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OJIiICTEeMENIK YCHIHBIMIAD AaFbUIIIBIH TUIl cabarblHAa 9-9-CBhIHBIN OLTIM
alylbUIapbIHBIH MKeMI1 aarasuiapbiH (soft skills) mameiTyra xoHe Oaranayra
apHanrad. Keneci yiaruiik TancelpManap YATUIIK OKYy OarlapiaMachbiHBIH OKY
MAaKCaTTapbIHA COMKEC YCHIHBUIFaH.

AFBUTIIBIH TUTI cabarblHAa O11IM alylIbUIapbIHBIH UKEM/I1 TaFAblIapbiH (soft
skills) ngaMbITBIH KoHe OaranayablH 3aMaHayd TOCUIJEPIHE IOy KOHE
3epTTeyepAiH Tanaaybl oepiiareH. JKymbicTa HKeMI1 AaFIbLIapbiH 9pOip Kypamiac
0eJIir1 — ChIH TYPFBICBIHAH OljIay, KOMMYHHUKAIIUSJIBIK JaFIbLIap MEH OHBIH HET13T1
KOMITOHEHT] PETIH/IET] SMOIMOHAIIBI UHTEIUIEKT. Marepuanaap Herisri opta OutimM
0epy YMBIMIIAPBIHBIH OacIIbLIAPhl, «AFBUIIIBIH T MOHIHIH MYFaliMepi, O11iM
Oepy Oackapmaiapbl MeH 0OJIIMIIEPIHIH dICKepIepPl, OKY-9/IICTEMEIIK OPTaIBIKTap
YIIIH Haiaansl 00Tybl MYMKIH.

© bl. Antsincapun ateiHarsl ¥BA, 2024



KIPICIIE

XXI FachIpAbIH HETI3rl JaFapUIapbl OOJIBIN TAaOBUIATBIH MKEMIl JaFablIapabl
TAMBITY Kasipri 3aMaHfbl OiTiM Oepy KYHeCiHiH, ocipece TUIMIK TMOHIASPAl OKBITY
KOHTEKCTiIHAETT OachkiM MiHaeTi Oonbim TaObutanbl. JKahanpgany jkoHe Oacekere
KaOlJIeTTUTIKKE KOMBIIATHIH TaJanTapAblH apTybl A9YIPIH/IE aFbUIIIBIH T1JIH OKBITY TEK
JIUHTBUCTUKAJIBIK KY3BIPETTEP/Il JaMbITyFa FaHAa €MeC, COHBIMEH KaTap JKeKe KoHe
KOciOM JlaMy MeEH jkKaHa cajlajlapfibl WUrepy YIIH KaXeTTl omMOeOamn JaFabuiap/ibl
KAJIBITITACTBIPYFa OaFbITTAybl KEPEK. ¥JITapallblK KapbIM-KaThbIHAC Kypasbl PeTiHICS
arbUIIIBIH TUTIH MEHIepPreH MaMaHaapAblH €HOCK HAPBIFBIHIAFBI CEPIIIH/I 63repicTep
MEH YJIFalbIN Kelle )KaTKaH KKETTUTIKTEP1 )KOHE aFbUIIIBIH TIIHET1 KEH aKIapaTThl
KeJIeprici3 TYThIHY Ka)KETTUIIr >KaFJalblHIa ChIHM OoMjiay, OuTiMIl Oackapy, IIeIrm
KaObLIay, IIBIFAPMAIIBUIBIK, KOMMYHHUKAITUS KOHE BIHTHIMAKTACTBIK CHUSKTBI HKEM/II
JIaFapiap TaOBICTHI OeMiMIeNy MEH >KYMBIC ICT€YJIH Heridl OOJbI TaObLIAIbI.
CoHBIMEH KaTap, UKeM/I1 JaFblIapra «akaagany» CHUSKTBI JaFrablIap aa Kipel.

AFBUIIIBIH TUTI cabaKTapbIHAa UKEMI1 JaFablIapAbl YUpETy O11iM adylibliapra
01p-OipiMeH OeJceH/ 11 KapbIM-KaThIHAC JKacayFa, KOMaH/1a/1a >KYMbIC 1ICTeyTre YHpEeHyTe
YKOHE SMIATHUSIHBI, OMJIAYIbIH HKEMILIITT MEH IIBIFApMAIIBLIBIFBIH, YABIMIITBUIIBIK ITCH
QJIIEYMETTIK JKayalnKepIIUTIKTI JaMbITyFa MyMKIHAIK Oepenmi. byn, e3 keserinze,
OKBITBUIATBIH TUIIIH MOJEHU JKOHE OJICYMETTIK AacCIeKTIJIepiH TepeHIpeK TYCiHyTe
BIKITAJT €Tedl, OYJI OUTIM ayIIBIHBIH YKaH-)KaKThl JaMYybIH bIHTAJIAHIBIPY >KOHE OHBI
Ka3ipri Koramja coTTi Oedimuenyre JailblHIIay apKbUIbl OKBITYIbI OIpTyTac >KoHE
MarbIHaJIbI eTemi [14].

HNkemai marapuiapapl Oaramay op TYpJl 9IICTEp MEH TICUIAep.l OipiKTipymdl
KOKET €TETIH KypJeil MIHAST OOJIbI TaObulaabl. TecTTep MEH TECTTEp apKbLIbI
Tekcepyre OoNaTblH JOCTYpil OUIIMHEH alblpMallbUIbIFbl, HWKEMIl JaFabliap
OakpuIaybl, OPTYpPIl Kardaiiapaa OUTIM alylIbUIApAbIH MIHE3-KYJIKbIH TajlAay/ibl,
o0anap/bl *oHE TONTHIK TallChlpMaliap/Abl MaijanaHyabl Tajgan ereal. byn Tocia
MKEeM/I1 JaFAbUIapblH AaMy JCHTeiH 00beKTUBTI OaranayFa MyMKIHJIK Oepin KaHa
KOMMaii, O111M altyliblIapibl YHEMI KETUIAIPYTe bIHTaJaHAbIPAIbl

byn omicTemenik YChIHBIMAAPIBIH MaKCaThl — aFbUTIIBIH TUTI cabaFbIHIAFbl 5-9-
CBIHBIIN O1TIM alTyIIbIAPBIHBIH UKeM/I1 JaFabuiapsid (soft skills) mampiTy skoHe Oaranay
cajachIHAaFhl MHHOBAIMSUIIBIK TEAAaroTHKaIbIK TOKIPHOCH] )KMHAKTAY KOHE Tapary.
¥YCBIHBIMIAP aFBUIIBIH  TUN  MYFAIIMJACPIHIH  IIBIFApMAIIBLIBIK — OacTamMachiH
BIHTAJIAHJBIPYFa JKOHE KOCIOM JaMyblH KOJIayFa OarbITTainFrad, OutliM Oepy
CTaHJAPTTAPBIH KY3€Tre aChIpaThIH O171iM Oepy VIbIMIapbIHA.

OJIicTeMENTIK YChIHBIM KeJIeCl MIHJIETTEP/I1 )KY3€eTre achlpyFa OarbITTaJFaH:

1. Myranimzaepre oficTeMeINiK KOIay KopceTy

2. Kocibu ecyiH bIHTAIAHJBIPY

3. 3epTTey KbI3METI

4. OKBITY IPOLIECIH KAHAPTY

5. MeMeKeTTIK KalmblFa MiHACTTI O11iM Oepy CTaHIapThIMEH KEIiCy.



Ochbutaiiina, aFpUIIIBIH TUTI ca0akTapblHIa 5-9 CBIHBIN OIIM aTylIbLIApIbIH
WUKEeMJI1 TaFabUIapbIH JAMBITY JKoHE Oaraniay OOWBIHIIA OChl OMICTEMENIK YChIHBIMIAP
aFbUIIIBIH TUTI MyFaJTiMJIepiHe OUTIM amyIIbIHBIH KaH-KaKThl JaMyblHa OarbITTaIFaH
OPTYPJIL 9MICTEp MEH JMiCTEepAl KOJJTaHyFa KOMEKTECel KOHE OHBI Ka3ipri KoFamja
TaOBICTBI  OMIp Cypyre JkoHe OUIIM alyImIbUIapablH — KaXCSTTUIIKTEpl MeEH
MYMKIHIIKTEPIH KOHE OJapJbIH Kac E€peKHIemKTepiH eckepe oTwiphin, MXKMBC
MaKcaTTapbIH ICKE achIpyFa JMalbIHAANIbI. OJIapFa aFbUIIIBIH TiTIHAC KaphIM-KaThIHAC
JaFIbLUIAPEIH TaMBITY YIIIiH OHTAHIIbBI JKaFaaiiapIbl KaMTaMachl3 e€Tei. ¥ ChIHBICTap
aFbUIIIBIH  TUTIHACTI OKy OaFaapiiaMachlHBIH MaKCaTTapblH CBIHM OHIay MeEH
OMOIMOHAJIBI WHTEJUIEKTTI, KONTETeH JCPeKKe3AepAl Taljay KoHe Oaranay
JaFIpLIIApbIH TAMBITYyFa JKOHE HAKThl KapbIM-KAaThIHAC TOXKipUOECiHe Karmail jkacay
apKbpIIbI KOMMYHHKATHBTIK JaFIpUIap/bl JaMBITyFa apHaJFaH TarchlpMasap/ibl
KaMTHUTBIH OPTYPJI1 )KYMBIC apKbLIbI KY3€T€ achIpy KOJIJAPbIH KOPCETEI].



1. BUIIM AJYWBIIAPABIH HUKEMII JAFJABUIAPBIH JAMBITY
/KIOHE BAT'AJIAY BOUBIHIIA XAJIBIKAPAJIBIK 7/KOHE OTAH/IBIK
TIOXKIPUBEJIEP.

«Uxemoi» oazovinap sxHcannvl mycimiei

XKahauaplk onem >kardailblHIa TaOBICTBI JKYMBIC 1CTE€Y >KOHE KOFAMJIBIK
KBI3METTIH OapJblK cajajiapblH KapKbIHABI aKMapaTTaHABIPY YIIiH Ka3ipri 3aMaHFbI
ajamMra KaTaH JaFIbuiap MEH KY3BIpETTEpACH Oacka, jKaHa cajajapibl UTepyTe,
e3repMeri Karjainapra 6eiiMuenyre KoHe KOIMOISHUETT] opTada TUIMII e3apa ic-
KUMBUIFa BIKNAJT eTeTiH ukeMal garabuiap (soft skills) kaxker. byn marneuiapra
MHHOBAIMSJIBIK OMJay KaOuleTi, KOMaHJaJa XYMBIC 1CTey KaOlleTi, yakbIT MEeH
pecypcTapabl THIMIII 0ackapy *oHe KOIIOaCIIbUIBIKTEI AaMbITy Kipeai [6]. CoHbIMeH
KaTap, oJjap *aHXaJaap/bl IIeNryre, KapbIM-KaTbIHAC KAOUIETTEPIH KaKcapTyFa )KoHe
Koci0u GaliaHbICTapabl KABINTACTBIPYFa KOMEKTECE/I1, OYII dKEKE oCyTre ®KoHe Ka3ipri
eHOCK HapBIFbIHJIa OoceKere KaOlIeTTUTIKTI apTThIpyFa bIKIAT €TEe/Il.

«MKemi narapuIapy TepMUHI aFbUIIIBIH TUTIHEH ajiblHFaH Kajabka — «Soft sKillsy,
OJ ICKEpJIK OpTaja aJamMJapMEH KYMBIC ICT€Y JaFipUIapblH OUIIIpY YILIIH
KosganbLIral. byriari Tanga oy repmun «hard skills»-tin karan garabuIapbiHa Kapehl
KOJIIaHbLIA/Ibl JKOHE KUBIH KaFJaiap/iad MIbIFy, OCNTICI3IK JKaFJalbIHAa CaObIPIIbI
0oJIy, OMIpJIIK Maceneaepal HIEHyre XoHe KeAepruiep/il >KeHy KaOuleTi peTiHie
anpikTananbl. CoOHBIMEH, WKEMIi MJaFapUIapAbl JKYMCaK JaFapuiap, omoOeoan
cayaTTBUIBIK HeMece omOe0ar KY3BIpeTTIIIK JeM T¢ aTaiapl, ajl KaTaH JaFabLIapIbl
MIOH/IIK JIaFbLIAP JIETI aTaiiibl, OUTKEH1 oJiap Oenrii O1p canaga KoJdgaHbuIaabl (COHBIH
imiHAe Kociom canmaga). OmMOebanm  KY3bIPETTUIIKTI  JaMBITYy Macesecl OulM
aNylIbUIapAblH OKY HOTIKENEpiH Oarajiay TOCUIIHIH KEHIEHI ©3TepyIMEH ThIFbI3
OaitmanbicThl. Herisri acekT — oMOe0an Ky3bIPeTTUIIKTIH MOHIK (AUCIUITHHAPIIBIK)
Oi1iM MeH JaFaplIapra KaTeiHackl [31].

binimai urepy camachl aWTapibIKTail e3repicTepre YIIbIpaiabl: 1C-OpeKeTKe
Oarmapiayapl )KOHE UKEM/I1 JaFIbUIapAbl IaMbITY 16l UHTETPAIHsUIay YUPEHTESH MTOHIIK
OUTIMII OPTYPJII OMIPIIK KOHE KOCIOM KOHTEKCTTEp/E KOJIIAHBUIATHIH KYII KO31HE
arHanaeIpaabl. keMal Jqaraspliap e3repMerti dKYMBIC OpTachl KardaibIiHAa IPOTrPECKe
KOJI JKETKI3yTe JKOHE JKaHAJBIKThI CaKTayFa MYMKIHJIK OepeTiH KaTThl JaFjblIapra
KOKETT1 uKeMIuTiK 6epeni. Onap MUABIH Tpe@pPOHTAIBIbI KBIPTHICHIHAA KaJIbINTaCKaH
xoHe coHFbI S0 000 >KbUT 11I1H]IE aJ]aM JaMbIFaH UKEM/I1, aKbIJIFa KOHBIM/IBI )KOHE JIaMy
KaOlneTTepiMeH ThIFbI3 OailnanbicThl. Karan parnpuiap vHKeHep, (QU3UK Hemece
dbunocod 60JChIH, alaMHBIH KOC10M OUTIKTUIINH aHbIKTaca , UKEM/I1 JaFablaap Oenriii
O1p KociOM peJiJieH KoHEe MaMaHJBIKThIH KaTaH TajanTapblHAH ThIC OarbITTa opEKeT
ereni [13].

WNkemai narnputap Kasipri KociOW opTaja *oHE JKeKe JaMy VIIiH MUy Pes
aTkapazbl. Onap TEXHUKAIBIK JaFIbUTap/Ibl TOJBIKTHIPHIN KaHa KOWMan Ibl, COHBIMEH
KaTap KOJIAlJIbl )KYMBIC aTMOC(epachiH KypyFa, KOMMYHUKAIMSHBI )KaKCapTyFa KOHE
KYMBICTBIH THIM/II )KacaJTybIHA BIKIAJ eTeil. UkeM i narapiiap/asl JaMbITy OiTiM Oepy
MEH KOCIINTIK OKBITY IBIH MaHbI3/IbI ACTIEKTICIHE alfHATIBI, OJTAP/IBIH Ka31pri KOFaMIaFbl
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MaHbI3ABUIBIFBIH atan oTTi. Mkemai marmpuiap (SOft skills) tepmumni amram per XX
FACBIPBIH OPTAChIHIA Taia OOJABI KOHE OacTamKbiga TEXHHUKAIBIK HEMECe Kocion
OlLTiMMEH OaiJIaHBICTBI €MeC JaFabUIapbl CUIIATTAY YIIIH KOJAAHBUIABL. YaKbIT OTe
Kene Oyl TepMHUH TaOBICTBI ©3apa OPEKETTECY JKOHE YKbIMIA XKYMBIC ICTEYy YIIiH
KOKETTI TYJIFaapaiblK jKOHE JKEKe KY3BIPETTEpHAiH KEH ayKbIMBbIH KaMTH OacTajbl.
OHBIH TapuX¥ TaMybl KeJIeCi CXeMaia KOPCETIIreH:

1960 :xbLagap

*Ockepu KoHTeKCT. "Ukemai garapuiap" Tepmusi anram per AKII apmusiceiHga HAKTHI
TEXHHUKAJIBIK OLTIMIe )KaTIauThIH THIM/II KOIIOACIIBIIBIK IEH 0acKapy YIIiH KaKeTTi
JIAFIBLTAP.IBI CUTIATTAY YIIIiH KOJJaHBUIIbI. byFaH KOMMYHUKAIUS, MOTHBAIINS KOHE

MEPCOHAJIIBI 0aCKapy CUSIKTBI ACIISKTIIEP Kipi

1970 - 1980 :xbL112p

*[ckepmnik oprana keHeWTy. Ochbl Ke3eHae OyJ1 TEpMUH KOPIIOPATHBTI opTaja OenceHi
Kosganbuia 6actaapl. Kocinkepriep MeH MeHepKepIiep KOMIaHHUsIapAbIH )KETiCTIr
KBI3METKEPJIEPAiH TEXHUKAJIBIK JIaFIblJIapblHA FAHA €MeC, COHBIMEH Oipre onapabiH Oip-
OipiMeH THIMJII KapbIM-KaThIHAC JKacay KaOineTiHe Jie OalIaHbICThl €KEHIH TYCIH/II.

1990 skbLIIaH - Ka3ipri yakbITKa AeHiH

* AKaJieMHSIIBIK TaHy JkoHe OiniM Oepy OarmapiaManapblHa HHTErpauus. Y HIBEPCUTETTED
MeH Oacka na OiiM Oepy Mekemenepi ©3/1epiHiy OarmapiamMaiapbiHa UKeM/II TaFabLIapabl
JaMBITYAbI €HI'13€ 0acTalbl, OMapIblH KEKE TYJIFaHbl )KaH-)KaKThl JAMBITY MEH KaciOn
JKETICTIKKE JKETYAeTi MaHbI3IbUIBIFBIH MOHBIHIAIBI.

ArbLTIIbH TUTIHACTI 9f1eOneTTeri «SOoft skillsy aHbIKTaMachIHBIH AaMy TapUXbI
KeJieci kecteie Kearipiired [7]:

Life skills (WHO,1993)

Transversal skills (ISFOL,1998)
Generic competences (Tuning project, 2000)

Key competencies for a successful life and a well-functioning society (OECD, 2003; 2012)

"Soft Skills for Talent (Manpower Group, 2014) '

Uremoi 0azovinapovl anvixmay ywin apmypai amaynap ycwviuwinosl (Cinque, 2016).

Wkemai marasliap, skymcak aarasiiap, SOft skills, aneymertik-smonmoHam sl
JaFablIap, HETI3rl Ky3bIpeTTep, omOelam Ky3bIpeTTep KoHE T. 0. TEepMUHISPAIH



aHbIKTaMaJlapblH TaJaAaybl OJap bl OIPIKTIPETIH OlipHEIle CUlaTTamaiapabl KopceTyre
MYMKIHIIK Oepei:

WKEeMJI1 JaFapuIap KYMBIC TaOyabIH J1a, )KYMBIC OPHBIHIa TaOBICKA KETY/IIH /e

MaHBI3/IbI ACTIEKTLIep1 OOJBIN TaObLIAIb;

UKEeMJ1 JaFjapuiap €HOEK HapbIFbl YIIIH FaHa €Mec, COHbIMEH Oipre ajaam

OMIpiH/IE TOJIBIKKAH/Ibl OaKbITKA JKETY YIIIIH JIe MaHbBI3/IbI;

WKEeMJI1 JaFapliap HETi31HeH KOTHUTUBTI OOJIBINT TaOBLIaAbl KOHE aJaMHBIH

MHTEJUICKT KO3 (UIIMCHTIHIH KalfHap Ke31He OailIaHbICTHI,

UKEeMJI1 JarabuIapasl Kiaccuukanusiiay xoHe Oaranay — JOCTYPHl TOcIre

KATIMAUTHIH KYPAEIi MpoIecTep;

OyJ1 arabLIap bl KOJAaHy TEK MaMaHBIKIEH meKkTenMen . Tanceipmanap/ibH

HEeMece opekeTTepAiH Oenriuri Oip TypiH OpbIHAAayFa MYMKIHIIK OepeTiH

aJlaMHBIH JIaFapUIapbl MEH KaOUIeTTepiHIH TOOBI OOJIBINT TAaOBLIATHIH KaTaH

naraeiiapaad (hard skills) ukemal marapuIapIblH albIPMAIIBLIIBIFB €KIHIIICT

OpTYpNI canaiapAa KoJdaHyFa OONaThlH TYJIFaapajblK JaFapuiap OOJIBIM

ecenTelie/Il, COHIBIKTaH ojlap TpaHCBepcab Il 00JbIT Keemi [16].

Kazipri 3amanrsl 0111M Oepy Kyheci skahaHIbIK dJIeMIeT1 KOFaM/JIbIK KbI3METTIH
OapibBIK cajanmapblH KAapKBIHIABI aKMapaTTaHABIPY JKaFdalbIHIA >KYMBIC ICTEHI.
JlapanmbIK KYHIBUIBIKTAPABI, KEKE TYJIFAHBIH JaMybl MEH ©31H-031 JaMBITY/IbIH
KYH/IBUIBIFBIH OEKITKEH MOCTUHAYCTPHUAIbl KOFaM »aHa OuIiM Oepy mapagurmachiHa
KOIIly KQKETTUIITH TYFbI3/bl, OFaH COMKeC OTIM/II MIBIFAPMaIIbUIBIK, MHHOBAIUSIIBIK
’KarblHAH JIaMbITy KepeK, OUTIM aiymibuiap O11iM MOJIIepiH eMec, Oilay ToCUIIEepiH,
03 OeTiHme OLTIM amy MKOHE 63€KTI MOceneep/l IIelry KOJIapblH 137eYy,
HIBIFAPMAIIBUTBIK KaOuTeTTepiH naMbITy kepek. Erep 2020 sxbutbl FaHa ©TKeH « KyMbIC
OPBIHIAPBIHBIH OOJIAIIAFhl: KYMBICKA OpHAIACY, TOPTIHIII OHEPKICINITIK PEBOITIOIHUS
YIIIH KYMBIC KYIIIHIH JaFabUIapbl MEH CTPATETHSChD» XallbIKapajblK (opymbIiHIA
Nunycrpus 4.0 mocenenepi Tankeiianca, Oyringe Mamycrpus 5.0 KoFaM aijabiHaa
’KaHa TayanTap KOJa, OJIapAbIH apachlHIa Ka3ipri oJieM/e dKOJIOTHSIIBIK TYPFhIIaH
eMip cype OuTy »oHe Oipereil eHiMAEp MEH TEXHOJOTUSIIAP/bI JKayarnKepIITiKIeH
KOHE SKOJIOTUSJIBIK TYPFbIIAH €HT13€ OlTy, 3USHIBI dCep/l a3alTyFa, KalJbIKTapibl
azaiiTyra oHE pecypcTapAbl YHeMjeyre OarbITTaniraH. MyHnmaill >xkarjaiijga amgam
TOXKIpuOecli MEH  OHBIH  UIbBIFApMAIIBUIBIFBIHA,  aJlaM  MEH  MalllMHAHBIH
BIHTBIMAKTACTHIFbIHA  (COHBIH  1IIIHAE JKacaHJIbl MHTEJUICKTIICH), COHJai-aK
TEXHOJIOTHUSJIAPABIH TEH MYMKIHIIKTEPT MEH KOJDKETIMAUIITIHE Hazap aynuapy
JaMyIbIH Ka)KeTTl mapTTapsl. O yIriH OUTiM amymibuiapAbl OKY 1Ci1H TaOBICTBI KY3€ere
acwIpy YIIIH FaHa emMec, OoarmakTa THIMA1 K9C10M KbI3MET YIITiH JIe TalblHAay KaKeT.
«Ilemaroruka Kemieri eMec, epTeHr Oananap/abl JaMbITyFa OarbITTanybl Kepek» [9].
byn perre «ukemal parapuiap» OKYIBIH Ja, MaHCANThI >KaJFACTBHIPYIBIH Ja
TaOBICTBUIBIFBIH KAMTAMAChI3 €TETIH HET13T1 IapTTapIbIH Oipi.

Hremoi 0azovinapoviy Kiaccu@urayuscol #cane o1apovl 0amvlmy adicmepi

Kaszipri aneme OimiMre ve 00Ty JKETKUTIKCI3, O©MTKEH1 o1ap Te3 eCcKipedl KoHe
OJIapJIbl OpKalllaH KaiTa careil amyra Oonaznwl. Ilonmepaen Oacka (KociOM >KOHE
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MPaKTUKAJIBIK) op TYpJll cajiajnapja KojagaHyFa 00IaThIH JaFabuIap — oMOedan ukemIi
narnpuTap Manbp3ael. Omap Oenriiai Oip KociOM cajara KapamacTaH Taslall €TUIeTIH
Kpocc-GyHKIIMOHAIIBI KY3bIPETTep i OlIaipei.

Soft skills (copT ckmmuiz, nkemai parmbuIap, KYMCaK JaFabuIap) KOMaHIAIBIK
KYMBICTBI YUBIMIACTHIPYBI, KEIICCO3ACP JKYPTi3yi, OpINTECTEPMEH Keicco3aep
KYPTi3y/l, HIBIFApMaIIbUIBIKTHI, OKYFa )KOHE e3repicTepre OeiimMaeny i KAMTUTBIH KeH
ayKpIMJIBl JTaFAplIapabl KaMTuAbl. by maraeuiap 21 Facelpaarbl OoJamiak YImiH
MaHBI3/Ibl JaFbUIAp PETIHIE KapacThIphlIa 0acTaibl, OUTKEHI OJIap SKOHOMHKAIIBIK
HEMece TEeXHOJIOTHSUTBIK e3repicTepre KapamacTaH CypaHbICKa ue Oomamel. Mkemmi
JaFablIap TaKbIPBIOBIHAAFBI KT CO3/AEP/Il CYPETTEUTIH TOMEH IET1 KecTe O11iM Oepy,
BIHTBIMAKTACTHIK, JaFAblIap JKOHE OMOIMOHANIL HWHTEJUICKT CHSKTHI Oacka

TaKbIpBIITAPMEH OaliIaHBICTAPIBI aHBIK KOPCETEII.
M. Polakova et al. Heliyon 9 (2023) e18670
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Nkemai narapuiap — OyJ1 opTYpial KOCciOM JKOHE KEKEe KOHTEKCTTEp/e TaObICThI
KYMBIC ICTEY >KOHE ©3apa 9pPEKETTeCy YIIIH MaHbI3[bl TYJIFaapajblK KOHE KEKe
Ky3biperTep. Temenae Bernd Schulz 6oiibinima soft skills kypambiHa KipeTiH Heri3ri
KY3bIpeTTepiH Ti3imi Oepinren [30]:

KapsiM-KaTbiHAC TaFapuIaphbl - JKayankepmrisik

ChIHM KOHE KYPBUIBIMJIBIK OMJIay - DTHUKET KOHE dJENTIIIK
Mocenenep/i menry gaFIbuiapbl - ChIMabuUIbIK
[IprrapManbuIbIK - O3iH-031 Oaranay
Komanmanbik xKyMbIC MyMKIHAIT - KapsiM-kaThIHAC
(capability) - AangelK/ agaiibIk




Kemiccesnep xyprizy garapuiapsl - Dmmarus

O3iH-031 6ackapy - EHOek aTukaceI
VYakpITTHI 6acKapy - JKoOGansl O6ackapy
KakreirpicTapasl 6ackapy - busnecri 6ackapy
Monenu xabapaapibIK

Kanme! 6itim

Wxemi garapliap/sl Yl JaFasiap OJIOTH peTiHAe YChIHYFa OOJa bl
- TanpiM (oiinay) KY3BIPETTUIN (3UATKEPJIK Moceseep/l Ienry YIIiH oiiay
JaFIbIIAPhIH KOJIIAHY ).
- backa amamaapMeH e3apa opeKeTTecy Ky3bIpeTTiIIri.
- O3iMeH e3apa opeKeTTeCy Ky3bIpeTTuIir (e3iH-031 0ackapy) [31].

Con cusiktel Bernd Schulz nkemai narapuiapbIH yIil HET13T1 KaTeTOPUsIChIH
kapacteipabl [30]:

Tyaraapaidblk  KapbIM- | Omapra THIMII KapbIM-KaThIHAC JKacay, OacKamapIbl THIHIAY KOHE

KATBhIHAC JAFIbLIApbI: TYCiHY, KaKTBIFBICTApbl WICHIy J>KOHE KOMaH/IaJga >KYMBIC iCTEy
Ka0i1eTi Kipei.

Kexe-TyarajbIK O3in-631 Oaranay, MOTUBAIUs, OCHiIMIIETy, ©31H-031 TaMBITY JKOHE

KacuerTep: YaKbITThl 0aCKapy CHUSKTHI aCIICKTLIEPl KAMTHIBL.

Koceimma parasuiap / | KapbIM-KaTbhIHAC JaFAbLIAPBI: aKIAPATTHI aybI3IIA )KOHE jKaz0aria

olaim: TYPJI€ aHBIK KOHE THIMJII KETKi3e Oly.

IOMOUMOHAJIABI HMHTE/UIEKT: THIMAI  KapbM-KaTblHAC  II€H
KeII0aCIIbUIBIKKA BIKIAN €TETIH 63 SMOIUIAPBIH, COHIali-aK Oacka
azamaap IbIH SMOLMSUIAPBIH TYCIHY oHE 0acKapy KaOuIeTi.

CplHH TYprbIlaH  OHJIAy JK9He MpolJeMajapAbl  ILIemry
AAFIAbLIAPBI: KaFAaiIbI Tl Oy, THIMII MeHIMAep Taly jKoHe
HETi3/IeNreH menimaep Kaopliay.

bareiTel OoitbiHma H. H. JlokTaeBa 6acka anamaapMeH e3apa 9peKeTTeCcy YUIH
KOKETTI TYIFaapalblK «HUKEMIl JaFabuiapabel»y (QJIEYyMETTIK ©3apa  OpEeKeTTeCy
JaFabplIapbl KOMMYHHKATHUBTI JaFablIap, SMIIATH ) )KOHE OWJIay »KOHE ©3IMEH KaphIM-
KaThIHAC jKacay VIIiH KOJJAHBUIATBIH TYJIFAIIIUIIK «MKEeMJIl JTaFabUIapably (aKbUI-0M
OpEKETIHIH JaFabUIapbl, >KOFapbl TOPTIiN, ©31H-631 Oakpuiay, TMO3UTHBTI ©31HIIK
TYKBIPbIMIaMa, MaKcaTKa JKeTy YVIINiH Oargap) CHSKTHI €Ki TyJiFaapaiblk HKEeM
JTaraplIapabl KapacTeIpaabl. TysFaapaliblK sKoHE TYJIFAIMILIIK MKEeMJl JaFablaapabl
KOMMYHUKATHUBTI IaFAblIapFa, SIMIATHIFA )KOHE MaKCaTKa J)KeTyre OarmapiaHyFa KeKe
Hazap ayaapein H. H. JloktaeB 7 typre Geneni [20]. On ukemai JarapLiapbiH op
TYpIHE KeJieci cunarrama Oepei:

JaFapuIap aHBIKTaMa

1. Xoraps! | cTaHIapTThl eMec ecenTepii WIelly, ChIHM TYPFBIOAH Oijiay >KoHe
Jopexelli aKplUI-OW | IBIFapMalIbLIBIK OiJIay, MenIiM KaObuiaay, SpTypIil Ke3Aep/IeH ajJbIHFaH
iC-9peKeTiHIH aKmapaTneH O KyMblc ictedt Oury  (i3mey, Tannmay, CHHTE3Jey),
WKEMJIUTIT1 MEH | MIeNTiMIEPiH dPTYPIIl HyCKaJapblH Oarajay JKoHE T. 0.

JaFAbUIAPbI
2. OneyMeTTiK | 0acKa agamiapMeH KapbIM-KaTblHAC, allHAJIAChIHAAFbIIAPABI KYPMETTEY,
e3apa opekerTecy | 0acka MOICHMETTEpAiH OKIIIEpPIMEH THIMII KapbIM-KaTbIHAC OpHATY,
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JaF AbLIAPbI

YKAHXKaJIbI JKaFIaiIapsl MIEenTyre KaKeTTi dJIEyMETTIK OPBIHIbI MiHE3-
KYJIBIK, JaFbUIap MEH OUTIK, COHJIali-aK KOMaHIa/1a )KYMBIC iICTEeH O1Ty.

3.
KoMMyHHKaTHBTIK
JIa¥ IbUIaphI

aJlaMHBIH ©3 OWJapblH OUIMIpY JKOHE €3 WAesyiapbl MeH OimimMaepiH
KETKI3y KaOuleTiHe, COHJai-ak CEeHAIpy, KeIicce3aep JKYprizy KoHe
TBIHJIAy KaOUIeTiHe KATBICTBI OaplIbIK JaFabuiap MEH OLTiKTI KaMTHJIBL.
CoHbIMEH Karap, KOMMYHHKAIMS JCTEHIMi3 OHBIH Ke3-KEeITeH TYypi:
aybI3Ila KapbIM-KAaThIHAC, TiKeJeH HeMece )aHaMa Ceiiey dpeKeTiHIH
OapibIK TYpJEpiH, aybI3lIa KoHE jka30almia ceiiey MOJCHHUETIHIH
HETI3/IepiH KOHE AUCKYpPC NaFiblIapblH, COHJAN-aK BepOajibl emec
KapbIM-KaTBbIHACTBI, COHBIH IIIIHJAE JICHE KUMBUIJAPBIHBIH TUIH
MEHrepyii OuIIipei.

4. DOMmmnartus

Ommnatus — Oyl 0acka aJaMHBIH CE€31MiH TYCiHy, Oip »arnmaiira Oacka
OipeyiH Kke3iMeH Kapay, OyJ1 OaiiTaHbIC OpHATYFa, TO3UTUBTI SJICYMETTIK
YKOHE TYJIFaapajiblK KapbIM-KaThIHACTBI KY3€re achlpyFra KOMEKTECE/II.

5. Makcatka
KeTyre Oarmapiay

Makcatrapasl ©3 OeTiHIe TYKBIPBIMAAY JKOHE KOO Kabijneri — axam
KBI3METIHIH Heri3ri (yHKIHMOHAIIBIK CHIIaTTaMalapbIHbIH Oipi. Makcar
KOI0 JKOHE MakcaT KOIO-OyJl KBI3METTIH HakThl (opMaiapbl >KoHE
KONTETeH 3epTTEYJEepIiH TaKbIphlObl. Makcar KOw-O0yi MakcaTTap
KYHWeciH  Kypy, omiapasl  Oip-OipiMeH  OailJIaHBICTBIPY  KOHE
ApPTHIKIIBUIBIKTHI TAHIaY MPOIIECI.

6. O3iH-031
Oakpunay (e31H-031
Oackapy)

O3iH-631 OaKpUIay JereHiMi3 — menivM Kaopiiiai Oiny, KaKTBIFBICTAP IbI
mienry KaOijeTi, cayaTThl KapbIM-KaThlHAC CHSKTHI KemnTereH Oacka
JaFapIap MEH OUTIKTIH HETi31HAe JKaTKaH TYJIFAINIUNK JaFIbUIap.IbH
0ipi. Con Tomka cTpecc-MEHEIKMEHT, YaKbITThl Oackapy, ©31H-e3i
BIHTAJIAHABIPY, 631H-031 OKBITY, MAKCATKa KETYy/ACT1 KYHUENITIK )KoHE T. 0.
YKaTabl

7. I1o3UTHUBTI:
Men-
TYKBIPBIMIAMAChI

OHBIH oneyeTiH, MyMKIHJIKTEpiH, KYLIT] KaKTapblH Oapabap Oaranayra
MYMKIHJIK OepeTiH AaFapliap MEeH JKeKe KaCHeTTep KelleHIH KaMTHUJIbI.

GARIKIMUKKU 63 xymbicbinaa Goeran Nieragdenre cinteme xacar, 4 Tonka

OesiHeTIH Keleci narapuiaps! yebiHas [10]:
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* KapbIM-KaThIHAC
* YFBIHY

¢ KaHXKaJigapabl menry

¢ TONTBIK XYMBICKA JalbIHIBIK

* BIHTBIMAaKTAaCTBIK
*3THUKCT

\_

7

* MocesIeIep/l eIy
*KYHeTik oinay
* aKaynapsl i31ey

.

* OPTYPIILTIKKE TOJEPAHTTHLIBIK

* SHTIMeEJNeCyIIire Ha3ap aymapy

\

* OKLJIETTIK Oepy,
TanchIpManapibl TapaTy
JaF IbUIaphI

*eCTy apKbUIBI TYCIHY
Kabiieri

* IPE3CHTALUS JaF/AblIaphl

SEEISE!
apekKeTTecy

. O3iH-e3i
¥NbIMAACTbIPY ackapy
OTEeM CTpaTerusuIaphbl
* IIeIiM Kaobuiaay

* OKyFa JaibIHABIK
*©31H-031 Oaranay
*031H-031 TopOuesey
*©31H-031 J)KapHaManay
* CTPECCKE TOIIMILIIK

) L

J

(Source: Goeran Nieragden, ‘The Soft Skills of Business English’, Article 28, September 2000)

A.E.Abumesa med E.M.Epanuna xeneci ukeMii 1arapliap KiaccuPuKanuscbiH

ycbiHa el [3]:

Hxemnai narabl CunarraMacsl

aTpuOyTTapsl

KomMmyHuKanus Ceiiniey, ce3 ceilniey, a3y oHE aKIapaTThl YChIHY, ThIHIAY Ka0ijeTi.

ChInaibUIBIK MiHe3-KyJIBIK HEeMeCe 9ICTI, COHBIH IIIHJIe ICKEPIIiK 9/IeTl, KapbIM-KaThIHAC
ozeTi (chimaiisl 601y).

Hkemmimix Ogsrepicrepre Oeliimaeny KabineTi, @3repyre JereH YMTBUIBIC, OKYyFa

KaOlJIETTUIIK, JKaHaJbIKKa OeHIMIENTIIITIK.

[TpunnunTepre ananabiK

AJai, 3TUKAJIBIK, XKOFaphl MOPAJIbJbIK CTaHIAPTTapPhl 0ap, KYHIUIBIKTapFa
Me JKOHE CoJIapra call opeKeT eTe/li, OapsIbIFbIH IYPBIC XKacayFa ThIPHICAIbI.

ApaibIK garapuiap

JKarpIMIpl, J)KaKCHI 9311 ce3iMi 0ap, TOCTHIK KapbIM-KaTHIHACTHI CAKTAUTHIH,
KaMKOD, SMIATHSIIBIK, ©31H-631 0aKbUTAUTHIH, TO3IM/I1 XKOHE IIBIIaAM/IbI,
OHriMelecyre JalbiH )KoHe T.0.

[To3uTHBTI KO3Kapac

MoTHBalHsIbI, ONITUMHUCTIK, 63 KaOlIeTTepiHEe CEHIM/II, KYIITAPIBIKTHI,
JKIrepJeHIiPETiH, OMip/IeH J1933aT alaThIH.

Kocibu xe3kapac

Ickep, KHiM YJriciHe, CHIPTKBI KOPiHICKe cail, ycTaMIbL.

Kayankeprrinik

JKayanTbl, ceHiMIi, )KYMBICBIH OPBIHJIANTHIH, TAIIKbIP, ©31HJIIK TOPTINTKE
ue, TabbICKa YMTBLIATBIH, CAHAJIbI, AKbLIIFA KOHBIM/IBI.

Komanmana sxymeic icTey
JIaFIbLIapHI

bluteimMakTacy, OackanapMeH *KaKchl KapbIM-KaTbIHAC OPHATY, TAPTHIMIbI,
KaMKOp, KOJJ1ay KepceTy.

JKymbIc 3THKACH

EnOexkop, )KYMBbIC icTeyre NaibIH, HUETI Ty3y, OacTaManibLl, 63iH-031
BIHTAJIAH/IBIPATHIH, TYHKTYAJJIbI, JKaKChl KAThICATHIH.

MoOTHUBALUSIIBIK
JIaFAbLIap

O3iHe CeHIMILTIK, OCHIIIIIIK, IIBIAAM/IbUIBIK, TA0AHIBLIBIK JKOHE
MAaKCaTTBUIBIK.

WuTepakTHBTI HaFabuIap

DOMIaTus, TapTHIMIBUIBIK, TAOAHIBUTBIK, THIHBIIITHIK )KOHE 631H-031
Oakpliay, ChIaNHbUIBIK.
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Kostikova et al uccnemoBany 8 BUIOB MITKMX HABBIKOB M AU HECKOJIBKO
peKOMeHIaIui o ux passuruto [19]:

Wkemui garmsl Cumnarramacsl

CplIHu oitnay bi3niH opekeTTepiMi3 Ko KarFaaiaa albplHFaH aKknapaTrka 0aiJaHbICThI
OOJFaHIBIKTaH, CYpakTap KOK, AaKUKATTHI OTIPIKTEH axbIpary,
aKIaparThl Cy3y, Tajjay >KOHE ©3 KOPBITHIHABUIAPBIH >Kacay KaOijieTi
MaHb3Abl. ChIHM OJIay JaFIbUIaphl alaMFa TEK MaHBI3/IbI aKIapaT MeH
Oaifcanapl uAesulapAbl aHBIKTayFa FaHa €MEC, COHBIMEH Karap
MoceneNep i THIMAIL Ienryre keMekTece 1i. by aFIbIHbI JaMBITY YIIiH
KeJlecl HeTi3rl KacueTTep KaxeT: Oalikay, oiiay, TYCIHIIpY, Talaay,
KOPBITBIHJIBI JKacay, Oaraiay jKoHe MM Ka0bliaay KaoiieTi.
HIbrFapManbuIbIK KpeaTuBTiUTIK TEK MHIBFAPMAIIBUIBIK MaMaHJIBIKTaFbl  alaMIap IbIH
KacueTi 0oJaMaybl KepeK, OMTKeH1 CTaHIapTThl eMec oiinay KalifeTi,
OpTYpJI INemnMAepAi YChIHY, JKaHa JKoOamapgaH IIa0BITTaHy,
AKCIIEPUMEHTTEP/ICH KOPBIKIAy, WHHOBAIMUIAPABI KOJIIaHy Oacka
MaMaHAbIKTapAa Te3 KOHE JoJ IWIemliM TalOyablH KiITi OoJbi
TaObutaapl. KpeaTHBTUTIKTI KYpaWThIH KacHeTTep: TarChlpMaap.ibl
aHBIK TYXKBIpbIMAAY KalOineTi, mocenere Oacka KbIpblHAaH Kapay,
KO3KapacThl KEHEHTY, MEHTAIIBIK OJOKTapael Oy3y, COHai-aK
memiMaepal 13ey YIepIiCiH JKeNeNJeTy >KOHE OJIapJAblH CaHbIH
KOOeHTY.

Komangansl 6ackapy | JKynra Hemece KoMaHAala THIMII JKYMBIC ICTEy VIIH agaMIapMeH
COTTi KapbIM-KaThIHAC JKacay JaFAblIapbl FaHa eMec, COHbIMEH KaTap
KOMaHJaHbl Kypa Ouly, OJI OpTaK HOTIXKeJIepre KOoJ KETKi3yre
OaFbITTAJIFaH KOHE YKayalKepLIUTIKTI MONBIHAAUTBIH KOMaH1a OOyl
YIIIH KomaHaa Oackapy nAarabuiapel KaxeT. Komannanbel Oackapy
JaFpLIApbIH MEHTepy VIIH aJaM €Ki THMOTI KaOileTTepi JambITybl
Kepek. byn  kem0acmibUIbIK — JaFabuiap,  MbICAJIbl,  ©31H-031
YUBIMIACTBIPY, HUKEMJILTIK, >k00a Oackapy [aFabuiapbl, MOICHH
WHTEJUICKT, aJamjapra Ha3ap ayJaapy, KOMaHJaMEeH CeHIM MeH
BIHTBIMAKTACTBIK, ©31H-031 asMail KYMBIC iCTey, KalbIPHIMIBLIBIK,
IIBIIAMIBUTBIK, TaKTHKA, IIBIHAWBUIBIK, >KOMApPTTHIK; JKOHE YaKbITThI
Oackapy JaFabplIaphl, SFHU MakcaTTap MEH OaCBHIMIBIKTAP/IbI aHBIKTAY,
xoOamapApl yakbIThIHAA OacTay, akbplIFa KOHBIMIBI KOCIapiay,
YKayanTsl MIeiMIep KaObUIaay, MaHbI3/IbI iC-IIIapajiapFa Ha3ap ayaapy,
TaTnChIpMaJIap/Iibl YaKThIIBI TAPATY KOHE CTPECCTIK JKaFIaiIap sl )KeHY.
DOMOIMOHATIBI JlambIFaH SMOLIMOHANIBI WHTEIIEKT amamibl cotTi eteni (I'oynmaw,
HHTEJIEKT 2018). DMONUMSITBIK MHTEIICKTTIH HET13T1 KaCHeTTepiHe alaMHBIH 0acKa
aZaMIapIblH  OMOLMSIIAPhl MEH HHUETTepiH TaHy, OJapiAblH
MOTHBAIMSICHl MEH TIJIEKTEpiH TYCiHy KaOuleTi, COHJai-aK ©31HIH
SMOLMSIAPBIH TYCIHY JoHE Oakpliay KaOuleTi Kipeai. DMOIMSIIBIK
WHTEJUICKTTIH HEri3ri KacueTTepiHe 0acka agamaapblH SMOIHUSIIAPHI
MEH HHUETTEpiH TaHy, OJapJblH MOTUBAIUSACHI MEH TUIEKTEPIH TYCIHY
KabisieTi, COHMai-aK ©31HIH SMOIMUIAPBIH TYCIHY JKOHE Oakpliay
KaOiJeTi Kipe/i.

AnammapMeH KapbIM- | AJlamjap apachIHIarbkl KapbIM-KaThIHAC XaHa K00aHbI OacTay Hemece
KaTbIHAC KAaKTBIFBICTBHI ILENIy YIIIH OpTaK Ti TaOyra kemekteceni. Jlambiran
KapbIM-KaTbIHAC JaFAbUIaphl jKaHa Y)KbIMFa Te3 Oeiimienyre bIKMal
ereai. On auasnor >kypri3y KaOileTiH, SIFHU eCTy, ThIHJIAy JKOHE KelliCy,
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COHJAN-aK >KaJIIbl iCKe JKOHE OHBIH HOTHIKECIHE JKayalKepIIUTK aixy
KabOureTiH KaMmTuabl. Herisri kacuerTep: OHIapabl aHBIK OUIIIpY
KaOineri, ©3iHe CEHIMIUIK, CyxO0aTTacylIbIHBI KYPMETTEY, IIOCTHIK,
IIBIHAMBUIBIK KOHE KapbhIM-KaThlHACTA KOHCTPYKTHBTLIIK; COHJIAM-aK
KEKe KaCHUEeTTep, MBICAJIbI, TTO3UTHBTLUIIK, TO3IMILUTIK, MIbIIAMIBLIBIK,
JUIUIOMATHS, 93UI-0CIHaK Ce3iMi, YKaHAIIBIPIBbIK, KOMEKTECYTe JaibIH
0011y kKoHE T.0.

Kanmxangap bt [TcuxosorrapapIH alTyBIHIIA, a71aM YIITiH KETICIEYIIJIiK TAOUFHU HOpCe,
Oackapy KOHE OTe MaHBI3JBI - IYPHIC CO3MIEPMEH JKETKI3y KoHE Oyi1 mMocerere
IYPBIC Kapay. AUIBIK, YMIIATUSIIBIK JKOHE MIBIIaMIbl KapbIM-KaThIHAC
KQXXETTI HOTIDKEJIEpre OKelei, OFaH KOoca KeKe jKoHe KAciOu KapbIiM-
KaTbIHACTapAbl ~ Oepik  cakTainpl. KakKTBIFBICTBI  JKaFJaiiapia
SMOIMSITIap MEH Kyhiepai ©Oackapy KaOuleTi eTe  MaHBI3JbL:
AMOILUSUIAPIBI TYCIHY JKOHE OJlapFa Jypbic jkayan Oepy. KakTeirbicTa
CeHIMII MIiHE3-KYIBIKTBI YCTaHy MaHBI3bl, SFHU ©3 MYAJENIEpiH
CEHIMJII TYpJle KOpFayFa KOMEKTECETIH MiHE3-KYJIBIK.

Wkemui cana By narmpl anamra xaHa )Karqaiiapra oHai OeriMIenyre sxoHe Oenricis
HEMece e3repMeri JKarnaiiap/ia e3/IepiH KOFalITIayFa KOMEKTECe/Il.
WNkemumi canmara wue amaMjgap JKeke JaMmyra KeOipek Oeiim.
KarenikrepaeH KopbIKnaii, onap ecezi. Onap Ky canaibl, OKH/IbI )KOHE
KUBIHABIKTApABl JkeHemi. COHABIKTAaH HMKEMJI CcaHa OHIMJI JKOHE
Manaabl J)KeKe KacheT OoJibil TaObutanbl. Herisri KacueTTep: KUbIH
JKaFJaiiap/IaH MbIFy YIIiH UKEMJIUTIK TIeH MIbIFapMAaIIbUIBIK KaOlIeTTi
KOJIJaHy, OiJlay MEH MiHEe3-KYJIbIK YJITUICPIHEH achlll  UIBIFY,
CTaHJApTTHl €MeC OWJlay, SIFHU €CKl Ke3KapacTaplaH 0ac TapTy »KoHe
KaHa, OYphIC, Maianbl >KOHE ©3€KTI Ke3KapacTapIbl KaObLiaay
KaOljeri.

Crpeccke Te3imainik | CTpeccTik Karfaiiarbl afaM €cTe CakTay »>KOHE IIOFBIpIaHy
KaOlJeTiHeH aWbIpbUIbIN, LIaplian, ©31HEe CEeHIMCI3 OOJbINl Kallybl
MYMKiH. bapnplk aiTbutFaHmap KkociOW TarchlpManapibl —camaibl
opbIHAayFa yiec Kocrnaiiapl. COHNIBIKTaH CTPECCKE TO3IMIUTIKTI, SFHU
KaWIIBUTBIKTBI HEMECE eKIYIITHI JKaFdainapra Oaiicanapl xkayamn Oepy,
AMOIMOHANIBI (PAKTOP/IBI JKEHY KOHE JIOTHKAJIBIK OPEKET €Ty KaOlIeTiH
JIAMBITY ©T€ MaHbI3/IBL.

Ceian oimaynel pambity yinin Kostikova et al Oenrimi okuranap, OKbUIFaH
MaTepuanl HeMece JKaJlblFa TaHbIMAIT (DAaKTiIep Typasibl CypaKTap KOIOJbI YChIHABI.
byn wunesasr «Who will ask more questionsy komaHja OWBIHBIHA aWHAIABIPYFa
O0onazabl, Oy OKBITY MaTepHalibl MEH arbUIIIBIH TUIIH YHpEHy OapbIChIHAA CO3IIK
KOPBIH KEHEWUTy HeMece T'paMMaTHKaHbI 3epTTEYy VIIiH KOJAaHbLIaabl. KOrHUTHBTI
JaFIbUTAPIbl KATBITACTHIPY YIIH aHAIMTUKAIIBIK )KOHE CBIHH OKY SJICTEPI, JIEKCUKA
Tajlaybl, MOTIHHIH 1Kl KYPBUIBIMBIH TYCIHY, MEHTAJIBIK KapTajap KYpy, MOTIH
MaTepHaIIapbIHBIH MPoOJIeMallapblH TaJIay YChIHBbUIAAbI. ChIHU OWJay JaFbLIaphl
OuTiM anmymibuTapra OarbITTalIFaH OCJICEHIII OKBITY OMICTEPIH KOJJaHy apKbUIbI €H
THIMII TYpJAE KajbllTacajbl, Mbicaiibl, Keiic-rexHonorusiap (Case-Study) apKbiibl.
Case-Study moHzaep/i OKbITY OapbIChlHIIa ajblHFaH OUTIMII KOJAaHyFa, COHAai-ak
HIeTes TUIH YHpeHy OapbIChiHAa OLTIM alylIbUIapAblH KbI3bIFYIIBUIBIKTAPBIH ECKEPYyTe
MYMKIHIIK Oepeni. Kelc-TexHonorusuiapapl KoJilaHy OuTiM  allylibUIapFa oiay
JaFablIaphIH KAJIBIITACTBIPYIBIH OapiblK KE3€HJEPIHEH OTyre MYMKIHIIK Oepel.
3epTTeyiiiep HaKThl OKUFaiap bl OMBIH TYPIH/IE TaJIKbLIayAbl YChIHAIBI, MYHIA O11iM
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anymbiiap Oakpuiaymsiiap («I noticed..., if I were him, I...») »*&oHe KaTbICyIIbI-
aKTepIyiep peTiHAe KelcTerl OKUFatapAblH COHFbI HYCKaJIapblH YChIHA alabl.

KpeaTuBTINIKTI JaMBITY «MHU MAOYBUIBDY 9MICIH KOJJAHY apKbUIbl KY3ere
achIPBUTYBl MYMKIH, OHJIa OUJIIM alTylIblIap YCHIHBIIFAH KeWcTepre MyMKIiH OOJIaThIH
MIENTMACPIIH CaH alyaH TYPiH, TIIITI ©MIpAe JKOK MIENTIMIEP Il oiiam Tabajbl, COMaH
KeWiH alThUIFaH WJCSUIapIbIH IIMIIHEH €H »XakchIChIH TaHmaiael. Kostikova et al
yceIHFaH Tarbl Oip omic — «Make the known thing or idea strange and the strange
knowny texHukachl (TaHBIC WAESHBI TAHKATAPJBIK €TY OHE TaHKATIAPJIBIK HIACSHBI
TaHBIC €TY), OYJI KpeaTUBTI oiJiayFra cebern OOoJIbIT, TaHBIC 00BEKTIIEp HEMECE uIesiap
TypaJibl JKaHa >KOHE epeKIle HOpCe apKbUIbl TYCIHIKTI apTThIpy oiici. bimim Oepy
KOHTEKCTIHJIe Oy TexHuKa OiliM OepylIuviepJiH KpeaTHBTI OiIayblH >KOHE
UKEMJIUIITIH JTaMBITY VIIIH TaijaJaHbulybl MYMKiH. «MEHTaAIJIBIK KapTajapy»
TEeXHUKachI koHe 0acka «What can be put in a three-liter jar» Hemece «20 uses of a
thing» CUSIKTBI OMBIHABIK OPEKETTEP KPEATUBTI OMIay Il JaMbITyFa bIKIAJ €TEIl.

JlocTypii »oHe Ka3ipri 3aMaHFbl (COHBIH 1IITHE TUMPIBIK) TEXHOJOTHUIIAP b
naiansada OTHIPBIN, KOMaHIAJIBIK OWBIHAAp KOMaHAa OacKapy AaFIbUIaphIH JaMBITYFa
pIKnan erefl. ToxipuOe KOpCeTKeHAEH, YaKbITThl Oackapy Aarapuiapbl LUQPIIBIK
dbopMarTarel OWBIHAAP APKBUIBI JKAKCHI JaMHUJIbI, ajl KeIIOACIIBUIBIK IaFapliap
KOMAaHJIaJIbIK OWBIHAAP APKbUIBI KETUIAIpUIeal. OpOip OLIIM anyllbl ©31H KOMaHJa
KETEKILIICI PEeTIHAE A€, KOMaHAa MYIIeCl PETIHAE [€ ChIHAIl Kepyl MaHbI3/IbI,
OCBhLJIalIIIa KEHY HEMECe YThUTY >KaFdalblHIa ailbIpMalIbUIBIK TEH JKayanKepUIiIiKTi
CE31HE aJaJbl.

AFBUIIIBIH TUTI cabaKTapblH/Ia TAIKbUIAYJIap MEH POJIIIK OMbIHAAp OaphIChIHAA
KOTHUTHUBTIK YEPICTI BIHTAJAHABIPATHIH AlIBIK CYPAKTApbl KOJJAHY YCHIHBIIAIbL:
«What would you do?», «How can you solve this problem?», «And what happened
next?», «What do you think about it?», «Why do you think so?». XKamxkannap mMex
KOH(DJIMKTUIEP] alIbIH aly YILIIH OUTIM alylibUiapFa Kejeci KIHIeaep Il KOJAaHy/Ibl
yiiperken sxeH: «| completely (absolutely, totally) agree with youy, «Well, | agree with
you on the whole, but...», «I'm afraid | don't see it this way», «Sorry for the
interruption, but...». Tanxeutaymap OapbIChbIiHIA OULTIM  alyIIBUIAPABIH Ha3apblH
OenceHal THIHAAY TEXHHMKAChlHA aynapy >KOHE oOJlapFa KepeK JKEepAeH TOKTay,
HaKThlIay, KaiTa alTy, KalTanay jkoHe 0acKa J1a oiicTepal yeoiHy Kaxet [19].

benrimi Oip MakcaTka >KeTy YIIIH »oOajaplbl Kypy oOillay HKEeMIIIriH
JaMBITyFa BIKHAN eteni, sruu cabakrapiaa PBL (Project-Based Learning) xonmany
apKpUIBI  OUTIM ~ almyImIbUIApABIH  OWJIay HWKEMAUTT JaMUAbl. AFBUINIBIH T
cabakTapbelHIa OUTIM adymibulapra VATUIIK OKy OaFJapiiaMachlHBIH —OpTYpIi
TaKBIPBIITAPBl OOMBIHIIIA K00amap 93ipiieyAl yehiHyFa Oomanbl. MpIcabl, OChIHAAN
TakKbIpbINTap YChiHyFa Oonazasl: «How to find a good joby», «How to earn more money»,
«How to make learning a new foreign language easier» »xoHe T.0.

NkeMail narapuiapsl JaMBbITYFa bIKIAT €TETIH 0acka 9/icTep MeH OuliM Oepy
TOCUIZEP] KeJlecl cxemaza KOpPCEeTIITeH:
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*binimM amymbuiap maFeH TONTapAa )KETEKITiHIH
KoormepaTHBTik OKBITY 0OaKpUTayBIMEH OEpiJITeH x00a HeMece Macele
OOMBIHIIA KYMBIC iCTSH/II.

*KarteIicymbiiap MocelNeHi Nty YIIiH IaFbH
TOMTapa XKYMBIC 1CTEIIi )KOHE TANIIMIep-
(acnmTaTOpIBIH OACIIBIIBIFBIHAA OOIAIbL.

[Tpobnemanbik/xobara
HerizaenreH okpity (PBL)

* ByJt iporiecc mbIHAKEI TariChIpMalIap bl MENTy YIiH
’KUHAJIFaH TONTAP/IBIH TOKIPHOE apKBLIBL, PEdICKCHs
JKOHE 1C-9pEKeT apKbUIbI OLTIIM airyFa BIKIaJ eTil,
OHBI JKaKcapTabl.

Bencenni oky

*TOXipHOeeH MarbIHa airy mponeci. OKyIbl
TOKIPUOEHI 0¥ eJIETTHEeH OTKI3II, TOKIPHOEeHI
KOHLETITYJIN3alUsUIAY YIIiH aHATUTUKAITBIK
JaFbLIAP bl HTEPII, KoJIJaHa 011yl Kepek.

ToxiprOeniK OKBITY

*Eki OiiM amyriel Oeirisi Oip 0Ky MakcaTbIiHa KETy
O3apa OKbITY y1iH Oip-0ipiHe KOMEKTECYTe THIPBICHII, OKY
CEPIKTECTIriH KYPauibl.

*OLTIM aITynIblIap OPBIHAAIFAH dPEKETTEPre KaThICTHI
03JIepiHiH pe(IICKCUSACHIH XKOHE METAKOTHUIIUSCHIH
JKaKcapTaThIH HAKThI TallChIpMaap/Ibl OPbIHIAYbI
KepeK.

ChbIHM TypFbIAa MalbIMaAy

*OLIIM alylIbLIapFa JKacar KaTKaH 6apIIbIK

HOpCeNepIiH, CabaKTapBIHBIH XKOHE TOKIPHOEICPIHiH
bencenni marpiHa 1316y JKEKE KOHE QJIEYMETTIK MOHIH OeJIceH a1 TYpAC
137Ieyre KOMeKTecy, OKy OapbIChIH/A TybIHIAWTHIH
KUBIH/IBIKTapbI )KEHY.

Nkemal nmarapuiap KiacCU(PUKAIMSCHIH YCHIHFAH 3epTTeyliep OOMBbIHINA Te3
©3repeTiH AIeM/Ie, MOHIIK/TEXHUKAIBIK OUTIMACP/IIH Te3 €CKIPETIHIH, COHJBIKTaH T3
OeliiMJIeNTy JKOHE KalTa OKBITY KaXEeTTLJIIr apTThl, OChUIANINA UKEMI JaFIbLIap.Ibl
JaMBITY ChIHJApJIbl MaHbI3Fa ue Oosyaa. Mkemai narapuiap HeMece omOe0an ukem/i
JarabplIap HaKThl KOCIOM cajlaFa KapamacTaH CYpaHbICKa He KOIN(YHKIIMOHAJIbI
Ky3bIpeTTep O0mbim TaObuIampl. Ojap KOMaHIANBIK >KYMBICTBI YHBIMIACTHIPY,
KeJicco3ep JKYpridy, KeJiciMIre Kelly 3>K9HE THIMAI KapbIM-KaThblHAC OpHATY,
KpEaTUBTLIIK, YUPEHY JKOHE e3repicTepre OeiliMeny KaOlaeTi )KoHe T.0. CUSIKTHI KeH
ayKbIMJIBI JaFIbUIAPAbl KAMTHIBIL.

Wkemai narapliapIbiH HET13T1 CAaHATTAphIHA MBIHAJTIAP Kipei:

1. TynraapanblK KapbIM-KaThIHAC AaFabuiapbl: backamapmeH THiMII KapbIM-
KaThlHAC JKacay, THIHJAY JKOHE TYCIHY, KaKTBIFBICTApJbI IIEHTy JKOHE KOMaHIaza

KYMBIC icTey KaO1JIeTi.
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2. Keke kacuerTep: O3iH-031 Oaranay, MOTHBaLIMs, OCHIMIIUIIK, ©31H-031 TaMbITY
KOHE YaKbITTHI OacKapy KaOiIeTi.

3. Koceimma  marapuiap/OumiMaep:  KoMMyHUKamusiplk — Jgarasuiap,
AMOITMOHAJIIBI UHTEJUICKT, ChIHU OIJIay KoHE MpoOIeMaapabl MICTTy JaFIbUIapPhI.

byn narmputap amangplK, d3THKA, JKOFapbhl MOpPAJIBABIK CTaHIApTTap,
KayarnKepIIiiK, 031H-031 0aKbUIay >KOHE TMO3UTUBTI KO3Kapac CHUAKTHI aCIEKTUIEPIi
KaMTuael. Onap opTypil KociOM KOHE KEeKe KOHTEKCTTEpJie TaOBICThI )KYMBIC 1CTEY
KOHE KapbIM-KaTbIHAC JkKacay VIOIH MaHbI3AbI, THIMJI KapbIM-KaTbIHAC TICH
KOIIOACHIBUIBIKKA BIKMAJ €Tedl, IMOHAIK OLIIM MeH OJapJblH MPaKTUKAIBIK
KOJJTAaHBUTYBl apachlHIarbl OalIaHBICTHIPYIIBI OybIHFA alHadaabl, OKBITY MCH
MaHcarnTa TabbICKa KETY 11 KaMTaMachl3 €Te/Il.

Hxemoi oazovinap mypanvl uiemenoik HcaHe OManoblk 3epmmeyiiep

A.V. Garikimukku Wkemni pmarmpuiapAsl  JaMbITyFa YHpPETY MYMKIHAIKTED MeEH
(2014) Soft skills-the KETICTIKTepAl KaMTamachl3 eTyre OarbITTalIFaH.

role of English language | bimim amymbuiap TUIAIK AaFapUiapAbl MEHTEpin KaHa KOHMaid,
educators TUIMJI KapbIM-KaTbIHAC Kacaylbl, KOMaHJAaJga >XYMBIC 1CTEyl,

KOH(IMKTiepAI  MIemIymi  JKOHE — ©3TepeTiH  JKarjaiiapra
Oeiiimuenyni yiipeHyi kepek. byn omapra Oocekere KaOinerTi
00ITyFa KoHE KYMBICTBIH OipiHII KyHIHEH OacTam KociOn KbI3METKe
nabiH OomyFa MyMKiHAIK Oepeai. OKpITymIbUIap (hacHIuTaTop
pETIH/E OpeKeT €Tyl Kepek, OLTIM aiyliblaapra TOXKIpuOe *KoHe
OimiM Oepy mporeciHe OenceHal KaTbiCy apKbUIbl KaXKeTTi
JIaFIbUIAp/IbI TaMbITyFa KeMekrecedi [10].

L. Naamati Schneider, A. | Makana KalIbIKTBIKTaH OKBITY apKbUIbl OUIIM allyIIbUIap/bIH

Meirovich, N. Dolev UKeMJIl Jaf/bUIapblH JAaMBITYAbIH OJicTepi MEH KypajlaapblH
(2020) Soft Skills On- YChIHAJbl. ¥CBIHBUIFAH MOJEIBAIH HETI3IHJIE OHBl OpTYypii
Line Development in MOHJEpJe KOJ/aHyFa MYMKIHAIK OepeTiH TEOpUsUIbIK epexesep
Times of Crisis xarblp. [IMIOTTBIK 3epTTeynep ol J€ JKajJFachlll >KaTKAHBIMEH,

WMKEeMi AaFabliapbl JaMBITYAbl OHJIAHH OKBITyFa OIpIKTIpy KoHE
OJIapJbIH OKYy ToHAEpiMEeH OailimaHbIChl OUTIM amymisuiapabl 21
FachIpJIaFbl OMIpre JaiibIHaayFa KOMEKTece Il Aet OomKaHy/a.

«xemai narapiap» TEPMUHI Ta3a KOTHUTHUBTI HEMECE TEXHUKAJIBIK
eMec Jarabutap KUBIHTBHIFBIH cunarraiiasl (Hurrell, 2016). Byn
YKaJIMbl OHTANJIbI KYMBIC 1CTE€Y YIIIH MaHBI3Ibl TYJIFAILIIIK XKoHE
TyIFaapanblk narapuiapabl Kamtuasl (Heckman & Kautz, 2012)
MKOHE acipece e3repmMedi asieM Macenenepid TuiMal memry (Deming,

2017) [24].

N.U.Karimova (2020) ["apBapa yHuBepcUTETI MAaHCANTHIK XKeTicTikTepAiH 80% — ukeM/i
Soft Skills Development | narasimap (soft skills) skone Tex 20% - kartsl garasuap (hard skills)
in Higher Education ocep eTeTiHiH atan oTTi [16].

Irina G. Kondrateva et al | Makanaga KenMOJIEHHETTI COHWKECTIKTI KaJbINTacThIpyFa KoHE
(2016) ombeban KY3bIPETTUTIKTEPI1 JaMBITyFa OarpITTaNFaH
The Development of the | kenmonenuerti OuriMm Oepy mporeci KapacThlpbuiafbl. MoneHu
Student as a Person of IUTIOpAIu3M KaFuJaaTTapblHA HETi3AeNreH OuTiM Oepy KEHICTIriH

Culture in the Context of | KypyFa *oHe HIeTel TULMIK OpTaHbl MaKCaTThl KaJBIITACTHIPyFa
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Multicultural Education
in Non-Language High
School by Means of a
Foreign Language

Oaca aHazap aymapbUIaJbl. MOIEHMEITIH TYJIFAChIH CHUIATTAHTBIH
HETI3T1 JKeKe KACHETTep AaHBIKTAIIbI KOHE OJap/blH JaMybIHA
KQXXETTI MeJaroruKablK KaFaaiinap YCbIHBUIIBL. DKCIIEPUMEHTTIK
KYMBIC YCBIHBUIFAaH MOJETBAIH 0Oec Karujgara HeTi3enreH
THIMIUNITIH ~ pacTajabl:  TYMaHHCTIK, MOJECHU  COWKECTIK,
KOIIMOJICHUETTIIK, OJIEyMETTIK-0aranay »oHE IIbIFapMaIIbLIbIK
6armap [17]. Byn Momenbai skys3ere acelpyia MKeMIl JaribLiap
MaHbI3/Ibl POJI aTKAPAJIbI

Dr. Jessy John (2009)
Study on the Nature of
Impact of Soft Skills

Training Programme on
the Soft Skills

Makana KenMOISHHETTI OipereiyiKTi KaJbIITacThIpyFa >KOHE
oM0Oebar Ky3bIpEeTTUTIKTI TaMbITyFa OaFbITTalIFaH KOIIMOIACHHUETTI
OumiM Oepy TpoIeciH KapacThipaabl. MOoIEHH IUIFOPATU3M
KaFUJIaTTapblHA HETI3MIereH OiiM Oepy KEHICTITIH KypyFa JKoHE
meTen TUIAIK OpTaHbl MaKCaTThl KaJbIITACTBIPYFa Oaca Hazap

Development of aynapbuianpl.  KakeTTi Herisri Jkeke KacHerTep: TO3IMILTIK,

Management Students MOJIEHUETapalbIK JMAJor, HJMMarusi, O0acka MOJCHUETTEpre
albIKTHIK [15].

H.H.JIokraesa (2019) Makanana UKEeM/I1 JIaF IbLTapIbIH HET13T1 KIiKTeMecl

«Mkemai narapuiapy
YFBIMBI [T€aroruKajbIK
KaTeropus peTiHjae: MoHi
MEH Ma3MYHBI

KapacThIpblIaibl. ABTOpJIap MKEMIl JaFabUIapibl JambITy OLUTiM
Oepy MekeMenepi KBI3METIHIH MaHbI3IbI  OaFBITBI  OOJBIT
TaOBLUIATBIHBIH aTan kepceteni [20].

M.Polakova et al (2023)
Soft skills and their
importance in the labor
market under the

conditions of Industry
5.0

Makana 5.0 uHAYCTpHACH KOHTEKCTIHAETI MKEM/1 JaFIbLIap/IbIH
MaHBI3IBUTBIFBIH  KapacThIpaabl. TEXHUKAIBIK JKOHE MH(PIBIK
JaFIbUIappl FaHa €MeC, COHBIMEH Karap ajaMyd KacueTTep.i Jie
KaKeT ereTiH kahaHIpIK  Jkarmaiiga HMKeMJII  JaFabliap
TEXHOJIOTUSHBI THUIMII MalanaHy YIIH TanThIPMaWThIH OOIaJIbI.
byn  pmaraputapra ChIHM  KOHE — QHAJMTUKAIBIK — OMJay,
npobieManapabl  Ienly, KOMMYHHUKAaTUBTI KaOileTrep >kKoHe
IIBIFAPMAIIBUTBIK KaTajbl. bysr narasuiapra cypaHbIC apTajbl e
OoKaHyla, OWTKEHI oNlap KUBIHIBIKTApIbl COTTI KEHYTre >KOHE
KaHa TEXHOJOTHSUIap YChIHATBIH MYMKIHJIKTEpHl MaijanaHyra
keMekTeceni [27].

T.L. Shek et al (2017)
Paradigm shift in youth
development:
Development of “soft
skills” in adolescents

Maxkanaga TEXHUKAJIBIK JKOHE aKaJeMUSIIBIK OlTIMIe OarbpITTaIFaH
JOCTYpIIl OuTiM Oepy KYHeCIHEH >KacTapIbIH UKeM/I1 JIaFAblIapbiH
JTaMBITyFa KOIy TaJKbUIaHAABl. TyJiFaapaiblK KapbIM-KaThIHAC,
KAKTBIFBICTAP/IBI IIEITY, MOACHHMETapalIbIK KaTbIHACTap, ©31H-031
YUBIMJIACTBIPY CHUSAKTHI )KEKEe KaCHETTeP CUSKTHI MKEMJIi JIaFIbLIap,
TYPaKTBUIBIK, )KOHE JKEeKe KaCUeTTep, OapFaH cailblH MaHBI3/IbI O01a
Tycyne. 3epTreynep KepCeTKeHAeH, OyJ1 AaFabuiapabl JAaMbITy
KACTapAblH KYMBICTICH KaMTBUTYBIH JKOHE Kbl  JKEKe
KETICTIKTEepIH )KaKCapTyMeH Tikesel OainaHbIcThl [29].

A.Y. Abisheva, E. M.
Yeralina (2022) Soft
skills of bachelor degree
students: analysis of
sources by gender for
employment

Makana Oi1iM anymbuUIapAblH UKEM/1 IaFIbuIap, OJIapblH Typiepi
KOHE caThlll ally OpBIHAAphl Typajbl OUTIMIEPIH 3epTTeiti.
Hotmxkenep >xayankepuriiik MeH CHIMANBLIIBIK OTOACHIHIA, COMAH
KeiiH OKYy OpBIHAapbIHIAA KApKBIHIBI JAMBIN Kelle >KaTKaHbIH
KopceTTi. MekTenTe Iarapuiap YHHBEPCUTCTKE KaparaHja a3
naMblibl. BimiM  anymbuiap SKyMbICKa OpHajlacy YILIIH HMKeMIi
JAFIbUTAPJBIH  MaHBI3ABUIBIFRIH TYCIHENl, OYyJI OKYy OaphIChIHIA
aNbIHFAH JaFbUIapIbl eMKEU-TerKeisli Tanaay KaKeTTUTIriH
kepcereni [3].
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A .Mukhametkairov et al
(2024) Networking as
one of the ways to
develop soft skills of
students

Makanaga THIMAI KapbIM-KaThlHAC TIEH OoJaliakTa TaOBICTHI
KYMBIC 1CTEyre BbIKIaJd eTeTIH MaHbI3Abl KY3bIpeTTep OOJIbII
TaOBUIATEIH ~ WKEMl  JaFaplIapibl  KaJbIITACTBIPY  MOceleci
KapacThIpblIaibl. YHUBEPCUTETTE KOMMYHHMKATHBTI KaOiierrep
CHUSIKTBI MKeMJI1 JIaFIbUTapIbl YUPEHYTe O0JIaThIH IBIFbI aHBIKTAIIIIBI,
Oipak OyJ1 YIIIiH JaMbIFaH eJepae THIMIUTIT] JOIEIISHTeH KEUTIK
XKOHE IMUQPPIBIK JKEIIep CUSAKTHI 3aMaHayH TEXHOJIOTHSIIAP KaXeT.
OTKI3UITeH ic-lmapajap OULTIM adymbUIapAbIH KOMMYHUKATUBTIK
KaOlneTTepiHiy JCeHreiiH, KOMMYHUKATHBTIK KY3BIPETTUIIr MEH
KapbIM-KaTbIHACBIH apTThIpyFa OarbITTanaraH [23].

Cinque (2016)

“Lost in translation”.
Soft skills development
in European countries™

Eyponasna ukemi garapuiapasl JaMbITy 9p €I1e dpTYpIIi JeHrei e
xypeni. Keitbip enaepne, mbicanbl, benbrust men OunnsHausna,
OyJ1 TaKBIPBITT MAHBI3/IBI JCTI CaHaJa/Ibl XKoHE OEJICeH/ I 3epTTeNyIe,
an Oacka emjepae on omi ne nmambin keneni. bembrusima U2ES
CUSKTBl HMKEMJIl JaFaplIapibl JTaMbITyFa apHajFaH KOCBHIMIIA
KypcTap YChIHaThIH jxoHe HoGent KocilKepiik OpTaibiFbl CHSIKTHI
OlTiM anmymipbUIapFa apHaJNFaH KoJJaHOambl 3epTTeyinep MeH
TPEHUHTTEP XKYprizeTiH OipHeme 6acramanap Oap. Mcnanusna na
OCBI TAaKBIPHINKA YJIKEH Ha3ap ayJapbliajibl, KOIITETCH 3epPTTEYIIep
MEH TpEHUHITEp OTKi3inyae. YNeIOpUTaHUANA TYJEKTEpIiH
KYMBICTICH KAMTBUIYBIH apTTBIPYy VIIIH WMKEMJi JaFIbUIap.Ibl
JaMbITyFa  YJIKEH MOH  Oepijedi. YHUBEPCUTETTEp  MeEH
JKaTaKxaHajaap OChI JaFIbUIap bl JAMBITYFa BIKIAT €TCTIH OPTaHBI
Kypyzna, pecMu >xoHe Oeiipecmu Oinim Oepy Oarmapiamanapbl
apKBLIBI HET13T1 pest arkapazsl [7].

Cross-country survey on
soft skills required by
companies to medium/
high-skilled migrants
(2015) Methodological
approach for a common
framework of Soft Skills
at work

WNkemai narapimap — SKYMBICKA COTTI KaThICy VIIIH KaKeTTi
TEXHUKAJIBIK €MEC JaFAbUIap MEH OUIIM KUBIHTBIFBL. Oap HaKThI
KYMBICKa OalIaHBICTBI €MeC KOHE KEeKe KaCHeTTep MEH KapbIM-
KaTblHACTapMeH (©31He CEeHIMJUIK, TOpTiM, ©31H-031 Oakbuiay),
QJIEyMETTIK JaFAbUIapMeH (KOMMYHHUKAIMs, KOMaHJaaa >KYMBIC
ICTeY, OMOLMOHAJIIBIK HMHTEJUIEKT) JKOHE OacKapylIbUIbIK
KalineTTepMeH (yaKbITThI €Celke aly, MJceJeNep/l ey, ChIHU
oilay)  TeIFBI3  OainaneicTel.  benrim  Oip  nmeHreizjeri
YCTaIMaWThIHIBIKTAaH, KelOipeynepiH caHIblK Oaraynay >KoHE
JAMBITY KUbIH [8].

3eprreynep KOPCETKEHJEH, MKEeMJl NarAblaaplAbl OKbITY MYMKIHAIKTEP MEH
KETICTIKTEPll, COHBIH 1IIHAC MpodJieManap/ bl MIEHTy )XOHE OHTANJIbI )KYMBIC 1CTEY
YUIIH MaHbI3[bl TYJIFAINIUIK JKOHE TYJIFaapaliblK KY3bIPETTUIKTEPl KamTaMachl3
eTyre OarbITTaJIFaH. ['apBap/l yHUBEpPCUTETI MaHCANTHIK XkeTicTikTepaid 80% ukemi
JarapuUIapra OalIaHBICTBI €KeHiH aTtam oTTi. OChI JKYMBICTapbIH Tajayapsl
TOJICPAHTTBUIBIKKA, MOJCHUETAPAJIBIK IUAJIOTKA, YMIIATHS MCH alllbIKTHIKKA O0aca Ha3ap
aynapa OTBIPBI, KONMMOJCHUETTI Oipereiiaik TmeH omOebam Ky3bIPETTLTIKTI
KQJIBINTACTBIPY YIIH KOMMOICHUETTI OUTIM Oepy/iH KaKeTTUIriH kepceresai. bimim
amymieiap THIMII  KapbIM-KaThIHAC JKacayjbl, KOMaHIaaa KYMBIC ICTEY,
KOH(DJIUKTLIEp MEH KaHXaJlJIap/abl MICHTy 1l KoHe OeHiMaenyai yipeHyl Kepek, Oy
onapAblH Oocekere KaOUIETTUIITH apTThIpajbl, all OKBITYyIIbUIAp TKipuOe MeH
Oencen1l KaTbICy apKblIbl OCBI JaFAbLIap bl JAMBITYFa BIKIAI €Tyl KEPEK.
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5.0 MHIYCTPUSACH KOHTEKCTIHACT1 MKeMTi JaFIbUIapAbIH MaHbI3AbLIBIFbI aKBIH,
OUTKEeHI OJIap KHUBIHABIKTAPAbI KEHYTe »OHE TEXHOJOTHSIHBIH MYMKIHIIKTEPIH
naiiananyra kemektecenl. Jloctypm Oimim Oepy mapaaurMachlHaH >KacTapbIH
UKeMJI1 JaFabUIaphlH JaMBITYFa KONy OJaplblH XYMBICKA OpHAjIacy MEH JKEKe
TaOBICKA KETy YIIiH MaHbI3Abl. OTaHIBIK FaJIBIMIAPABIH 3€pTTEyJiepl OTOACHIHIA
KayamnmKepIIUTIK TIeH CHIMAWbUIBIK JAaMUTBIHBIH, MEKTENTE WKEMl aFablaapIbl
JTaMBITYFa YHUBEPCHUTETKE KaparaHaa a3 yaKbIT JKYMCaJIFaHbIH Kepcereni. backa
OoTaHAaCTapJbIH MaKajachl OUIIM alyliblIapAblH KOMMYHHKATHUBTIK KaOlleTTepiH
apTTHIpYa KEIUTIK KoHE UQPIIBIK JKEeIUIePAiH THIMIUIITIH pacTalbl.

Soft skills oamvimy konmexcminoe2i KOMMYHUKAMUBMI 0Ac0bLIAD

KoMMyHUKaTUBTIK JaFapuiap MKEMIl JaFabUIapblH HET13rl Kypamjaac Oediri
00JIBITT TAOBLTAIBI )KOHE OJApABIH JaMybIHA ISy pell aTkapaabl. KopoTkux xoHe
Hocenko aranm eTkeHJel, KOMMYHUKATUBTIK JaFAbUIapIbIH KJIacTepl Tap MarblHAAA
[eTeNl TUIIH OKBITyFa JIMHTBOMOJEHUETTaHY TYPFBICBIHAH KapayMeH ThHIFBI3
OaliIaHBICTBI, OWTKEHI OJ MOJICHHMET IMEeH TUIAIH ©3apa OailJlaHbIChIH, e3apa
OpEKETTECY1H €CKEepe/ll, COHBIMEH KaTap OYJI YAEpiCTl JEKCUKAIBIK OIpIIKTEP/IH TYTaC
KYPBUIBIMBI, OJIApPJbIH TUIIIK *OHE TUIAEH ThIC MAa3MYHBIHBIH OIpJITiHIE KepceTell
[18]. Ken marpiHama, KOMMYHUKATUBTIK JaFIbplIap 9JICYMETTIK JaFbLIap KIacTepiHe
Kipe/ii, 071 KOMMYHUKAIUSHBI TUIM/I Maii1aaHyFa 5KoHE HOTHUKETe KETY YIIIH KapbhIM-
KaTbIHAC OpHATyFa apHajiraH. by 6ackanmapibl TYCIHY %oHE KaphbIM-KaThbIHAC OpHATY,
©31HHIH J>KOHE ©3Telep/iH KYHABUIBIKTApbIH, MaKCcaTTapblH, KYTUTIMJIEPIH >KOHE
SMOIUSIIAPBIH TYCIHY, COHJAail-aKk OacKalapAblH KaKETTUIIKTEpl MEH KOHTEKCTTIH
aHBIK/aHBIK €MEC JJIEYMETTIK epekeNepiH €CKepe OTBIPBIN, MICIIM KaObUIiaybl
OopKaibl (MyHIal JaFrapUIap SMOIMOHAIBI MHTEIICKTTI KaMTu bl [8].

Kommynukatusti | Kabiner:

JarplIap * ColJIeylIIHIH Ke3 KeJIr'eH TYPiHe aHbIK ’KoHE ChINaiibl coilnecini3 (bac,
opinrecrep, KIMEHTTEP KoHE T.0.)

* K€31HJIe JIeHe KUMBUIbIH, bIM-HMIIapaHbl, JaybIC bIPFaFbIH/KOFapblIbIFbIH
TYPBHIC KOJIaHy

OpTYpIIi JIeHTreisiep MEeH KOHTEKCTTEp

* OPTYpJIi IICHreiIep MEH KOHTEKCTTEpJle KaphIM-KaThIHAC jKacay Ke3iHJe
KaHJail opTaHbl Maiiiagany KepeKTirid oiry

* aKmapatThl (COHBIH IMIIH/IE TEXHUKAJIBIK) aHBIK XKOHE KOJDKETIMII TYpIe
YCBHIHY.

* )KYMBICTBI THIMJII KAMTaMachI3 €Ty VIIIiH AepeKTep/i (KkecTenep, CypeTTep,
CTaTUCTHKA) AYPHIC TYCIHY KOHE TYCIHAIPY

OJNeyMEeTTIK bencenni TeiHmay, KalTanay, ecke Tycipy, TYCiHIipy (mapadpasa), sMmaTus
meHOepai 6ackapy | (Oackayap/blH ce3iMAepiH TYCiHY), Kepi Oailanblc Oepy Kalijieri.

TuiMai KapbIM-KaThIHAC CBIHM OWJIAy, BIHTBIMAKTACTBIK JKOHE SMOIIMOHAJIBI
WHTEJUICKT CHSKTBI Oacka HMKEMIi JaFIbUIapibl JKaKcapTy KOHE HBIFAWTy YIIiH
KaTaiu3aTop peTiHAe KbI3MET eTedl. byn marmpuiapapl MambpITy CHHEPTETUKAIBIK
ocepi TyAbIpaIbl, 01 63apa OAMTAHBICTHI )KOHE JKEKE KOHE KOCi0M oCyTe BIKIAJ €TeIi.
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ColHU mYpaulOaH ounay

CpIHU TYPFBIJIaH OiJIay MEH UKEMJI1 JaFabUIapablH 63apa OaiIaHbIChI OJIap IbIH
TYJIFaapaiblK ©3apa OpEeKeTTeCy MEH IIenliM KaObuiaay THIMAUITIHIH KOCBHIMIIA
ocepine kepiHic anaapl. CbIHU TYPFBIZAH OWUJIAY bl TaMBITY JKaJFaH TY KbIPBIMIAPIbI
aHBIKTAyFa >KOHE OJIApAbI OOJABIpMayFa KeMEKTecemi, Oy e3 Ke3eriHae HKeMmi
JaFIbLUIAPIBIH CallaChlH YKAKCAPTalbl JKOHE TAOBICTBI KOCIOM JKOHE KEKe KBI3METKE
pIKIaJ ereai. Tom Yardung e3iHiH « ChIHM Oiiay» KiTaObIH/a CHIHU OWMJIayIbIH HET131H
KYpPaWThIH JKaJFaH TYKbIpbIMIAp (JIOTHKAJIBIK KATEIKTEP) Typasibl TYCIHIK Oepel.
ABTOp JKalFaH TYKBIPBIMIIBI «AJFBIIIAPTTAP MEH KOPBITHIHIBI apachlHIAa >KallFaH
OaillaHbIC OpHATATHIH, COHJBIKTAH OCHI TYKBIPHIMMEH KEJIICYre >KETKUIIKTI Heri3
OEpPMEHTIH JKaJIIbl TUIITET] TEPIC apryMEHT» JIe aHbIKTai bl [5].

XKanran nonenaiy aJFplapTTapsl:

Kanran ganengin AHBIKTaMa Kaaran ga/1e1MiH MbICAJIbI
AJFBIIAPTHI
TaHbIMaIIBUIBLIKKA

IareIMJaHy

«Kacrap e31IepiHiH ToXipubecizairine
OalaHBICTBl  aKpUIFA  KOHBIMIBI  LICUIIM
KaOBLIAAl aTMai]Ibl, COHIBIKTaH epeCeKTEPIiH
TaJIAIITapbIH CO3CI3 OPBIHIAY KEPEK»

«Young people, due to their inexperience,
cannot make reasonable decisions; therefore,
they should follow the instructions of adults
without questioningy

«benrimi oHmi  Oenrimi  Oip  KapKsel
KOMITAaHHUSUTAPBIHBIH ~ aKIUsUIapblHA  CAJIBIHFaH
WHBECTHUIVSLIAP/IBIH JKOFapBbI KipicTimiri
TypaJIbl AUTTHD»

KenmnimikriH mKipi HIBIHABIK
Jered AJIFBIIIAPTKA
HeT131eIreH JKaJIFaH
Janenin 6ip Typi

Kustigarer  OWITIKKE

KYTiHY

KapacTesipbuibin

Mocenene  MaMaH
TaOBLIMANTHIH aJlaMHBIH
Hemece ajlaMIap IbIH

OTBIpFaH
OOBIII

MiKipiHiH aWKbIH OenelniHe
Heri3aenrex JKaJIFaH
JIQJICTITIH TYPI.

«A famous singer commented on the high
profitability of investments in the stocks of
certain financial companies»

Heriscis
QIIFBIIIAPT

YKaCBIPBbIH

XKanran TYKBIPBIMFa
CYWieHeTiH Kare oitnay
JJIEMEHTI; KaTeHl aHbBIKTay
VIOIH OHBI alTy  Kepek.
JlenyKTUBTI JTOTHKAHBI TYPHIC

TYCiHOEY/iH caaaapsl.

«MHTpOBEPT-KOMMYHHMKATUBTI ~ €MeC  ajiam,
COHJIBIKTAH HWHTPOBEPT AalpHOpU TMPE3UACHT
0o0J1a aJIMai e

«An introvert is unsociable; therefore, an
introvert cannot become a president»

CanpicThIpManbl  MBICATIIAP OMICI  JIOTHKAJBIK KATCIEPMEH  JKaFIauJIbl
HaKThIJIayFa MYMKIHIIK OepeJil — AJI COJI JIOTUKAHBI KOJIJITaHA OTBIPHII, OlpaK MYJIeM
0acka TakpIpHIINTa, TApAIJIETh APTYMEHTTEP KYPY.

Kanran KOPBITBIHIBI Ma3MYHJAFbl KaTeliK ce0eOiHeH jKacaaybl MYMKIH —
dbopmanael emMec Kare, JKOHE apryMEHT KYPBUIBIMBIHAAFBI KaTelik ceOeOiHeH —
dbopmanipl KaTe.

beitpecmu norukanbiK KaTeynep yI HeT13r1 Typre 0erHenl:

AHBIKTaMa | Mbicaa

| Kare Typi |
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ColikecTik Kareci | KOPBITHIHIBIHBIH ceHimai | «MeH Acranara OapFaH CalbIH BICTBIK
(«okamraH 3») Heri3zeMeci peTiHae KpI3MET €Ty | 0onajabl, COHABIKTAaH AcCTaHa — BICTBIK
YIIiH MaHBI3ABI €MeC HeMece | Kajay.
KETKUTIKTI MaHpBIel emec Yi- | Every time I go to Astana, it’s hot there.
JKaapra cyHeHe. Therefore, Astana is a hot city.
Benricizmik  katemiri | oitnay O6apsichiHIa ce3iH Hemece | «Ecki moctap opkamaH XakceD»y. Ecki-
(JIMHTBUCTHKAJTBIK Ty KBIpbIMIaMaHbIH €CKi )KOHE ecKi-)Kac emec.
Kare) MarbIHACHIHBIH e3repyimeH | «Old friends are always better». Here,
HEMece Heri3ci3 TyXbIpeIMIH | «old» means both long-time known and
KYIIeHTyTe THIPBICYIIBIH | not young.
Oenrici3airi MeH TYCiHIKCI3AiriMeH
0aiiJIaHBICTHI.
Heicanmarbt KaTe | IMeeT MPEeIIOoChUIKH, aenatoniue | «bapibik TaOBICTHI KocimKepIiep
(mpe3ymnuus Kareci) | CIMIIKOM BOJIbHBIE JIOMYIIEHHMS; | 9pKallaH epTe Typaabl. Erep ci3 TaObICTHI
3TO oJlHa u3 CaMbIX | KOCiNKep OONFBIHBI3 KeJice, TaHFBI 5-Te
paclpoCTPaHEHHBIX TPOSBICHUN | TYPYIbI 0aCTaybIHBI3 KEPEK»
mopouHoii Jnoruku, pgaxke ecim | «All successful entrepreneurs always get
npsiMasi ONIMOKa OTCYTCTBYET. up early. If you want to be a successful
entrepreneur, you need to start getting up
at 5 AM».

Pecmu kate nmorvkanblH Oy3bUTYBIH OUAipeni. bysl qeyKuusitHeIH AYPhIC eMec

TYPI-KUCBIHCHI3 MaiibIMaay yarici. @opmaiiiel KaTenep TepT Typre OesiHeal:

Kare Typi

AHBIKTaMAa

Dopma

CanpapblH pactay

Kare OoIDKamMFa CYWeHesl, erep B MiHACTTI TYp/le IIbIHAWEI
Ooinca, oHma QakTiHi [omenaey YmniH B-HbBI Oaiikay
JKETKUTKTI A: «erep CeH MeHi ChlijacaH, OHJIa MEHIH
xarpiMa kayarm OepeciH. CeH Xxarka jkayan OepmiH,
COHJIBIKTAH MEHI CHIMIANCHIHY.

XKanmer popma:
«Erep A, onga
B; B, nemek, A».

Kare OO/DKaMHAaH TYBIHIANABI, erep A IIbIHAWbI OOnFaH
ke3ne B MiHzmeTTi Typae mibiHaiibl Ooiyica, OHAa A-HBIH
OpBIHIaJIMaFaHbl ce0eOiHEeH B-HbIH )KOKTBIFBIH JJICIACYTE
Oomaner: «Erep ci3 creiikke TamcwIppic OepceHi3, cisre
Keliki ac yHai el Ci3 cTeHKKe TarChIphIc OEPreH KOKCHI3;
JIEMEK, Ci3re KeIlIKi ac YHaManab».

XKanmer dopma:
«Erep A 0Gonca,
oHaa B; A emec;
neMek, B emecy.

erep Oip caHartarbl 3arTap Typainel X Qaxtici Oenrimi
Oosnca, onpa Oy (akT TEK OCHI cCaHATTarbl 3aTTapra
KaThICTBl JIeT€H Heri3ci3 OoJpkamra OalJIaHBICTHI Kare:
«baprpIK CUKBIPIIBUIAPABIH cakanbl Oap. MeHIH A0CEIM
cakan Kosanel. Jlemek, on cukeipmbl!»  «bapabik
CUKBIPIIBUTAPABIH CaKaJIbl Oap» JereH pac 6orica ma, Oy
«TEK CHUKBIPIIBLIAPABIH caKalibl 0ay" mereH i OuLaipMerii.

YKanmer kepiHic:
«bapneik A-na B
Oenrici Oap; C-
na B oOemrici
Oap; nmemek, C-
na A Gap».

[TaprTsI JKOKKa
HIBIFApy

Beninberen  opramma
MOH

Bazanbsik JIEHren Il
enemey

Erep A-mwiH kernminiriage C Oenrici 6oiica, an B-HiH keii-
Oipeyinne C Oenrici Oornca, OoHIa Ke3IEWCOK TaHIAJFaH
ke3-kenaren C B-man repi A 0oJajibl I€r€H YThIMIIbI OOJIBII
KOpPIHETIH Kare MamiMeMene Oaiikanansl. OliTkeni 0i3 B
CaHATHIMEH CANILICTHIPFaHa A CaHATHIHBIH KaHIIAIBIKTHI
YJIKeH €KEHIH OlijIMeHiHIle, Ke3IeHCOK MBICAJIbIH Oip
TOINKA HeMece 0acKa TOIKA KaTy bIKTUMAaJIIbIFbIH Oaraiai
aJIMarMBI3. MBICAJIBI:

«JlnmmmoMarTapIee KOIILILIIri OWJINHTB.
JloHIOHBIKTAPABIH apacklHaa eki Tl anamaap as. Erep
Mmed JloHmoHAa €Ki TIIAE Ke3[AecceM, Ol IUILIOMAar
mibIFapy. by skanran nonen, edTkeHi oa JIOHIOH/IA JKaIITBI
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XaIIBIKIICH ~CaJIbICThIPFAaHAa JUILUIOMATTapAblH ©Te a3
E€KEH/IITIH eIeMen .

ChIHM TYpFBIIaH Oiilay Ke3iHJE JIOTUKAIBIK KaTeTiKTepre >koi OepmMeyMeH
KYMBIC 1CTEY 3eUiH/I1, OKY/IbI XKoHE TOHKIPUOCHI KaxeT eTeal. MyHaal KaTeaiKTepaiH
0ap €KeHIH TYCIHYy, OJIApJbl KYHENl Typjle Taljay *oHE TYXKbIPBIMJBI TEKCEpYIiH
TONIETIICHTeH QMICTEPiH KOJJaHy MIoJieiey[e JKOHE IIemiM KaObuigay carachlH
apTThIpyFa keMekreceai. O yIIiH Keneci KaJamaap YChIHBIIa IbL:

) JIorukanbIk KaTeIIKTEp/Il TYCIHY KOHE 3epTTey

] Tonenaep MEH TYKbIPBIMAAPIBI TATAAY

[ Cypakrap Koo

[ ®dakTinep MeH ACPEKKO3IEPl TEKCEPY

[} JIorukanelk cxemanapasl KOJJaHy

] OHrimenecymriiep/ieH kepi oainaHbIc

CblHU TYpFBIAaH OWJIay OJKOHE UWKeMJIl Jarabuiap Oip-OipiMEH  THIFBI3
0ailIaHbICThI, OUTKEHI OJIap IbIH O1pJIECKEH JaMybl TYJIFaapaiblK KapbIM-KaThIHAC TTEH
mIeIIiM  KaObUIIAyAbIH THIMIUINTIH adTapiablkTald apTThipajsl. CBIHM TYpPFBIIAH
oiylayibl JAaMBITy JKallFaH TYXKBIPBIMAAPJLI aHBIKTayFa KoHE OOoJabIpMayFa
KOMEKTece/ll, O ©3 Ke3eriHae MKeMJ JarJbUIap/AblH CalachlH >KaKcapTaJbl >KOHE
TaOBICTHI KOCI0M KOHE JKEKE KbI3METKE BIKIAJ €Te/Il.

S¥HM, KaTFaH TY>KbIPbIMJIAP AJFBIINIAPTTAP MEH KOPBITHIH/IBI apachIH/Ia JKaJFaH
OailllaHbIC OpHATATBIH Tepic aanenaep Oobin TaObulanbl. JlaMmblFaH ChIHU OMHiay
dbopmanasl emec >xoHe GopMaAbl JIOTMKAJBIK KaTeJaepal TaHyFa KeMeKTece/l.
dopManapl emMec KaTelTiKTep MaHBI3ABl €MeC alFbIapTTapJaH, MaFbIHAIAPIbIH
OeJNTrICI3IrIHEH HEMece ThIM €pKiH OoJpKaMJapAaH TybIHIaybl MyMKiH. Dopmansl
KATeJIKTep, KEpICIHIIE, AapryMEHT KYPbUIBIMBIHAAFbl JIOTUKAHBIH OY3bUTybIHAH
TYBIHIANIBIL.

CpIHM TYPFBIJIaH OMJIayabl THIMJII TalanaHy YIIiH JOTHKAJIBIK KaTeaepaiH oap
eKeHIH MOMBIHAY, ISJISIACP MEH MIJIIMIEMeENep/Ii KyHeml Typle Taljaay, cypakTrap
KO0, (haKTLIep MEH JIEPEKKO3ep/ll TEKCEPY, JJOTUKANIBIK AUarpaMmMaapibl naiaaiaHy
MaHbI3el.  CyxOarracymibiiaH  Kepl OaillaHbIC ally ChIHM TYPFBIIAH OWjay
JaFIbUTAPBIH JKaKcapTyFa KeMekTecedl. by mporiecti keneci auarpammaja Kepyre
OoJ1aabl:

Z

Create ——> Decide ——

L
]

Sense Remember

Y,

Learn =
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AJBIHFaH J0JIe TalIaHbIN, OHBI KaObUIgay HEMECE TEPiCKE IIBIFapy TYpPasibl
menrM KaObUTIaHaAbl, HOTHXKECiHAe Oenriai Oip opeker kacanmaapl. Oiinay
OappICchbIHAA OLTIM ayIIbl CBIHA TYPFBIJIAH OWJIay JaFAbUIapbiH KOJIIaHy TOKIpUOECiH
KUHAKTAAbl. ApPryMEeHTTE JIOTHUKAJbIK KaTe O0oJica, OHBbI AHBIKTAY >KOHE OHBIH
OoJamakTa OpbIH aJIybIHA YKOJI O€pMey YIITiH MPOIEcC KalTaaaHaIbl.

Ocplnaiiia, ChIHM TYPFBIIAH OiNIaylbl JaMbITYy Oacka WMKEMIl AaFIbliaap/bl
adTapIbIKTal KYIICWTe i, OYJI OHBI OUTIM alTyIIBIIAPIBIH aKaJAeMUSIIBIK KOHE KEKe
OMIpiHJIe TalThIpMac KypajiFa aliHaIIbIpaIbl.

KomnaGopaius xoHe bIHTBIMAKTACThIK

byrinri TaHja ke3 KenreH ayKbIMJIIbI ©OHIMJII Kacay TaJlaHTThl MamMaHAap/bIH
BIHTBIMAKTACTBIFBIH Tajlalm eTefal. MyHnail BIHTBIMAKTACTBIK OHIMJEp/l Oipiecim
’Kacay, KOMaHJaJbIK 1C-IIapajiapAbl YUBIMIACTBIPY, OLTIM MEH TOXKIpHOe anmacy KoHe
pecypcTapMeH 0eJicy MpoleciH KaMTybl MyMKiH. HaFbI3 TalaHTTHI TOT OHAAFBI JKEKE
aKbUIIBI aaMIapAbIH Ke3 KeNIreHIHe KaparaHaa aKbUIAbIPaK, OUTKEH] 3UsIIBI afamaap
TOOBIHBIH O1pJIECKEH 1C-OpEKETIHIH HOTHXKEC YKBIMIBIK akblI [21] O0bIn Ta0bUIaIb.
Faneimpap atan eTkeH e, MyH1ail TOIT «©3 OPTachIHA TUIM/II OeliMIeTyTe KaOlaeTTi»
KOHE «OIp Hemece OlpHelIe MOJICHHM opTajia OarajaHATbIH MOCEJENIep/l IICIIyre
HEeMece oHIMIEp Jkacayra KabureTTi» [21]. backamia aiiTkanma, THIMI KYMBIC 1CTEY
YIIIH KOMaHAaHbIH opOip MyIleci oHail OediMeny KoHe KOMaHJa peTiHie Oipiecin
KYMBIC ICTEY YIIIH UKEM/I1 JIaFIblIapra ue 00Iybl Kepek.

TEAM

There it is.
The "i" in team.
It's hidden in the a-hole.

Mocenenep COHIIANBIKTHI KYp/Aell OOJFaHABIKTaH, MOCEJIEH1 >KAJIFbI3 IIICIry
MYMKIiH eMec 00JIca, BIHTBIMAKTACTHIKTHIH MaHI 0ap [22]. JI.C.Beirorckuit Oy Typasisl
ObLnait nen skas3nbl: « byKin oKy ICUXOJIOTHUSACHIHBIH OPTAJIBIK COTI — BIHTBIMAKTACTHIKTA
KOFapbl MHTEJUICKTYAJIBIK JCHIeUre KoTepiTy, Oaa skacail ajJaThlH HOPCEJICH CIIIKTEY
apKbBUIBI MYMKIH €MeC Hopcere Kelry MYMKIHIr. Jlamy VIiH OKBITYIbIH OapibIK
MaHBI3/IBUIBIFBI OCBIFAH HETI3/ICITEH KoHE OYJI, IIBIH MOHIHJE, KaKbIH JaMy aliMaFbl
TYKBIPBIMJIAMAChIHBIH Ma3MyHbIH Kypaiael (OKJIA)» [9]. Tomra »xymbIc icTeit
OTBIPBIN, OUTIM anymiblIap Oip-OipiHe yJri OoJjiaael, COHbIMEH Katap Oip OipiHe
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scaffolding xonmaysin yceinansl. «Koamay (scaffolding) auddepeHnnanusHbiH Heri3i
OoubIn TabBIAmE [25], OyI1 OUTiM anymibUIapFa oJlap/blH KaXETTITIKTepiHe Kapai
kepcetisieai. CoHbIMEH, BIHTBIMAKTACTBIKTa Oalia 63 OCTIHIIE )KYMBIC icTeyaeH [9] ke
HOpCE OPBIHJIAN AJIaJIbl.

Learning outcomes

Learning
activities

Scaffolded instruction allows students to gradually climb to heights that
. might at first seem insurmountable.

bizmin emiMi3ge JKYpri3uireH 3epTTey KOPCETKEHJeH, Heri3iHeH HKeMIl
JaFIbUIapAel OUTIM anylibulap YHUBEPCUTETTE YUpEHEl: oiap e3apa OpeKeTTecy
JTarabplIapblH, KOCIOM KapbIM-KAaThIHAC OpHATy YIIIH KakeT Oacka HMKeM/Il
JaFbUIApMEH KaTap, OTOachl MEH MEKTENKE KaparaH/la YHUBEPCUTETTE KOOipek
yipeneni [3]. Byt OuniM amymibuiapabl OoJaliak KociOn ChIHAKTapFa JalbIHIAY JKOHE
OJIapJBIH dPTYPJIl OMIPIIIK KaFaaiapaa OeiiMaenyl MeH THIMIUIITIH apTThIPy YIIiH
MEKTEN KE3€HIHJIE WMKEeMJ1 JaFabUIap/bl JaMbITY KaKETTUIrH kepcereni. Mkemmi
TaFIbUTapAbl  TaMBITyFa OaFbITTaJFaH TallChIpMallapAbl OpBIHAAY, CcabaKTap bl
yUBIMAACTBIPY opManapblH TaHay (KYIIIEH 5KYMBIC, TONTHIK KYMBIC), OaranayIbIH
OPTYpJIi TypJiepl MEH 9JIICTEPiH KOJIIaHy (©31H-031 Oaraiay, KYNTHIK Oarayiay, TONTHIK
Oaranay, kepi OaiinaHbic, Oaranay mapakrapbl >KOHE T. 0.) TYJIFaHbIH HEFYPJIbIM
yHIeciMl JKOHE >KaH-)KaKThl JaMyblHa, COHAA-aK TYJEKTEP/IH €HOCK HapbIFbIHJIA
Oocekere KaOUIETTLIITIH apTThIpyFa biKnan eTyi MyMkid. B.Oakley et al «OxbITy1bIH
oneTTeH Thic Oenrici. bimiM  amymibuiapra  Ke3-KeJNreH TMoHAI Wrepyre KoHe
eMTUXaHJapJaH KOpBIKMayFa Kajail KeMmeKTecyre Ooiaabl» KITaObIHIA <(OKAKCHI
YUBIMIACTHIPBIIFAH OIPJIECKEH OKBITY OLTIM amymibUIapablH ©31H-031 OaKblIayblH,
IIBIIAM/IBUTBIFBIH, QJICYMETTIK MOCENeNep/l IIenTy/ie ©31H-031 OaramayblH >KOHE
OMOITMOHAIIFI MHTEJUICKTIH jKaKcapTyFa MYMKIHIIK Oepexi. by, caitpim kenrene,
aKaJeMHUsIIBIK KaThICYIbI JKaKcapTa anaabi» [25].

Ke3 kenren OipieckeH okyasl »koOanay kesinae Oakley et al Gipimecken
OKBITYJIBIH KEJIeC1 KOMIIOHEHTTEPIH KapacThIPYbl YChIHAIBI:
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[Mo3uTHBTI ©3apa Toyennitik (Positive interdependence). O3iniznen
CYpaHbI3, 9p OKYIIBIHBIH 63 peiii 6ap Ma? Peep keke mymienep
TONTBIH Oacka MyIerepiHe cyheHeTiHael OalmaHbICTBl Ma?
Kympbic xykremeci Oipkenki 6einren 6e?

_ g

LL

[ g
XKexe xayankepmimik (Individual accountability). Op 6imim
& anymsl ©3iHiH OLTiM amyblHa Kamai skayanm Oepeni? MeH keke
OKYIIbIIapJaH KaHIal MOIIMETTI 19JIeIT PEeTiH/Ie )KUHAWUMBIH?
I

.,  Kexke e3apa opekertecy (Face-to-face interaction). Tonra e3apa
opekeTTecy Ke3iHJe Op KaThICyIIbl ©3 ICIH ICTeN, colaH KeliH
& eHIMepAl OIpiKTipim KaHa KoiMaii, Oerme-0eT Ke3neceTiHaei

| yiBIMIacThIpbUIFaH 6a?

g X . ;
" “ QJIEYMETTIK JaFablIapAbl YHPETy HeMece OCKITy Kepek (MBICabI,
oHriMeHl Oactay HeMmece KOHQUIMKTUICp/ KaHXKalaapabl

,"8 ‘e, OJEeyMETTIK jgarapuiap  (aeyMmerTik  jarasutap).  Kanpait
®
o Oackapy)?

1«2 1.4 Tomteik Tammay (Group processing). Tom myimenepiHe TONTAFbI
1 A= 1\ KYMBICBI Typalbl, COHJAH-aK opinTecTepi Typasibl Oi KYTipTy
< ymiH KaH1ail MexanusMm Oepemin?

AWNTBUTFAH JKYMBICTa aBTOpJap TOMNTHIK cabakTapibl YHBIMAACTBHIPYFa MKOHE
OpTYpJL SKaFmauiapabl IIENIyre, MbICAJbI, TONTA MOCEJICHI MIENIyre apHalFaH
YChIHBICTAp Oepesi. ABTOpJapAbIH IMKIPIHIIE, MOCENeNIep/l BIHTHIMAKTACTHIKTA
STy TiH €H JKaKChl TOCUIIepiHiH O1pl mpobiemaiap TybIHIaFaH Ke3/1e Mep31M/Ii Typ/e
OH MUHYTTHIK BIHTBIMAaKTacThIK >kuHanbicTapbi (Collaboration Clinics) etkisy. by
Ke3zecyJiep OUTIM allyliblIapFa 63 KOMaH1ajdapblHIa TybIHIAybl MYMKIH Macesenepai
mienryre koMekrece . JKuHaibIc )KyMBICHIH OacTamac OypbIH, K€3 KEJITeH Moceemnep
Typajibl alllbIK CeWiecyre KoOIpeK MYMKIHJIK ajlaTbIHAAl TONTapiAbl apajacThIpraH
xoeH. EH angpiMeH, OUTIM anylibuiap eciMiepi auThUIMaybl KEpeK, OHBbIH OpPHBIHA
Tuc(YHKIIMOHAJIBI MiHE3-KYJIBIKKA Ha3ap ayaapy Kepek €KeHiH aTar oTy Kepek!

TonTeIk xkyMbICTHI YitbiMaacTeipFan ke3ne Oakley et al TonTapabl anapiH ana
TaralibIHJAI, OJIapAbl CA0AaKTHIH alFalliKbl KYHIHEH Oacrtam Oipre OTBIPFBI3YbI
YCBIHAJIBI. OJIETTE, YIII HEMECE TOPT aJlaMHAH TYPAThIH IIaFbIH O1PJIECKEH OKY TONTAPHI
YJIKEH TONTapFa KaparaH 1a >KaKChl )KYMBIC 1CTEH/T1, IAFBIH TONITApAa OKYIIIBI KOpiHOEH
OThIpa ayiMaiiibl. bip-OipiHiH >KaHBIHAA OTHIPFaH OUTIM aTyIIbIIap CepikTec O0Iambl —
ojap JKbUIIAM opekerTecy oHe kemek (scaffolding) ymiim ocipece mnaitmansl.
Herypinbim Kypeni TancslpmMainiap YIiH €Kl KYIT CEpIKTeCi TOPT alaMHaH TYPaThIH TOII
Kypa anajpl.
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CHARACTER SKILLS SCAFFOLDING SYSTEMS

SRESEARCADOONLES BY M. SHANDELL

BIHTBIMAKTACTBHIK TONTAPBIH AJIJIBIH ajla KypY >KOHE OJap/blH KypaMbIH Oenrimi
Olp yakbIT apaiblFblHAa (MbICaNbl, Olp aif HeMece OaKplIay Ke3eHl OOibIHINA) caKTay
O1pJIeciIn )KacalThIH KYMBICTBI 0acTay YaKbIThIH KbICKApTa bl )KOHE OLTIM alylIblIapra
TONTa THUIMIl XYMBIC ICT€yre Ka)XXeTTl YyakbITThl Oepeni. MyfaliMHIH TONTapra
Tarceipma 0epyl apOip KaThICYIIBIHBIH KAKETTUIIKTEpl MEH MYMKIHJIKTEpIHE Kapaii
OIpKeNKl KoHE 9N OelliHylHe MYMKIHAIK Oepeal. OKbITyAarbl XKYWeIUIiK OuTIMIl
OipTyTac *oHEe JOHEeKTI Urepynl KaMTaMachl3 €Telll, MaTepuaibl KaKChl TYCIHYTe
KOHE ecTe cakrayra bIKoag ereAl. byal OKy mpoueciH KypbUIbIMAAYyFa,
OachIMIIBIKTApAbl OENTiIeyre *KoHE YaKbITThl THIMII Oeiyre kemekrecenl. XKyiemik
TOCUI CBIHM OMJIayJbl JaMBITyFa BIKIAJ €Te/l, OWTKEH1 OUIIM anylibuiap akmaparThl
Tajngayapl, ceOemn-cangapiiblK OaiJIaHBICTapJbl aHBIKTAYALl JKOHE OUIIM MeH
JaFplIap bl MIbIHANBI eMipAe Koinanyabl yilpeneai. On coHnaii-ak MOTUBaLUs MEH
CEHIMJIUTIKTI apTThIPY apKbUIbl OKY MPOIECIHJIE XaoC MEH IIaTacyJlaH ayjiakK 0oiyFa
keMekTecenl. COHbIMEH KaTap, KYHEIUIIK OKY >KOCHapiapbl MEH 9/IICTEPIH YaKThUIbI
TY3€Tyre MyMKIHIK OepiM, MPOrpecc MeH JKETICTIKTEP/l Oaranaybl *KEHIIACTE1Il.

bara koiiranaa OUTIM alylIbIHBl €MEC aJaMHBIH XYMBICHIH CbIHAy KEpeK.
TancelpMara KaTbICThl WAEATApIbl ChIHAY THIMII OHE OUIIM alyliblIapFa ChIHU
TYpPFBIJIaH Oiayra kemekrtecenl. JlereHMeH, MyramiM OUTIM amylIbUIApAbIH JKEKe
TYJIFaHbI ChIHAY OPEKETTEPiHIH OAPJIBIFBIH TOKTATYy Kepek [25].

OMOIIMOHAIABI MHTEIJIEKT

Byrinri TaHga JaMblFaH TEXHOJOTHSAJAp MEH IpoLecTepAl aBTOMATTaHIbIPY
ToyIpiHAe agaMreplIulK alblHFbl KaTapfa MIbIFaabl. AJaM MEH TEXHOJOTHSHBIH
yinecimai e3apa apekerrecyine OarbiTTanFal 5.0 unayctpusicel MmeH 5.0 6iniM Oepy
KOHTEKCTIH/IC SMOITMOHAIIIBI MHTEJUICKT MaHBI3Ibl. O3 SMOIUSIAPBIH CE31HY MEH
Oackapy/ibl, COHmai-aK 0acka amaMaapblH SMOIUSIAPBIH TYCIHY MEH OJlapFa ocep
€Ty/ll KAMTUTBIH YMOIIMOHAJIBl MHTEJUIEKT JaMbIFaH KapbIM-KaThIHAC JIaF AbIIIaPBIHBIH
apKachIH/Ia alTapJIBIKTAl KaKcapabl. DMIATUKAIBIK THIHIAAY, KOJIAAy OUIIIpYy >KOHE
MMO3UTUBTI KaPhIM-KAThIHAC OPHATY KaO1J1eT1 KOJAIbI KYMBIC aTMOC(hepachiH KypyFa
KOMEKTECE/l JKOHE YKBIMJIAFhl ©3apa OPEKETTeCy/al >KaKcapTaabl. IMOIMOHAJIIBI
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HMHTEIJIEKTYaJbl KemOaciibl KOH(PIUKTIIEpAl OacKapyabl, IIMENICHICTI a3alTyJibl
’KOHE BIHTBIMAKTACTHIKTHI JAMBITYABI O1TEI.

5.0 MHAYCTPUACHIHAAFHI TEXHOJIOTHSUIAP MEH >KaCaH/Ibl MHTEIUICKTTIH JTaMybI
OMOITMOHAIIIBI JKAFMAWIapabl TalJayFa KoHE e3apa OpeKeTTeCymiH OeriMerny
CTpaTeTUsJIaphlH KypyFa apHaJIFaH KypaJgapAbl YChIHA OTBIPBIN, AMOIMOHAJIBI
MHTEJJICKTTI apTTHIPYAbIH KaHa MYMKIHAIKTepiH amaabl. HTennekTyanas! xyiienep
KemOacuIblIapJblH  KOMaHAaHBl Oackapy KaOUIeTIH KakcapTy KOHE THIM/II
BIHTBIMAKTACTBHIKTBI JTAMBITY apKbUIBI AMOIMOHANIBI WHTEIJICKT JIaFAbLIapbIH
yUpeHyre SKoHE JaMbITyFa KeMekTecedl. TeXHOJorus MeH T'yMaHHUCTIK
KYHJIBUIBIKTApAbI O1piKTipyre OarpITTanFad 01miM 5.0 Ka3ipri anemie TaObICThI JKYMBIC
icTey JKOHE eMip Cypy VUIIH KaXETTI OJMOIMOHAIABI JKOHE OJICYMETTIK
KY3BIPETTUTIKTEpII ~ KOoca  alFaHma,  TYWIFAHBIH  JKaH-)KaKThl  JaMybIHa,
KeloacbUIapblH ~KOMaHAaHbl Oackapy KaOUIETIH >KakcapTy KoHE THIM/II
BIHTBIMAKTACTBIKTBI JTAMBITY VIIIH KaXXET IMOIMOHAJBl WHTEIUICKTIHIH JaMybIHA
BIKITAJ €TE.

5.0 O6urim Oepy OumiM amymsmapasl 21 FaceIpAbIH CHIH-TETEypIHIEPIHE
JaibIHAayFa OarbITTalIFaH JKOHE MBIHAJAM KaruaaTTapra Heri3aene/i:

Typaktbutbik: 5.0 6i51iM Oepy SKOJTOTHSITBIK KOHE dJIEYMETTIK TYPFBIIaH
TYpaKThl 1aMmyFa OarpiTTanFad. On OUTiM anmyliblIapra IIaHeTaHbl
KOpFayJIbIH KOHE O/IJIETTI KOHE TeH dJIeM KYPY/IbIH MaHbI3AbUIbIFbIH
yipereni.

Anamra GarpITTanFaablk: 5.0 6i1iM Oepy Jkeke O1TiM aTyIIbIHBIH
KKETTUIIKTepl MeH My aenepine OarbITTanrad. by Oinim amymisiiapra
e3/1epiHiH Oiperel TalaHTTapbl MEH KaOiIeTTepiH JaMbITyFa, COHAA-aK
eMip/ie 63 KOJIBIH Ta0yFa MYMKIHIIK Oeperi.

Wunosarus: 5.0 6i1imM Oepy OKBITYIIBIH KaHa TEXHOJIOTUSTIaphl MEH
TOCUIACPIH KOJIaHa bl by OUTiM amymbuiapapl MIbIFApMaIIbIIBIKITCH
oiytayra KoHE MaceNeNep Il )KaHa TOCUTIEPMEH MICUTyTre MaKbIpaIbl.

blateiMakracTsIk: 5.0 Oinim Gepy O1s1iM amymibUIapIbl OpTAaK MaKcarTapra
JKETY YIIiH Oipiecin opekeT eTyre yhperemi. by Oumim anymbuiapra
»kahaH/IBIK SKOHOMHKa/[a TAOBICTBI )KYMBIC 1CTEY YIIIIH KaXKETTI
JaFIbLUIAP/IbI JAMBITYFa KOMEKTECEII.

T.Chamorro-Premizic e3inig «I, Humany» xiTaOblHIa >XacaHabl HWHTEILIEKT
Ioyipi O1371H Toyenci3AiriMia OeH e31H-e31 OakKbUlaybIMbI3Fa HYKCAH KeJTIpim,
aJlaMHBIH OMJIaybIH MAIIMHAIBIK OajamMaliapMeH ajJMacThIpFaHbIH atam oTemi. bizmix
Ha3apbIMbI3/Ibl OACKApaThIH AITOPUTMACP LIBIIAMIBLIBIK KaOLIeTIMI3/Il HallapiaaThII
y3aK Mep3iMJl Maijga anmyaaH Oac TapThlll JIe3dIK KaHaraTTaHYAbl TaHAaybIMbI3Fa
cebenkep. bysl €3 Ke3eriHjae HMHTEIUIEKTYAJJIBIK OCyre >KOHEe OUliM allyFa Keaepri
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KenTipeal. Ajamaap >KaJfaH aknapaTThlH TapailyblHa bIKMAI €TiM, akKiapaTThl
TekcepMmenTiH  Oomapl.  [lereamen, amam  wHTewiekTiHiH JKU-merm  6acThl
allbIpMAaIIbUIBIFBI — a1aMIap IbIH 0acKa agaMaap bl TYCIHY KaO11eTi 5koHEe €H MaHbI3/IbI
MIHJIET — ©31H-631 KeTUIIIpYyTe JKoHE aJaM3aTThl JaMyFa amapy OoJbln Kana oepenl,
OVl TeK epiK-Kirepai FaHa eMec, COHBIMEH KaTap 3MOIMOHAJIBIK HHTEIICKTTI
JTaMBITY bl Tajan etexi [4].

OMOIMOHAIIBI MHTEIUIEKT JKOHE SMIIATHs — O13/11H Ke3 KeJlreH 6acka AaFabuiap
MEH KaOuIeTTep/l KaHIIANBIKThl KaKChl MaijalaHa alaThIHBIMBI3IbI aHBIKTANTBHIH
MeTa-Kaoi1eT, 0acka agaMJapiAblH ce3IMIepiH TYCIHY, ajamaaplblH JKaFJaaniiapra
OpTYpJi KAThIHACHIH KYPMETTEY, OJIApbIH KO3KApachlH TYCIHY >KOHE KaObLIaay.
eMIpJIIK TaOBICKa ocep €TETiH Heri3ri ojeymeTTik Kaburerrep [11]. byn marapinap
OalanplK MIAKTa OSKAFJasTTap MEH peakIMsUIapAblH — KaWTajJaHybl  apKbLIbl
Kajbinracaasl. J.I'oynman coHpaii-ak jkakchl ThIHAAYLIBI OOy XKOHE CYpaK Koo, 3
peakuuscbl MEH Oacka OIpeyJliH 1C-OpeKeTiHE KATBICThI MallbIMIayJIapblH aXXbIpaTa
Ol1y, ©31HE CEHIMAUIIK TAaHBITY KOHE BIHTBIMAKTACTBIK OHEPIH YUPEHY, dKaHKa1apabl
IIETITy, bIMBbIpara Kely KoHE KeTiCCO3/Iep KYPri3y CUAKTHI YMOLIMOHAIIBIK HHTEIICKT
JarAblIaphIH aTal oeTell. 3epTTeysiep KOpCeTKeHIeH, AUccCeMUsiChl Oap agampiap
(peuenTuBTIK JKOHE/HEMECe SKCIPECCHBTI BepOanabl €Mec KOMMYHUKALMSIHBIH
OY3bUIFaHbl) QJIETTE AJECYMETTIK OKIIAyJAHFaH *KOHE aKaJAeMUSUIBIK YJIrepiMi TOMEH
oomanei[11].

[1.CanoBeii 3MOLMOHAABIK WHTEUICKT] AHBIKTAYJbIH 5 OarbIThIH YCBHIHJIBI,
OHBIH JIaMybl KOFamia KOJailsibl eMip Cypyre, THIMII OKyFa KoHE MIcelieH1 TaObICThI
mrenryre bikman erexdi [11]:

1. ©3 smoupsmapen | O31H TaHy, FHY Taiiia GonFaH cesiMuepai Onap/IbiH Maiifa 60y coTiHAE TaHy
6iry KaOUIeTI SMOLMOHANIBl MHTEIUIEKTIHIH Heridl Oonein TaObutamel. [IIpIHANE
SMOIUSIIAPIH TYCIHY MYMKIH €MECTITi aJaMIbl OJIap/IbIH ajJIbIH/a ocal eTei. O3
ce3iMIepi Typasibl KaKChl Xabapaap agamaap oJeTTe oeMipiiepiHe KaHaraTTaHFaH
KOHE )KeKe IeNTiMIePiHiH TYPhICTHIFbIHA CUPEK KYMOH/IAHA L.
2. DMouustapbl O3iHiH ce3iMaepiH Oackapy >KoHE oOJapiAbl pYKcaT eTIIreH MIEKTepAe ycTay
6ackapy KaOijeTi ajaMHbIH ©3iH TaHyFa HeTi3lenreH. O3iH ThHIHBIITAH/bIPA AJTIMANTHIH
’KOHE apThIK aJTaHIAYIIBUIBIK, MEIAHXOJIHs HEMece alllyJIaHIIAKTHIKIIeH Kypece
aIMalTBIH a/1aMJIap YHEMI a3alThl aJlaHJayIIbUIBIKKA Tal 00JIabl.
3. O3in OMonusuapiel 6ackapy 3ediHl HIOFBIPIaHABIPY, ©31H-031 BIHTAIAHBIPY, ©3iH-
MOTHBALIHSIAY e31 0Oakpllay >KOHE MIBIFAPMALIBLIBIK KAaOUIEeT YINIH KaxeT. OMOIMsIapAbl
Oackapy eHepiHe He aJaMiap, KaHaraTTaHyIbl KEWiHre KaJAbIpy JKoHE
HUMITYJIbCUBTLIIKTI Oacy KaOineTiH Koca anFanja, «iadbiT» KyHiHe eHy KabijeTine
ue, 9JIeTTe, OapIbIK OacTaMaliapbiHAa OHIMJIIPEK JKOHE TaObICTHI.

4. Backanapupin DOMoIMOHANBI ©31H-031 TaHyFa HETi3[eNTeH Tarbl O0ip KabileT - SMIaTHs, Heri3ri
SMOLSIAPBIH «ajgaM ChIibD» OoJNbIN TaObUTAABI. backamapra skaHAIIBIPIBIK TaHBITY KaOijeTi
Tany MyFaTiMiK, cay/a xKoHe 0acKapy CHSKTBI OacKaiapra KaMKODJIBIK KOPCETyMeH

0aiiJ1aHBICThI MAMaHIBIKTAp bl TAHIAyFa MYMKIHJIK Oepei.

5. Kapbim- KapbIM-KaTbIHACTBI cakTay eHepi keOiHece OacKajapiblH SMOLHUSIAPBIH
KaThIHACTHI ecKepe THIpHIN MmIedep KapbIM-KaTblHacTa ©00my. TaHBIMaNIbUIBIKTHI,
KoJiaay KOIIOACIIBIIBIKTHI JKOHE TYJIFaapaiblK KapbIM-KAaTBIHACTBIH THUIMIUTITIH

apTTHIPATHIH TAJIAHTTAPHIMEH EPEKINEICHETIH agamMIapAblH  TaObICHI
OackanmapMeH mie0ep KapbIM-KaTbIHACKAa OalIaHbICTBI OOJATHIH iCTEpi
KAaKChI OpbIH/IayFa OAHIaHBICTHI.
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OMOIMOHANIBl MHTEIJICKTTIH THIMII JaMybl YHEMI ToXipuOe MEH ©31H-031
KETUIMIpYyal KakeT erefi. MyramiMmaep aFbUIIBIH TUTl  cabakTapbiHAa OiTiM
aTyIIBUIAPABIH KOMMYHUKATHBTIK aFdblIapblH KaKCcapTyFa FaHa €MeC, COHBIMEH
Katap »HMIOaTus MeH ©3iH-e31 Oackapy KaOUIeTiH JaMbITyFa BIKIAdl eTeTIH
TarchIpMaliapAbl TaHAaybl Kepek. byran aMmaTHKaIbIK THIHIAY, KOJAAy OLIIpy KOHE
’KaFbIMJIbl KaphIM-KaTbIHAC OpHATY MYMKiHJIr1 Kipeai. Naamati Schneider et al 6imim
ATyIIBUIAPABIH ©31H/IIK KYMBICHIHA KOHE TAlChIPMaJiaH TaIlChIpMara anTa CAWbIHFBI
nporpecti 6akblIayFa KoHE bIHTAJIaH IbIPyFa HET13/1eJITeH SMOIIMOHAIIIBI JaF IbLIap bl
JAMBITY YIIIH JaMBITYIIbl TarcChlpMaliapbl OpPBIHAAYIbl YCBIHAIbI. 3€pTTEY OKY
Ma3MYHbIHA COMKeC KapbIM-KaThIHAC MEH TOPTINTI cakTay OOMBIHIIA YCHIHBICTAPIbI
KaMTubl [24].

Kazipri TeXHOJOTUSIIBIK OpTajia SMOIMOHANIBI UHTEJUIEKT OJaH Ja MaHbI3]IbI
Oona Tycexdl, ©MTKEHI OJl ajlaMfa MalllMHAJapMEH aJMacCThIPbUIMANTBIH cayiajiapiaa
aJlaMHBIH ©3apa 9pPEKETTECYIH THIMII KYpyFa KoeMeKTeceal. O3 dIMOIUSIIAPbIH CE31HY
MEH OacKapy/bl, COHIa-aK 0acka ajamMaap/iblH SMOLMIAPbIH TYCIHY JKOHE Ojlapra
ocep eTyIl KaMTUTBIH ODMOIMOHAJABl HWHTEIUICKT JaMbIFaH KapbIM-KaThIHAC
JaFIbUTAPBIHBIH - ApKACBHIHIA aWTapJIBIKTal JKaKcapaabl. OMITATHKAIBIK THIHJAY,
KOJIJIay OUIIIpy *KoHE MO3UTUBTI KaphIM-KAaThIHAC OpHATY KAOLIET1 KOJIAMIBI dKYMBIC
atMoc(epachlH KypyFa KOMEKTECEIl KOHE YXKbIMJIAFbl e3apa JpeKeTTecyl
KakcapTaabl. DMOLIMOHANIbI UHTEJUIEKTYaJIIbl ajaM KOH(MIUKTUIepAl OacKapa anaisl,
IIMEJICHICTI a3alTajbl, BIHTBIMAKTACTHIKTHI JAMBITAJbl JKOHE COTTI KaphIM-KaThIHAC
’kacall ajajasbl.

DOMOIMOHANIBI CayaTThUIBIK Oanajap/iblH dJeyMETTEHYIHIET] OJKbUIBIKTAPIbI
TOJITBIPA OTBIPHIT, OUTIM O€py MYMKIHJIIKTEPIH KEHEUTyTe bIKna eresi. by mpoiecc
€K1 HETI3T1 e3repiCTi KaKeT eTel: MyFalIMIEPAiH AJCTYPJl MIHICTTEPACH THIC OTY1
’KOHEe KOFaMHBIH OUTiIM Oepy MacesenepiHe KarbicyblH apTThipy [11]. Feutbimu
TYpFbIJIaH ayFaHjaa, OuTiM Oepy MeKemelepiHAEe SMOIMOHANbI CayaTThUIBIKTHI
JTAMBITY TYJIFAHBIH YHJIECIMII JKOHE KaH-)KaKThl TaMybIH KaJbIITACTHIPYFa JKaFmaai
xKacalapl. OMOLUMOHAIbI CayaTThUIBIFBI Oap OUTIM anylbuUiap YXKbIMFA SKAKCHI
oeitimaeneni, JKOFaphl KapbIM-KaThIHAC  JaFAbUIaphl MEH  BIHTBIMAKTACTHIK
KaOuteTTepin kepcereai. Ockl MakcaTTapFa KOJI JKETKI3y YIIIH SMOLMOHAILI TopOue
ollicTepiH OKy OarmapiiamanapblHa OIpIKTIpY JKOHE ara-aHajaplblH, >KEPTiTIKTI
YUBIMIAPABIH JKOHE JKYPTIIBUILIKTHIH OTIM alyIIbUIapAblH MKEMJIl JIaFIbLIapbiH
JaMBITYFa O€JICEH/II KaThICYbIH BIHTAJIAHIBIPY KakeT. bys GanamapasiH Jamybl JKOHE
oJIap/bl TAOBICTHI QJIEYMETTIK JKOHE KociOU eMipre JailbIHIAy YIIIIH KOJAMIbI KaFaan
’Kacayra MyYMKIHJIIK Oepe.

KeHin-kyiaig maMaisl e3repyi ¢ KOTHUTHBTI MPOIECTEPTe alTapIIbIKTai acep
€Tyl MYMKiH, OYJI o3 Ke3erinae oKy kaourerine ocep ereni [11]. Conmpikran OiytiM
ATyIIBUIAPABIH  OMOIMSUIAPBIH  0ackapa OuTyl JKOHE KOFaphl AMOIIMOHAJBI
cayaTThUIBIKKA M€ OOTYbl MaHBI3Abl. DMOILMOHAIIBI PETTEY 3€HiH, eCTe CaKTay JKOHE
HIeIIM KaObu11ay MPOIEeCTePIHIe MICIIYII pel aTKapaabl. 3epTTeyiep KOPCETKEHIEH,
KarpIMJIbIl OMOIMOHAIABI KYH akKmapaTThl THIMII Wrepyre BIKIMal eTeai JKOHE
HIBIFAPMAIIBUIBIK TIEH ChIHU OMJIay CHUSKTHI KOTHUTUBTI (DyHKLIMSIIAPABI KaKcapTabl.
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CoHbIMEH KaTap, CTpPECC IMEH Ma3acChI3[bIK CHSAKTHI >KaFbIMCBI3 AMOILMSIAD OKY
OHIMILTIT1H TOMEHJIETY apKblIbl KOTHUTHBTI pecypcTapFa TOCKayblJI KOIObI MYMKIH.

Wkemai narapuiapsl Oaranay Typalibl JaMBITYFa OaFbITTaIFaH TallChIpMaiap bl
OpBIHJIAY OLTIM aTyHIbUTAPABIH aKaJeMUSUTBIK HOTHKENIEPIH e1ayip apTThIpyFa bIKIAal
€Tyl MYMKiH. bys Tamcelpmanapra sMOUMsIapAbl TaHy *oHE OLINipy JaFablLIapblH
YUPETy, SMIIaTUS MEH OJICYMETTIK ©3apa OPEKEeTTeCYl NaMbITy, CTpeccTi Oackapy
KOHE peslakcalus SicTepl Kipyl MyMKiH. ©3 sMOUUATIapbIH TYCIHY koHE Oackapy
OUTIM anmymibIapFa OKYy IPOIECIHE >KOFapbl MOTHBAIMSIMEH KaThICyFa MYMKIHJIIK
Oepei, OYJI cailbIn KeJIreH/ 1€ OJIapbIH Kbl TAOBICHI MEH dJI-ayKaThIHA BIKITAJT €TE/I1.

[IleTen TIH OKBITY]a KOMMYHHUKATUBTI TOCUII KOJIJIAHY «KOMMYHUKAITASHBDY
ChIHM OWHJjay, KpEaTHBTLIIK, OMOIMOHAIABl HMHTEIUICKT, 6e3apa TYCIHICTIK,
KOIMMOJICHUETTI OpTaZa TaOBICTHl ©3apa 1C-KUMBUI KOHE T. O. CHSAKTBI HKEMI
JAFIbUIap/bl TaMbITyFa OarbITTAIFAaH TEOPUSUIBIK JKOHE MPAKTUKAIBIK OLTIMIEPIiH
KaH-KAKThl OIpJIECTIN pPETIHJE aHbIKTayAa MaHbI3Abl peil atkapansl. Llleren TiaiH
OKBITY/IbIH 0aCThl MAaKCaThl — HIBIFAPMAIIIBUIBIK KOHE OMIPJIK MIHJIETTEP/l LICUIYIe
OJIApJIbIH OUTIMIEPIH, JaFAbLIaphl MEH JaFAbUIAPhIH THIM/II MaiijaiaHy YIIIH KaXeTTI
KOMMYHUKATUBTIK KY3bIPETTUTIKTEP/Il JaMBITY .

KoMMyHUKaTHBTI AaFpUIapblHA ©3 OWJIApBIH aHBIK XOHE THIMAl JKETKI3y,
OHIIMEJIECYLIIHI ThIHAAY >KOHE TYCIHY JKOHE aybI3Ila, *a3z0amia xkoHe BepOaibl eMec
KAapbIM-KaTbIHAC CHUSIKTHI QpPTYpJIl KapbIM-KaThIHAC TYPJIEPIH MaijanaHy MYMKIHZIIT
kipeai. byn margpmap  TyiFaapanblK  KaTbIHACTApAbl OpHATY KOHE KOJIay,
KaKTBIFBICTAP/IbI TICITY JKOHE KOMaHJAJIbIK bIHTBIMAKTACTHIK YIIIH MaHb3abl. LlleTen
TUIIH OKBITY Ke31HJA¢ KOMMYHHUKATHUBTIK JaFIbLIapibl JaMBITY OIpKaTtap «KaTaHy»
KY3BIpETTEp/Il, aTan alTKaHaa: eHIMl (Coney, jka3y) JKoHE PElEeNnTUBTI (ThIHAQY —
THIHJIAY, OKY) JaFIbUTIapbl, SPTYPIIl EKIIHAEP Il TYCIHY KaOUIeTiH, Colyiey opeKeTiHIH
perucTpin (pecMu >koHE OelpecMH) KoHE TUIMIK Kypaijaplbl TaHlay KaOiieTiHe
TiKeJel OailIaHbICTHI.

CoHbIMEH KaTap, KOMMYHHMKATHUBTI JaFfaplIap IIETEN TiMIH OKBITYIBIH
JIMHTBOMOJICHU TOCUTIMEH ThIFbI3 OalIaHbICThI, ©UTKEHI 0JT MOJICHUET TIEH TUIJIH 3apa
OalijlaHBICBI MEH ©3apa SPEKETTECYIH ecKepelli, OyJI MPOLECTi OJIapIblH TULMIK YKOHE
TUIJEH ThIC KOHTEKCTIHJEI JIEKCUKAIBIK OIpJIKTePJIH TYTaC KYPBUIBIMBI TYPIHIAC
yceiHAAbl. [IpakTUKaIbIK TYPFBIIAH alifaHia, JUHTBOMOACHHCTTAHY 3€pPTTENCTIH
TUIIH €11 Typajibl OuTliMal OaillbITajabl; Ceisiey-oiaay KbI3METI YIIiH akmapaT Ke3l
peTiHAE KbhI3MET eTefl; JKEKe TYJIFAaHbl MOJICHUETApalbIK KapbhIM-KaThIHACKA
JaWbIHIayFa BIKIAJ €TETIH TULIK KypaJJapIbiH HAKThI )KYMBICHIH KOPCETETI.

Ocpunaiiina, KOMMYHUKATUBTI Jarapuiap 0acka WKEeMIl JNaFabliapbl JaMbITy
MEH HBIFANUTYIbIH HET131 00kl Ta0butaael. Onap THIMII KOMIOACHTBUTHIKTHIH HET131H
Kypaiipl, ChIHU OWJIayJbl BIHTAJIAHABIPAABl JKOHE SMOIMOHAIIB HHTEIUIEKTTIH
JaMybIHA BIKMA eTe/ll. TaObICTRUIBIK KOOIHECe TYJIFaapasiblK e3apa OPEKETTECY JKOHE
OeliiMieNTy KaOUTETIMEH aHBIKTAJAThIH Ka3ipri oJeM KarJdailblHIa KOMMYHHMKATHUBTI
(KapbpIM-KaThIHAC) JaFIbUIAPBIH TAMBITY HET13r1 (pakTopra aifHaIa bl

«Aevlnwvin miniy nawni ootvinwa YOB komwmexcminoe uxemoi 0agoviiapobvl
oamvimy
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«Ilemaroruka Kemieri eMec, €pTeHri Oananapabl JaMbITyFa OarbITTalybl KEPEK»
[9]. Ochbrran GaliaHBICTHI aFBUIIIBIH TUTIH OKBITYIBIH YJITIIIK OKY OaFaapiiaManapbiH
o3ipiey Ke3iHae Oojamrak MamaHAapFa KOWBUIATHIH TajamTap e€CKepiulesi, MBICAJIBI,
eHOEK HapBIFBIHBIH JKbUIaM ©3TepeTiH JKaFrJailiappl MEH TajlanTapblHa OeiiMerny
KaOljeTi, KOeNMOJCHHETTI oOpTaja JKYMbIC IcTell OuTy, ChIHM OWjay >KOHE
npoOiieManapapl IMIenry JaFapiapblH  MeHrepy. Oky Oarmapnamanapbl  OuTiM
TyIIBUTAPABIH ~ KapbIM-KaThIHAC, KOMAaHJAJBIK JKYMBIC KOHE KOIIOACIIBUIBIK
JaFabplIapbl CUSAKTBI UKeMJI JaFasuiapbid (soft skills) kameinmracTelpy KaXKeTTUIITIH
eckepe OThIphIN d3ipyieHel. OKBITY MPOLECIH THIMAIPEK >KOHE 3aMaHayd eMipre
OeliiMyieyre MYMKIHIIK Oepy YIIiH jko0anay, MHTEPAKTHUBTI TalchipManap >XKOHE
UGPIBIK TEXHOJIOTUSIAP CHUSIKTHI WHHOBAIMSJIBIK OKBITY OMICTEpIH MaiianaHyra
epeKIlie Hazap ayAapy Kaxer.

Aims of the project of the subject programme of Skills
«English language»
9.2.5.1 predict what will happen next by listening toa | 1. Higher-order thinking skills and
short fragment. abilities
5.1.1.1 use speaking and listening skills to solve 2. Social interaction skills

problems creatively and cooperatively in groups
8.3.4.1 initiate and sustain interactions in pair, group,
and whole class exchanges, commenting, paraphrasing

8.1.6.1 organize and present information clearly to 3. Communication skills

others

6.1.3.1 respect differing points of view 4. Empathy

7.1.5.1 Use feedback to set personal learning 5. Goal orientation

objectives

9.1.4.1 evaluate and respond constructively to 6.Self-control (self-management)
feedback from others

9.1.9.1 Use imagination to express thoughts, ideas, 7. Positive self-concept

experiences, and feelings

XKorappiaa KenTIpUIreH KecTe[e UKeM/1 JaFblIapMeH OailllaHbIcThl OaliKayFra
OOJIaTBIH SPTYPJl CHIHBINTAPABIH KeiOip MakcaTTapbl KepceTuireH. Meicanbl, 6-
CHIHBITITA KOMMYHHKATUBTIK JaFabUIapabl (TBIHIAY, JHAJOT JKYPTi3y KOHE KaJIIbl
aKImapar IeH apryMEHTTIH eTKeh-TerKeliH TYCIHy KaO1IeTi) TaMbITy KE31H/1e IMITaTHsI
CUSIKTBI UKEM/I1 JIAF/IBIHBI J1a JaMBITY KaMTBUIFaH, coJ cebenTi 6armapnamana «6.1.3.1
respect differing points of view» CHSIKTbI MaKCaTKa KETy KO3/eJe/Ii.

byriari OutiMm Oepy KOHTEKCTIHIEC TOHAPAJBIK TOCIITEe JKOHE Ollim
ATyIIbUIapAbIH  (PYHKITMOHAJIIBIK CayaTThUIBIFBIH JaMbITyFa Oarmapiiay MaHBI3/IbI
acmekT OoJbim TaObLIaABI, OYJI OUTIM adylmIbUIapAbIH OPTYPJIl calajmapaaH OumiMii
MHTETpaIUsIIay KOHE 0JIapAbl OMIPIIIK JKaFIaiiapaa NPaKTHKAIBIK KbI3METTE KOJTaHY
KaOUIeTIH AaMBITYFa BIKMAI eTeli. bysl Toci TaObICThI KOCiOM KbI3METKE, KOFaMJIbIK
emipre OeJICeH1 KaThICyFa JKOHE Ka31pri 3aMaHHbIH jkahaHIbIK MoceeNepiH MIenyre
KaO1JIeTTI MaMaH1ap/bl TabIHIayFa MYMKIHAIK Oepei.

Kazipri yakeiTta bl.ANThIHCApUH aTbIHAAFBl ¥JTTHIK OLTIM aKaJeMHsChIHIA
O11iM Oepy canachIHAAFbl KOC1OM MaMaHJaphl, FAJILIMIAP MEH mejarorrap ToObIMEeH
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Oipsiecin Yarinik oKy OarmapiamaiapbiH JKETULIIPY OOMBIHIIA KYMBIC JKYPTi3UIye,
OHJIa TIOHJIIK KY3IpETTUIIKTepre Koca OuTiM O6epyeri aknapaTThlK TEXHOJIOTHSIap/IbI
OKy TpOIIECIiHE €HT13y, OKBITYJbIH HWHTEPAKTUBTI OMICTEpIH NaimanaHy, OLIIM
aNymIbUTApABIH ~ ChIHM OWJaybl MEH IIbIFapMAallbUIBIK —KaOlIeTTepiH, HWKeM/Il
JaFpLIApbIH JAMBITY CHSAKTBI 3aMaHayH QJIEMJIK KaXEeTTUTIKTepre Haszap ayaapy
ke3naeneni. by e3repicrep 611iM 6epy canmachlH apTTHIpyFa )KOHE MHHOBAIUSIAp MCH
TEXHOJIOTHSHBIH JKbUIIaM ©3repyi OelimMaeny il ®oHe Y3/1KCi3 OKBITY bl K&KET €TEeTIH
3aMaHayd Koramjia O1IiM almyIiblIapAbl TAOBICTEI OMIpre JaibIiHaayFa OaFbITTaIFaH.

Aims of the project of the subject programme of Skills
«English language «
9.2.5.1 predict what will happen next by listening to a | 1. Higher-order thinking skills and
short fragment. abilities
5.1.1.1 use speaking and listening skills to solve 2. Social interaction skills

problems creatively and cooperatively in groups
8.3.4.1 initiate and sustain interactions in pair, group,
and whole class exchanges, commenting, paraphrasing

8.1.6.1 organize and present information clearly to 3. Communication skills

others

6.1.3.1 respect differing points of view 4. Empathy,

7.1.5.1 Use feedback to set personal learning 5. Goal orientation

objectives

9.1.4.1 evaluate and respond constructively to 6.Self-control (self-management)
feedback from others

9.1.9.1 Use imagination to express thoughts, ideas, 7. Positive self-concept

experiences, and feelings

Korapbiaarbl kecTe «AFBUIIMIBIH TUT» MoHI OoibiHma TYIIp >xobamapeiana
WMKEM/1 JaFabuIap/bl, TU(PIbIK AaFabuiapIbl JaMbITyFa, SSFHU OoJariakra carnabl
eMIp CYpy YIIIH KaXeTTI (PYHKIHUOHAJIBIK CAayaTThUIBIKTBI JIAMbITyFa OarbITTaIFaH
MaKcaTTap €HTi3UINeHIH KOpCeTe/l.

Hkemoi oazovinapovl basanay

Hkemai narnputap (soft skills) ka3ipri anemaeri TaObICThI ©3apa 9pEeKETTECY MEH
KociOM mamynbiH Heri3ri (axktopiapbl Oonblll TaObuIambl. by marasuiap ThiMzi
KapbIM-KaTbIHACKA, ©3repicTepre OediMIenyre skKoHe KYpAedl Moceesep/il MIeIIyre
pIKnan eredl. JKorapwima aWThUIFaHIAN, WKEMIl JaFabpUIapibl Oarajay IoCcTypii
Tocinaepai KabbUigaMaiTeIiH KypAeni mpoiecc [8; 16].

OJICTTEC OPBIHJAJIFaH TaIllChIpMa YIIiH Oayl KO KE31HJIE TeK COHFBI HOTHIKE
€CKeplieTiH O0JaThIH: TYPHIC OPBIHIAJIBI KaTeIEPMEH OPBIHAAIILI KOHE KaTelep
caHbIHA OalIaHBICTBI O1TIM aTyIIbl THICTI OaracklH anjbl. XKaHapThuiFaH O11iM Oepy
Ma3MyHbl KOHTEKCTIHJE oOpTa OuTiM Oepy JKyHeciHAe OKYy MaTepUaliblH HUrepy
OapbIChIHIA TalChIpMaHbl OPBIHJAYABIH OYKUI MpOleCciH Oaranayabl KeO3JEeUTIH
KpUTepuapl Oaranay KOJJIaHbLIaAbl. BidiM adymibIHBIH 1Irepuieyl KpUTepUasIbl
OarayiayJIbIH €Ki TYP1 apKblabl OaragaHasbl: GOPMATUBTI )KOHE KUBIHTBIK Oarasiay.
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JKubIHTBIK Oaranay megarorrepre, OUTIM anylibllapFa »oOHE OJiapAblH aTa-
aHajapblHa OKYy OarmapiamMaiapblHBIH O6JiMIEpiH HeMece OTIei TaKbIPHITITapbIH
XKoHe Oenrini 6ip 0Ky Ke3eHAepiH (TOKCaH, TPUMECTP, OKY JKbLIbI, OpTa OLTiM JIEHTeii)
asKTaraHHaH KeWiH OUIIM alylIbUIapblH YATEepiMiI Typaibl akmapar Oepy YIIiH
xyprizineni. baramay Oenrinmi Olp Ke3eHIEri OKy MaTepHalblH Hrepy JIeHIeWiH
aHBIKTayFa KoHE Oenriieyre MyMKIHIIK OepeTiH Oamigap MeH Oaranapibl KOIOMEH
6ipre xypenai. DopmatuBTi Oaranay — KyHIETIKTI OKYy OapbIChIH/IA KYPri3iiIeTiH, O11iM
ayIIbLIAPAbIH YATEPIMIHIH aFbIMJIaFbl KOPCETKIII PETiHAE KbI3MET €TEeTiH Oaranay
Typi. On OUTIM anyIibl MEH Tearor apachIHJaFbl XKeaea OalJaHbICTh KaMTaMachl3
eTesll, Kepl OalIaHbICThl KaMTaMachl3 €Te/ll )KOHE OLTIM alTyIIbIHBIH O1711M, O1TIK JKOHE
JTarablIapblH  KETULIIpYre BbIKNaT eTedl. baramayablH OCBHl  TYPIHIH  HETI3r1
cumnaTrTamaiapbl — OUTIM alylIbUIapAbl Oaraiiay MmporeciHe OeJICeH I TapTy, OKBITYIbI
OUTIM aymIbLIAP/IbIH KAXKETTUTIKTEpiHE OeiMIey KOHE ChIHAApIbl Kepi OaliaHbIC
oepy [28].

CoHbIMEH, aFbUIMIBIH TUIl cabakTapblHAa OLIIM alylIbUIapblH  KYMBICHIH
Oaranay Ke3iHAE MeJarorrap YII AacleKTiHl ecKepenl, OLIM ajaylibl op AacHeKT
OolibIHIIA Kepl OaiJIaHbIC aJlajibl:

1) TanceipmManbl OpbIHAAY/IBIH TAHIAJIFaH TICLUIL;

2) apalbIK opeKeTTep/ecenTeyep;

3) anbiaFaH xkayan [32].

MyranimMHiH (GopMaTHUBTI Oarajay IPOIECIHAET1 KbI3METI Keneci Ke3eHAep.i
CakTayJbl KAMTHJIbL:
(dopmaTuBTI Oaranay/pl )xocnapJiiay KoHe YHbIMAACTHIPY;
dbopmaTuBTi Oaranay 9AiCTEpiH TaHIAY;
Kepi Oaitnansic Oepy;
(dopmaTuBTi Oaranay HOTHXKENIEpiH Tanaay [28].
byn opicTemenik yChiHBIMIaManap/ia UKeMI1 JaFabUIapAbl JaMbITyFa apHAJIFaH
TarchIpManap, CoHaai-ak popmMaTuBTI Oaranay 9/1icTepl YChIHbUIAIBI.
dopMatuBTi Oaranay Ke3iHJI€ OKYy MakcaTbhlHA Coiikec Oarayiay ofiCiH TaHIay
MaHb3ABL. O yIIiH cabakThl d3ipJey Ke31HJe MYFalliM KeJiecl cypakTap KO Kepek:
KaHJal 1arapuiap/ibl JaMbITyFa Ha3ap ayaapy kepek? by ymrin Oyrin cabakra KaHai
OKYy MaKCaThIH KYy3€ere acblpambI3? biliM amymisiapabiH OChl JaFIbUTApbIH TaMBITyFa
KaHJail TancelpManapabl 0epy TuiMIl 6omaabl? OKyIIBIHBIH MaKcaTKa *KeTylH Kaiail
(KaHmail omicTep MEH TOCUIACP apKbUIbl) eiiieyre 0onaapl (OyJ1 YIIIH OKYIIbLIap
MyFalliMMeH Oipre Oaranay KpUTEpUUJIepiH jkacail amanel)? Bysn mpoiecc TYHBIK
Oonmbim  TaObImaAbl  (CabaKThIH COHBIHAA MaKcaTKa OpaibIll, MakKcaTKa KOJ
KETKI3UITCHIIT] )KOHE COTTUTIKTIH/ COTCI3MIKTIH ceOenTepl aHbIKTay YIIH pedaeKcus
’Kacay Kepek: TarmchlpMaiap MeH Oarajay o/icTepl KaHIIAIBIKTHI AYPHIC TaHIaJFaH,
JTECKpHUITOpJIap TYCIHIKTI Me, Kepl OalaHbIC KAaHITAIBIKTBI THIMA1 OOJIIBI KoHE T.0.
dopMatuBTi Oarajay MpoIeci Keleci KEe3eHIEpAl JKY3ere achipy apKbLIbl
OTKI31Iedl:
* (opmaTuBTI Oaranayabl Kocmapiay *KoHe YUbIMIACTHIPY;
* (opmatuBTI Oaranay ofICTEpiH TaHAY;
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* Kepi OaiimaHbICc Oepy;
* (opMaTuBTI Oarajay HOTHKEICpiH Tangay [28].

dopmaTuBTI Oaranay HOTWIKENIEpl HETi3iHAe Keneci cabakTarbl (hOpPMaTHBTI
Oaranay >kocrapyiaHa/Ibl.

Nxemai marnputapiabl  Oaranay OOMBIHINIA 3epTTEysiep oOpTypil Oaranay
KypasilapblH ycbiHaAbl. OnapiabiH Keildipeysiepi TEeXHOJOTUSHBI AaMBITY JoYyipiHJIe
udpislk Oenrimenepai (digital badges) maigananyapl yebiHa sl [6; 26], o1 mambiran
UKemai MeOepiiKTIH J>Kakchl moneni Oomaapl. Ocbl MakcaTTa 3epTTEYIILIEp
TecOenTuiep Il TabpIcTay KPUTEPUIIepl MEH CTaHIAPTTAPbIH 331pIaey/i, MIHIETTI ©31H-
e31 Oaranay/bl, COHJal-aK CyObEKTHBTI HEMECe KUl JKEeKe JepeKTepre Heri3eNreH
mieniM KaObUIAay bl TOKTaTy MakKcaThlHAa Oakpliay MeH Oaranay MpoIecCiHe
TOpOMEIIIHI HEMECE CBIHBINTACTAapblH TapTy YCBbIHAAbI, Oyn Oaranay ToCLIIHE
SKOJIOTHSUTBIK, HET13111TiK Oeperi [26]:

Professional

(Standards-Based)

Evidence of
Soft Skills

Personal Reflection Peer Evaluation

{Self-Assessment) { Context-Based)

Cypem. Bbazanay Kypanvinviy epaguransvik Kopinici

OKy MeH ca0aKThIH MaKCaTTapbIH €CKEPE OTHIPHIN ChIHBINITA OeliMaeyre 00IaThIH
KeJiecl ICKepJiK opTaja KOJAaHBUIATHIH MKEM1 Aar[bUiapibl Oarajiay Kypasaapbl
VCBHIHBLIIbI.

baranay omici

Cumnarrama

Konnanysl

Cyx0art

Tikenei KapbIM-KaTbIHAC
apKbBUIBI OHBIH QJIEyeTI MeH
TabbIcKa KETY YILIiH
KOJITaHbUIATEIH omicTepiH
TOJIBIFBIPAK Oaranayra 0oJaibl,
OWI oMic UKEeMJIl JaFabliapIbl
Oaramay yUIiH €H  Tajam
eTiJIeTIH oJic 00JIbBII
TaObLIA IBI.

Cyx06ar KypbUIBIMBI OpTYpJi OOIyBI
MymkiH.  Tikemeld cypak  KOwFa
6omanel: «Ci3 CBIHBIITACTAPBHIHBI30CH
TUT TaObIcacel3 0a?» Hemece OUTIM
QIYIIBIHBIH  CHIHBINTAFbl KOH(IIKTTI
JKarmafplH Kajaifl IIMenIeTiHIH aWThIIl
Oepyii CypaHsbI3.

Keiictep

Keiic aaici moTeHUMAIABI JKOHE
KOJIAHBICTAFbI HKeM/Ii

Oxic OLTIM anmymibUIapFa KemnTereH
MOJIMETTEpAl  KAaMTHTBIH  Kypaeni
JKaF animap sl Taj1ayabl JKOHE
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JIaF IbLIap b Oaramayra | e3lepiHIiH  WKeMIi  JaFJbUIapbIHA
MYMKIHJIIK Oepe/i. Cy#fieHe OTBIPBIN MIEHIM KaObUIIayabl
YChIHY Oonbin  TaObutagpl. MakcaT
IIBIHAKBI 00Tyl KEPEK JKOHE MOCEIICH1
KaMTYbI KEpPEK. Meicasl,
MIPOAKTUBTUIIKTI (backa azam
TapamblHAaH KbICBIM OONFaH  Ke3Je
aMoOIMsIapaAbl  Oakbutay KaOlIeTiH)
Oarajay YIIIH CTpecC >KarnallblH
MOJISJIBJICYTE OOJIATIBL.

Ickepaix byn OiimM anymeiiapra | bimiMm - amymbuiapra TanchIpMaHbI
OWBIHJIAD ©3JICPIHIH KYIITI XOHE Jamy | OpbIHIAY YCBIHBLUIAIHI, OHBIH
altmMakTapbl Typambl | OPBIHAANYBl  KE3IHIAE  «MaMaHIap»
KOHCTPYKTHBTI aKmapaT ajyfa | mpouecti Oakpuiaiael. Omap  Ton
MYMKIHJIIK Oepei. MYILEIEePIHIH e3apa OpeKeTiH,
KOJITAaHBUIATBIH ~ CTPaTeTUsIap MEH
KaObLIIaHaTBIH IIeTiMaep i
Oarasaiiapl.
bakpinay byn wuwxemai  garaputapnsl | bakpuiay sKyMbIC HOTHIKECIHE 9cep eTyi
OaranaybiH eH THIMJII | MYMKIH BIKTUMAJI Macemenep/l
omicTepiHiH oOipi OOJIBITI | AaHBIKTAYFA BIKIAT €Te/I.
TaObUIABL.
baranay 360 | Kemetkepain Kymri skoHe | IKemi JaFaputapabl OKBITY MPOIIECiHe
rpaayc QJICI3  KAKTapblH, COHJAi-aK | OapibIK KaThICYIIbLIAP, COHBIH INTH]IE
OHBIH  IC-opeKeTTepi  MeH | o3i ae Oaranaiinbl. CypaKTapabl TyphIC
HIeniMIepiHiH YKOHE HAKTHI TYKBIPBIM/IAy MaHBI3IbI.

allHaJIachIHJIaFbIIapFa  9CEpiH
Oaraslayra MyMKIHIIK Oepei.

XKarnasarka Nxemai JaFIplIap MeH | AnFallikpl KayanThl Te3 TaHAayFa
KaTBICTBl TECTTEP | KYH/IBUIBIKTAP Typasibl | KeHec Oepineni  (IIBIHIIBUIIBIKTBIH
KOHE JKEKE | IIbIHANBI xKayarn aJlyFa | MaHbI3JIBUIBIFbI aTall OTIIe/1).
cayajgHamajap MYMKIHJIIK Oepei.

¥kcac Oaranay KypaijapblH TONTHIK Oaranay, MOJEINbICY, Ka30alia TecTTep,
TarpulbIMIaMasiap, HR  MeHemkepiMeH cyx0aT »J»KoHE MEHEIKEPMEH cyx0ar
KapacThIpbUIFaH Oacka 3epTTeyuIijiep A€ Tajaaaabl, MyHJa cyx0aT apKbuibl Oarajay
OaranaybIH €H KOJaiiibl ofici 6omel [6; 8]. JlerenMen, 3epTTeymiiiep Kendip ke3re
KOPIHOCHTIH MKEM/II JaFAbLIapabl Oaragay MyYMKIHIITiHEe KyMaH Kenrtipeni [8].

Aknapatka vie OOJyJbIH KUITI — KaHJal JEepeKTep/l CiHIpY KEpEeKTITiH >KoHE
KaCBhICBIHAH apbUTy KEPEKTITH aHbIKTay. byn KaHmaii mMyramimaepre CeHy Kepek
nereH cypak. «Hidden potential» aBropsr A. I'paHT ceHIMITIKTI YIII Kypamaac Oestikke
OeJie/i: KaMKOPJIBIK, CCHIMJILTIK JKoHe Xabapaapisik [12]:
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Care

wants what's best for you

Might be
wrong

Mine this
for gold

Might not be
trying to
help you

Familiarity

Credibility

has relevant
expertise

knows you
well

Ocpunaiiina, Oaranay Ke3iHje Aarabliap OIpKeIKl JaMbIMAUTBIHBIH €CTE YCTaraH
KOH: OPKIMHIH ©31HJIK TPaeKTOpPHUACHI MEH OKy Taxipubeci Oap (cypert). buiim
anymbuiapabsl Oip - OIpIMEH calbICThIpyFa OosiMaiifibl, TEK OUIIM aJlylIbIHBIH
yJIrepiMiH, aTar alTKaH/1a OHbIH ©TKEH HOTHIXKECIH Ka3ipri Ke3/1er HOTHXKEMEH TallJIarl,
TaOBICKA JKETY YIIIH 1C-KUMBLI KOCTIAPBIH KYPYFa KOMEKTECY KaxkeT:

@) LEARNING EXPERIENCES

LIz FossLien

«Jlaraputapabpl JKakcapTy Tayra KeTepiny cuskTeDy — aer, «Hidden potential»
aBTOpPHI aWTKaH. «bi3 jKOFappIlFa KOTEpUIreHJe, KON TiK Oomaapl KoHE O1311H
KETICTIKTepiMi3 Kimipedeai. Mmnynec Taycwhiiranga, 013 Tokrail Oacraiimbi3. Tek
ra3zibl 0acy KEeTKUTKCI3 — O13/1H JIeHTeNeKTep ailHanaabl, O0ipak 013 KO3FaJIbICHIH
TOKTATTBIK» [12]. ABTOpiap OiaiM anyblH OWMAAFbl MPOIEC MEH HAKTHI 1C KY31HJIET1
IIPOIIECIICH CABICTHIPHIN, OJ1 TAOBICIICH 1€, KANCBI3ABIKIICH JIe KaTap XKYPETiH, KoHE
JKYy3€ere achIpyJia TOKIpuOeHi KaxeT eTeTiHiH kepceTeal. OKbITYAbIH 1C XY31HIe Kajan
KYPETiHI KeJiecl [uarpaMmajia KepCceTiIreH:
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HOW WE THINK LEARNING HAPPENS

Knowledge ——» Comfort ——» Practice ——» Progress

HOW LEARNING ACTUALLY HAPPENS

Knowledge Discomfort Progress
Practice More Comfort

practice \/

Erep 0i3 oKy mporeciH aypeic »oOajam, NMOTEHIMAIbIH Kem amateiH (late
bloomers) sxone mnepcrexktuBanbl ymitkepiepaid (long shots) ameyerin TaHyzbl
YUpEHCEK, OHJa *KaKChl UJesap TEK >KOFapblaH TOMEHTe Kapal KO3FaJIMaWTHIHBIH
MOMBIHJIAWMBI3. AJl MEKTEN KyHelepl COTCI3NIKTEH OacTaraH OUIIM alylIbUIapra
TaObICKA KETyre MYMKIHJIIK Oepe amaapl. JaHbImaHmapasl TabaMbl3 Jel KYTKEH
KEPJICH FaHa 13/Iey/11H OpHbIHA, opOip OLTIM aTyIIBIHBIH JaHBIIIIAHABIFBIH TOpOUEIey
apKbUIbI aJTaM3aTThIH €H YJIKCH dJICYeTiH ara anambi3 [12].

Op mypii endepoe ukemoi 0agovliapovbl 0amvlmy madicipubdeci

ELene4work »xo0acsl asiceinaa keidip Eypona ennepinae ukemal Aarabliapabl
JAMBITYJbIH ~ CalbICTBIPMAJIbl  Tajjaybl Kyprizuial. Jlepekrepal »KuHay YIIIH
cepikrectepre OipblHFal ToCUIAl KOJAaHyFa MYMKIHIAIK OepeTiH 1mabjlioH MeH
rioccapuil kacannpl. benabrusiaa OuTIM anymibUiapFa UKEM1 JaFabuiapibl AAMBITY
OolipiHIIa KOchIMINIa Kypctap ychiHaThiH U2ES >xoHe kocimkepliiepre apHajiraH
3epTTeyiiep MEH TpeHUHTrTep oTKizeTiH HoGent KOCITKEPIK OPTaNbIFbl CHSIKTHI
OipHermie 6acTamanap Oap.

OuHIIHIMSIAa OMIpIIK JaFapuiapra Oaca Hazap ayaapbuiafbl, an  (UH
YHUBEPCUTETTEPl aKaJTEMUSIIBIK, OJICYyMETTIK >KOHE KOMMYHUKATHBTI JIaFabliIapibl
KAMTUTBIH OKYy OarjapiamaliapeiH OeliceHnl Typae nambityna. Opanmusga Career
Center kemOacHIBUIBIKTEI, KOMaHAAIBIK JKYMBICTBI JkKoHE OackKa JaFabLIapabl
JaMBITYyIbl  YChIHAABI. ['epMaHusiia HEri3ri Jarapliap TakKbIphIObI Ja ©3€KTi,
YHUBEPCUTETTEP OJIapJbl JaMBITY VIIiH IMOHAPAIBIK OPTAIBIKTAp Kypyaa. I 'pernusaa
OHIMIUIIKTI apTThIPy YIIIH WKEMA1 JaFIbUIap/blH MaHbI3ABUIBIFBIH MOWBIHIANIBI,
Oipak oJjapapl aHBIKTAy MEH JKy3ere acelpyAa KubIHIBIKTap Oap. HWrammsma
YHUBEPCUTETTEp MEH Oacka YHbIMIAp CHOCK HapbIFbIHA KAXETTi JaFIbUIapibl
JaMbITyFa OaFbITTaJIFaH TPEHUHITEp MEH 3eprreyniep xkyprizeni. [lombimia Men
Wcnanusina ga ockl TaKbIphIN OOMBIHINA 3€PTTEYJIEP MEH TaJKbUIayJap KYprizuryze.
¥neiOpuTaHusiia UKeMA1 JaFabuIapabsl JaMbITyFa, ocipece YKIMeT TeH Oimim Oepy
MeKeMeJiepi TapanblHaH Ker KeH11 OeiHeIl.
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Cownrbl xbuUigapbl Eyponana nkemal narabliapibl 1aMmbiTyra OarbiTTasniFaHn EO
Kap)KbUTAaHIBIPAThIH OipHeme »xo0a y3ere achlpbUIAbl. Mass xo0achkl HKeMi
TaFmbuUTapAsl  OaralayJblH OpPTYpPJl TOCUIAEPIH KOJIAHYABIH MAaHbBI3ABUIBIFBIH
kepcereni. E-QUA 3xo0achl XublpMa Ceri3 YHUBEPCHUTETTIH Ceri3l FaHa HKeMi
TaFIbUTapABl TaMBITYy OaFmapiaMajapblH YCHIHATHIHBIH KepceTTi. DAISS sxobacker
’KYMBICCBI3 €pECeKTepre O3/IepiHIH UKEM/I1 JaFIblIapbl MeH Oacekere KabieTTi eHOeK
HAPBIFBIHIAFBI MAHBI3IBUIBIFBI Typajibl XabapapIbIKThI TaMbBITy/1a KOJAay KOPCETTi.
Hiss »x00ackl opTypJli MakcaTThl ToNTap/aa MKEM/1 JaFablaapiabl Oaranay ojicTepiH
KoJaanyapl KeHeTyre OarbiTTanrad. GRASS sxo0ackl O11iM anmylIbLIapIblH peCMU
BaJUAAIMACHl MEH TaHbUIYbl VIIIH HWKEMJl JaFJbUIapblH CaHJIBIK Oaranayra
OarpiTTanrad. S-Cube >xo0achl oJieyMETTIK KOCIMOPBIHJAApJAa MKEMJIl JaFIbLiap bl
KaKCapTy YIIiH OHJaitH OKeITyAbI 93ipaeail. YES ME xo0ackl sxacTapbiH AKYMBICIICH
KaMTBUTYbl MEH YTKBIPJIBIFBIH KAKCAPTY YILIIH UKEM/Il JKOHE KOJJCHEH JaFIbLIapibl
JTaMBITYBIH XaJIBIKApaIbIK TOKIprOenepin seprrei [7].

Ocpuiaiiia, UKeM/I1 Aarapuiap OuUTliM Oepy NpOLECIHIe Myl pesl aTKapabl,
OUTKEH1 oJlap OLIIM allymiblIapFa MOHAIK JAaFApUIapAbl UT€PYre KoHE TYJIFaapaiblK
KapbIM-KaTbIHAC, SMIIaTHsS, CHIHU Oiylay >koHe Oacka na omOeOam Jarabuiapibl
JaMBITyFa MYMKIHJIK Oepesi. AFBUINIBIH TUIl ca0aKTapblHAAa HUKEMIl JaFAblIapabl
JaMBITY *oHE Oarajiay T'YMaHUCTIK KYHABUIBIKTap/bl OCKITYyTre BIKMAJI €Tefl, O11M
aTyLIbUIAP/AbIH JKEKE JIaMybIHA BIKIAJ €Te/ll )KOHE KOMMYHUKATUBTIK KY3BIPETTIIIKTI
JAMBITYFa €peKIlle Ha3ap ayjapa OTHIPHIN, e3repMmerni OuliM Oepy napaaurManapbiHa
colikec OLTIM amylIbUIapAblH aKaJIeMUSIIBIK YJITEPIMIH apTThIPaIbl.
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2. 5-9-CBIHBIII BUUIIM AJTYIIBIVIAPBIHBIH UKEM/I JAF 1bIJIAPBIH

JAMBITY KOHE BAFAJIAY BOHWBIHIIA OIICTEMEJIK

YCBIHBIMJIAP.
Tasks for Developing Soft Skills in Grade 4
Subject English
Grade 4
Level (CEFR) High Al

Aims

4.3.5.1 understand the main points of short simple texts on a growing
range general and some curricular topics by using contextual clues
4.4.4.1 write with support a sequence of short sentences in a paragraph to
give basic personal information

4.5.5.1 use interrogative pronouns who, what and where, how many, how
much, how often, how big, what kind of to ask questions on growing range
of familiar topics

4.2.5.1 pronounce an increasing range of words, short phrases and simple
sentences intelligibly

4.1.7.1 use contextual clues to predict content and meaning in short
supported talk on an increasing range of general and some curricular topics
4.4.4.1 write with support a sequence of short sentences in a paragraph to
give basic personal information

Skills Mathematical literacy
Social interaction
Theme Treasure and numbers
Resource https://leverageedu.com/blog/english-speech-topics/
Categories of Task Learning objectives Specification of | Task format
cognitive cognitive
activities activities
Remembering 4.3.5.1 understand the main | Memorization of | Read the
points of short simple texts on | specific online
a growing range general and | information. conversation.

some curricular topics by Complete the
using contextual clues chart.

Understanding 4.4.4.1 write with support a | Understanding of | Choose the
sequence of short sentences in | the material | appropriate
a paragraph to give basic | independently of | question
personal information the other material. | word

Applying 3 4551 use interrogative | Using the | Order the
pronouns who, what and | methods, words to
where, how many, how much, | concepts, make
how often, how big, what kind | principles and | questions
of to ask questions on growing | theories in new
range of familiar topics situations.

Analyzing 4 4251 pronounce an | The division of | Compare the
increasing range of words, | information on the | difference
short phrases and simple | constituent between the
sentences intelligibly elements numbers.

Practise
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saying all the
numbers and
then circle its

Evaluating 5 4.1.7.1 use contextual clues to | Making the | Choose  the
predict content and meaning in | integer of the | best title for
short supported talk on an | particular parts. the dialogue

increasing range of general
and some curricular topics
Creating 6 4.4.4.1 write with support a | Determining the | Create your
sequence of short sentences in | value  of  the | own

a paragraph to give basic | materials and | application
personal information methods  when | form

aims,  standards
and criteria are
defined

Mary: Hi, John. I'm looking for your contact information. Do you have a business card?
John: Sure, here you go.

Mary: Thanks. Let me just enter your information into my phone. What's your email
address?

John: It's john.smith@example.com.

Mary: Got it. And your phone number?

John: It's (555) 123-4567.

Mary: Perfect. Thanks again.

John: You're welcome.

Mary: (to herself) Okay, now | have John's phone number, email address, and physical
address. I'm all set!

REMEMBERING:
Task 1. Read the online dialogue. Complete the chart.

Name: |
phone number: | | email address:

Correct answers: John, (555) 123-4567, john.smith@example.com.

UNDERSTANDING:
Task 2. Choose the appropriate question word: How, What, or Who.

1. Where are you from? - I'm from Kazakhstan.
2. are you? - Fine, thanks.

3. is he? - He's a friend.

4, 's your name? - Mary

5. old are you? - 26

6. 's your phone number? - (555) 123-4567
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Correct answers: 2.How, 3.Who, 4.What, 5.How, 6.What.

APPLYING:

Task 3. Order the words to make questions.
1.she who is?

2. what phone your number is?
3.is where room 5?

4.your number is phone (555) 123-45677
5.is his email what?

Correct answers: 1. Who is she?, 2. What is your phone number?, 3. Where is room
57, 4. Is your phone number (555) 123-4567?, 5. What is his email?.

ANALYZING:
Task 4. Compare the difference between the numbers. Practise saying all the numbers
and then circle it.

1.13-30 5.17-70
2. 14-40 6. 18-80
3.15-50 7.19-90
4. 16-60

Correct answers: Remind students of the rule about stress on numbers like thirteen
and thirty.

EVALUATING

Task 5. Choose the best title for the dialogue:
1. What's your phone number?

2. About John.

3. About Mary.

Correct answers: «What's your phone number?».

CREATING:
Task 6. Create your own application form.

First name
Surname
Title Mr Ms Mrs
Age
Address
Postcode
Email
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Phone number

Home
Mobile

Tasks focused on soft skills development aim to enhance an individual's ability to
effectively communicate, collaborate, and navigate social situations. These tasks often
include activities that foster better understanding and practice of key interpersonal
skills. For example, they allow individuals to improve their ability to interact socially,
by engaging in role-playing scenarios, group discussions, or teamwork exercises.
Additionally, such tasks promote a positive attitude by encouraging participants to
approach challenges with optimism, resilience, and empathy, which are essential for
both personal and professional growth. Overall, these tasks are designed to build well-
rounded individuals who can thrive in diverse environments.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the «Pyramid of Knowledge»

3
| can write about myself without support

| choose the title for the dialogue

| can say the words

I can ask questions wit who, what and )
where, how many, how much, how often,
how big, what kind of )

| can write about myself with support

| can understand the text

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

Subject English
Grade 4
Level (CEFR) High Al

Aims

4.3.4.1 find with support books, worksheets and other print materials in a
class or school library according to classification

4.3.1.1 recognize, identify and sound with support a growing range of
language at text level

4.3.5.1 understand the main points of short simple texts on a growing range
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general and some curricular topics by using contextual clues

4.4.1.1 plan, write and check sentences with support on a range of basic
personal, general and some curricular topics

4.2.3.1 give short, basic description of people and objects on a limited
range of general and some curricular topics, begin to describe past
experiences on an increasing range of general and some curricular topics
4.5.9.1 use common simple present forms, including short answer forms
and contractions, to give personal information and talk about habitual
actions, facts and future timetabled events continue to use common past
simple forms [regular and irregular] to describe actions and feelings and
narrate simple events including short answer forms and contractions

Skills Global competencies, creative thinking, critical thinking, responsibility

Theme Machines

Resource https://www.toppr.com/guides/english/speech-topics-for-students-

children/
Categories of Task Learning objectives Specification of | Task format
cognitive cognitive
activities activities

Remembering 1 4.3.4.1 find with support | Memorization of | Match the
books, worksheets and other | specific words  with
print materials in a class or | information. the
school library according to definitions
classification

Understanding 2 4.3.1.1 recognize, identify and | Understanding of | Complete the
sound with support a growing | the material | sentences
range of language at text level | independently of | with the

the other material. | information
from the text

Applying 3 4.3.5.1 understand the main | Using the | Prove  that
points of short simple texts on | methods, electric cars
a growing range general and | concepts, benefit  the
some curricular topics by | principles and | environment
using contextual clues theories in new

situations.

Analyzing 4 4.4.1.1 plan, write and check | The division of | Compare and
sentences with support on a | information on the | identify
range of basic personal, | constituent differences
general and some curricular | elements and
topics similarities

between
machines
using a Venn
Diagram

Evaluating 5 4231 give short, basic | Determining the | Justify that
description of people and |value of the | gasoline cars
objects on a limited range of | materials and | are harmful to
general and some curricular | methods when the
topics, begin to describe past | aims,  standards | environment
experiences on an increasing | and criteria are
range of general and some | defined
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curricular topics

Creating 6 45.9.1 use common simple | Making the | Design your
present forms, including short | integer of | electric car
answer forms and | the particular part

contractions, to give personal | s
information and talk about
habitual actions, facts and
future  timetabled events
continue to use common past
simple forms [regular and
irregular] to describe actions
and feelings and narrate
simple events including short
answer forms and contractions

Electric Cars in Kazakhstan: Pros and Cons

More and more people in Kazakhstan are choosing electric cars. These cars have some
good things about them, but there are also some bad things to think about.

Here are the good things:

1. They cost less to fuel: Electricity is cheaper than gasoline, so you can save money
by driving an electric car.

2. They don't pollute: Electric cars don't make any bad stuff come out of their pipes, so
they help keep the air clean and stop gases that make the earth too warm.

3. They're quiet: Electric cars are not as loud as cars that use gasoline, so it's more
peaceful to drive them.

But here are the bad things:

1. They cost more to buy: Electric cars usually cost more money when you first buy
them.

2. You can't drive far: Electric cars can only go a certain distance on just one charge,
so they're not very good for long trips.

3. They take a long time to charge: It can take a few hours to completely charge an
electric car, which can be annoying.

REMEMBERING:
Task 1. Match the words with the definitions. (1-f)

1. Electric car a. is a car that is powered by gasoline, also
known as petrol.

2. Gasoline-powered car b. are the gases and pollutants that are released
into the air from the pipe of a vehicle.

3. Fuel c. is a car that is powered by electricity instead
of gasoline.

4. Air pollutants d. means to supply electricity to a battery or
other device.

5. Charging e. is a gasoline that is burned in the car's engine
to create power.
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Correct answers: 1-c, 2-a, 3-¢e, 4-b, 5-d.

UNDERSTANDING:

Task 2. End the sentences with the information from the text.

1. Electricity is cheaper than gasoline, so you

2. Electric cars don't make any bad stuff come out of their pipes, so they

3. Electric cars are not as loud as cars that use gasoline, so it's

4. Electric cars usually cost more money

5. Electric cars can only go a certain distance on just one charge, so they're not very

Correct answers: 1) can save money by driving an electric car. 2) help keep the air
clean and stop gases that make the earth too warm. 3) more peaceful to drive them. 4)
when you first buy them. 5) good for long trips.

APPLYING:
Task 3. What are the good things of electric cars for the environment

ANALYZING:
Task 4. Write different and similar characteristics between electric and gasoline cars

I Teacher shows how to use a Venn Diagram.

A B

EVALUATING
Task 5. Tell harmful to the environment characteristics of gasoline cars.

CREATING:
Task 6. Make your electric car. Draw it and add some characteristics.

Tasks focused on soft skills development, such as using electric cars to save the
environment, encourage individuals to build responsibility, critical thinking, and
creativity. These tasks allow people to understand the broader impact of their actions,
fostering a sense of responsibility toward environmental sustainability. By analyzing
the benefits and challenges of electric cars, they enhance their critical thinking skills,
weighing different factors and making informed decisions. Additionally, finding
innovative solutions to improve the efficiency and adoption of electric vehicles
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stimulates creativity, as individuals explore new ideas and approaches to solve real-

world problems.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the «Thermometer» technique

Cl'l'l'l)

I can write and tell a short story about my electric car

I can describe (compare) the cars

I can find the information and write it

| can read the text

| understand the words

| can find books

If a student struggles with the task, they place their pen on a particular line.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

Subject English
Grade 4
Level (CEFR) High Al

Aims

4.3.3.1 recognize basic opinions in short, simple texts on an increasing
range of general range of general and some curricular topics

4.4.3.1 write with support short sentences which describe people, places
and objects

4.3.6.1 understand with some support some specific information and detail
in short, simple texts on a growing range of general and some curricular
topics

4.5.9.1 use common simple present forms, including short answer forms
and contractions, to give personal information and talk about habitual
actions, facts and future timetabled events continue to use common past
simple forms [regular and irregular] to describe actions and feelings and
narrate simple events including short answer forms and contractions
4.2.2.1 ask questions to find out about present and possibly past
experiences on an increasing range of general and some curricular topics
4.2.3.1 give short, basic description of people and objects on a limited
range of general and some curricular topics, begin to describe past
experiences on an increasing range of general and some curricular topics

Skills

Global competencies, creativity, social interaction skills

Theme

Healthy world
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Resource

https://ischoolconnect.com/blog/english-speech-topics-best-topics-to-
engage-your-audience/

Categories of Task Learning objectives Specification of | Task format
cognitive cognitive
activities activities

Remembering 1 4.3.3.1  recognize  basic | Memorization of | Read the text
opinions in short, simple texts | specific and answer
on an increasing range of | information. the questions
general range of general and
some curricular topics

Understanding 2 4431 write with support | Understanding of | Fill in the
short sentences which describe | the material | gaps
people, places and objects independently of
4.3.6.1 understand with some | the other material.
support some specific
information and detail in short,
simple texts on a growing
range of general and some
curricular topics

Applying 3 4.3.6.1 understand with some | Using the | Choose  the
support some specific | methods, best answer
information and detail in short, | concepts,
simple texts on a growing | principles and
range of general and some | theories in new
curricular topics situations.

Analyzing 4 459.1 use common simple | The division of | Find all the
present forms, including short | information on the | verbs in the
answer forms and | constituent story and
contractions, to give personal | elements make
information and talk about sentences
habitual actions, facts and with them in
future  timetabled events Past Simple
continue to use common past
simple forms [regular and
irregular] to describe actions
and feelings and narrate
simple events including short
answer forms and contractions

Evaluating 5 4.2.2.1 ask questions to find | Determining the | Work  with
out about present and possibly | value  of  the | your
past experiences on an | materials and | classmate.
increasing range of general | methods when How good are
and some curricular topics aims,  standards | your habits

and criteria are
defined

Creating 6 4.2.3.1 give short, basic | Making the | Look at the
description of people and | integer of | pictures and

objects on a limited range of
general and some curricular
topics, begin to describe past

the particular part
S

tell the story.

47




experiences on an increasing
range of general and some
curricular topics

Once there was a little boy. His name was Nick. He didn't like washing at all.
Every morning, he got up but he didn't brush his teeth. He didn't comb his hair. He
didn't have a shower or bath. Every time when his mom said to him, «Nick, have a
bathy», he answered, «No, no, no».

He liked playing in the garden with his dog. He ate his food and he didn't wash his
hands before or after eating the food. Children at school didn't like that and didn't play
with him. Only dogs liked playing with him because he smelled bad. Nick was very
sad.

One day he had a bath, he brushed his teeth, he combed his hair. He was clean. Children
played with him at school. «Now | always want to be clean. And it's healthy», said
Nick.

REMEMBERING

Task 1. Read the text and answer the questions.
1. Who is this story about?

2. What is this story about?

Correct answers: 1. About Nick, 2. About hygiene.

UNDERSTANDING
Task 2. Fill in the gaps.

1. He like washing at all.

2. He liked in the garden with his dog.

3. Children at school didn't like that and didn't with him.
4. Only dogs playing with him because he smelled bad.
5. Children with him at school.

6. He clean.

Correct answers: 1.didn't, 2. playing, 3. play, 4. liked, 5.played, 6. was.

APPLYING

Task 3. Choose the best answer.

1. The boy's name in the story was
a) Tom  b)Jack  c) Nick

2. Nick didn't brush his

a) teeth  b) face c) hands

3. Nick didn't comb his

a) hair  b) head c) legs

4. Nick didn't a shower

a)see b)have C) go
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Correct answers: 1) ¢, 2) a, 3) a, 4) b.

ANALYSING
Task 4. Find all the verbs in the story and make sentences with them in Past Simple.

Correct answers: like, got up, brush, comb, have, answered, ate, wash, play, smelled,
had, want.

EVALUATING

Task 5. Work with your classmate. How good are your habits?
Do your brush your teeth in the morning and in the evening?
Do you have a shower/ bath every day?

Do you wash your hands before you eat?

Do you wash your face?

Do you eat healthy food?

Do you comb your hair?

Do you go to bed early?

NoabkowdpE

CREATING
Task 6. Look at the pictures and tell the story.

Tasks focused on soft skills development are designed to enhance a range of
interpersonal and personal abilities essential for effective communication and
collaboration. These tasks allow individuals to improve their social interaction,
enabling them to work better in teams and engage with others in a more meaningful
way. They also promote the growth of emotional intelligence, helping people to
understand, manage, and express their emotions, as well as recognize and influence the
emotions of others. Additionally, such tasks encourage creativity, fostering the ability
to think outside the box and come up with innovative solutions to challenges.

49



To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Teacher’s feedback

Feedback as a formative assessment plays a crucial role in the learning process. Unlike
summative assessments, which evaluate a student's final performance, formative
assessments are ongoing and aim to provide continuous feedback that helps learners
improve while they are still in the process of learning. This type of feedback is specific,
timely, and constructive, offering students insights into their strengths and areas for
improvement. It encourages a growth mindset, allowing students to adjust their
strategies, refine their understanding, and enhance their skills before reaching a final
evaluation. By actively involving students in their learning journey, feedback as
formative assessment supports deeper understanding and long-term mastery of
concepts.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

Subject English

Grade 4

Level (CEFR) High Al

Aims 4.3.1.1 recognize, identify and sound with support a growing range of

language at text level

4.5.9.1 use common simple present forms, including short answer forms
and contractions, to give personal information and talk about habitual
actions, facts and future timetabled events continue to use common past
simple forms [regular and irregular] to describe actions and feelings and
narrate simple events including short answer forms and contractions
4.2.2.1 ask questions to find out about present and possibly past
experiences on an increasing range of general and some curricular topics
4.3.6.1 understand with some support some specific information and detail
in short, simple texts on a growing range of general and some curricular
topics

4.3.5.1 understand the main points of short simple texts on a growing range
general and some curricular topics by using contextual clues

4.4.4.1 write with support a sequence of short sentences in a paragraph to
give basic personal information

Skills Reading literacy, creative thinking, social interaction, critical thinking
Theme Professions and Ways of Communication
Resource https://kinogo.media/31054-djavol-nosit-prada.html
Categories of Task Learning objectives Specification of | Task format
cognitive cognitive
activities activities
Remembering 1 4.3.1.1 recognize, identify and | Memorization of | Read the
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sound with support a growing
range of language at text level

specific
information.

conversation
and mark the
sentences
True or False

Understanding

45.9.1 use common simple
present forms, including short
answer forms and
contractions, to give personal
information and talk about
habitual actions, facts and
future  timetabled events
continue to use common past
simple forms [regular and
irregular] to describe actions
and feelings and narrate
simple events including short
answer forms and contractions

Understanding of
the material
independently of
the other material.

Complete the
chart

Applying 4.2.2.1 ask questions to find | Using the | Think of two
out about present and possibly | methods, people  you
past experiences on an | concepts, know  who
increasing range of general | principles and | have  jobs.
and some curricular topics theories in new | Ask and

situations. answer with a
partner

Analyzing 4.3.6.1 understand with some | The division of | Put the
support some specific | information on the | sentences in
information and detail in short, | constituent the order the
simple texts on a growing | elements dialogue
range of general and some happened
curricular topics

Evaluating 4.3.5.1 understand the main | Making the | Choose  the
points of short simple texts on | integer of | best title for
a growing range general and | the particular part | the dialogue
some curricular topics by |s
using contextual clues

Creating 4.4.4.1 write with support a | Determining the | Write  two
sequence of short sentences in | value  of  the | paragraphs
a paragraph to give basic | materials and | about the
personal information methods when people

aims,  standards
and criteria are
defined
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Alice: Who's that?

Melanie: Anna Crawley.

Alice: Does she work for our magazine?
Melanie: No, she doesn't. She works for Armani.
Alice: OK. Ah, hello Anna. How are you?
Anna: I'm fine. Great to see you, Alice. Nice party!
Alice: Thanks. And who's that man over there?
Melanie: Andrew York. He's a journalist.

Alice: Where does he work?

Melanie: He works for HELLO magazine.

Alice: Hi, Andrew. Nice to see you here
Andrew: Hello, Alice. Beautiful dress!

Alice: Thank you.

REMEMBERING

Task 1. Read the dialogue and mark the sentences True or False.
1) Anna Crawley works for their magazine.

2) Andrew York is a journalist.

3) He works for Vogue magazine.

Correct answers: 1) False, 2) True, 3) False.
Task 1.1. Can you remember?

1) What does Alice do?

2) What about Melanie, Anna, and Andrew?

UNDERSTANDING
Task 2. Complete the chart.

Present Simple, third person

I/you he/she

+ | work for Hello magazine. He for Hello magazine.

- | don't have an assistant She an assistant

? Do you work for our magazine? she work for our magazine?

X No, | don't. No, she .

Wh | Where do you work? Where he work?
APPLYING
Task 3. Think of two people you know who have jobs. Ask and answer with a partner.
1) What / he (she) do?

2) Where/ he (she) work?
/he (she) speak English at work?
/he (she) like his (her) job? Why?
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ANALYSING

Task 4. Put the sentences in the order the dialogue happened
1) Hello, Alice. Beautiful dress!

2) Does she work for our magazine?

3) Hi, Andrew. Nice to see you here

4) I'm fine. Great to see you, Alice. Nice party!

5) He works for HELLO magazine.

Correct answers: 2), 4), 5), 3), 1).

EVALUATING

Task 5. Choose the best title for the dialogue.
A) Hello magazine

B) Good Friends

C) About Fashion

D) The Devil Wears Prada

E) About Alice

Correct answer: D) The Devil Wears Prada

CREATING
Task 6. Write two paragraphs about the people in Task 3.

Tasks focused on developing soft skills such as reading literacy, creative thinking,
social interaction, and critical thinking are essential for well-rounded personal and
professional growth. These tasks enable individuals to improve their ability to
understand and interpret written content, think creatively and generate innovative
solutions, effectively engage and communicate with others, and analyze situations
critically to make informed decisions. By engaging in such tasks, individuals enhance
their adaptability, problem-solving abilities, and overall interpersonal effectiveness,
which are crucial in both academic and workplace environments.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the «Stars» technique

This method is effective for self-assessment. Each student receives 6 triangles
representing the lesson's criteria. When they meet a criterion, they place the

corresponding triangle on a sheet, gradually forming a star.
| know the words.

| can talk about the text.

| can ask questions.

| know the main idea of the text.
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¢ | know about the characters, objects, and places of the text.
e | can write about people.

Uy
v

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson.

Tasks for Developing Soft Skills in Grade 5

Grade 5

Unit 1 Home and away

Level A2

Aims 5.4.5.1 deduce meaning from context in short texts on a limited

range of familiar general and curricular topics;
5.1.6.1 organise and present information clearly to others

Skills Soft skills (teamwork, creativity, presentation skills)
Strategies and techniques Project presentation
Assessment Group assessment using the strategy “2 stars and a wish”

(feedback forms): it suggests giving evaluations with 2 positive
statements and conclude with a wish about the things which need
to be improved.

Criteria Teamwork, creativity, and problem-solving strategies.

Materials Needed: - topics

- Feedback forms

- Rubric for assessment
- Timer

Expected Results: 1. Students demonstrate their creativity and ability to think
critically.

2. Students develop empathy by understanding different
perspectives.

3. Students practice reading literacy analysis of the written
material.

Task 1. Read 2 texts about Paul and Azamat. Then answer the questions.

Paul: Hi! I’'m Paul. I'm 12 years old. My family is not big. | have a mother, a
father and a sister. We live in a small town. There are four rooms in our flat: two
bedrooms, a living room and a kitchen. | have to share a bedroom with my sister but

we have different interests. She likes singing, dancing and listening to loud music. |
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like reading books or drawing. Also I like high places and big views.

Azamat: Hello! My name is Azamat and I’'m 11 years old. I live in the village.
| have a big family. | have a grandmother, a grandfather, a mother, a father and two
sisters. On holidays we have a big meal with all the relatives. My father cooks fish on
a barbeque and we all have a great time together. | often help my mum in the garden.
My mum likes flowers and there are different kinds of flowers in our backyard. Our
house is not very big and | have to share the room with my sisters. | want to have my
own room.

Questions:

1. Who has a large family? (Azamat)

2. Who has got a small family? (Paul)

3. Who hasn’t got his own room? (Paul and Azamat)

4. Who likes gardening? (Azamat)

5. Who likes quiet places? (Paul)

Organize the students into two groups. In large classes you can divide the
learners into four groups. In this case there will be 1 task for 2 groups and then they
can compare their projects.

Task 2. Now you are realtors and you should find a suitable house or flat for
Paul and Azamat.

Group 1-2: prepare a project of a house for Azamat where he can live with all
the members of his family.

Group 3-4: prepare a project of a flat for Paul where he can live with his family
and do his hobby.

You will evaluate each other’s projects according to the following criteria:

- Creative

- Colourfull

- Clear presentation

- Suitable for Azamat (or Paul)

- Participation of the whole group

When all the groups have presented their projects, each group should choose
only one project and give them feedback using “Two stars and a wish” strategy.

rrrrrrr
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Group assessment sheet
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Criteria Group 1 Group 2 Group 3

- creative;

- colourful;

- clear presentation;

- suitable for Azamat
(or Paul).

- Participation of the
whole group

Doing this task students will learn to solve the problem creatively, analyse other
people’s needs, present their ideas clearly, and collaborate with other members of the
group. All of these will help them to develop such crucial soft skills as teamwork,
creativity, problem-solving and presentation skills. They should have enough time to
discuss and create a poster or a model.

Grade 5

Unit 2 Living things

Level A2

Aims 5.4.9.1 recognize the difference between fact and opinion in short,
simple texts on an increasing range of general and curricular topics
5.1.4.1 evaluate and respond constructively to feedback from others;

Skills Soft skills (time-management, problem solving, critical thinking,

emotional intelligence)

Strategies and

Jigsaw reading, research, Think-pair-share

techniques

Assessment Peer assessment using the strategy “Think-pair-share” (feedback
forms): it suggests first thinking individually about the work and
criteria, then discuss in pairs and share with the whole class or mini-
group. It gives the learners time to think and make up their mind,
then discuss with a partner, it gives them more confidence

Criteria time-management, problem solving, critical thinking, emotional

intelligence

Materials Needed:

- a topic about endangered animals

- a chart for facts and opinion

- access to the internet and links for the relevant information
- paper, markers, and other materials for presentations

- feedback forms

- rubric for assessment

- timer

Expected Results:

1. Students identify the facts and opinion of the writer in the text.

2. Students develop empathy to the endangered animals and become
more aware about ecological problems.

3. Students practice researching and presenting information

4. Students express their emotions about the topic
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Divide the class into 2 groups for Jigsaw reading. Group 1 reads the text about
giant panda and group 2 reads the text about a sea turtle.

Task 1. Read the text about endangered animals and do the task.
Endangered Animals

Endangered animals are those that are in danger of disappearing forever. They
need our help to survive because their numbers are getting smaller and smaller.

One example of an endangered animal is the giant panda. Giant pandas are big,
black-and-white bears that live in China. They eat bamboo, but there is not enough
bamboo left for them to eat because people are cutting down their forests. We need to
protect their homes and help them find more bamboo to eat.

Another endangered animal is the sea turtle. Sea turtles live in the ocean and
lay their eggs on beaches. But sometimes, they get caught in fishing nets or eat plastic
by mistake, which makes them very sick. We need to keep our oceans clean and make
sure that sea turtles have safe places to lay their eggs.

Vocabulary Matching
Match the following words with their meanings:

1. Endangered a) A place to live
2. Habitat b) To keep safe from harm
3. Protect c) at risk of extinction

Key:1.c;2.a;3. b

Task 2. Read the text again and complete the chart then tell the class about an
endangered animal you have read about.

Facts Opinion of the writer
Keys:
Group 1. Giant pandas
Facts Opinion of the writer
1. big, black-and-white bears 1. We need to protect their homes
2. live in China 2. we need to help them find more bamboo to eat

3. eat bamboo
4. there is not enough bamboo left
5. people are cutting down forests

Group 2. Sea turtles

Facts Opinion of the writer
1. live in the ocean 1. we need to keep our oceans clean
2. lay their eggs on beaches 2. organize safe places to lay their eggs

3. get caught in fishing nets
4. eat plastic by mistake, which makes them
very sick.

Task 3. Research and Presentation

1. Divide students into small groups and assign each group a special area. Group 1 —
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endangered animals living in the sea, Group 2 — endangered animals living in the forest,
Group 3 — endangered animals living in the mountain.
2. Provide resources for students to research animals and set the time

Assessment criteria:
- use time wisely
- gather relevant information
- organize the poster clearly
- express your emotions about the endangered animals

Giving feedback with “Think-Pair-Share” to another group.
1. Think about the following questions:

Did they finish on time?

Did they give relevant information?

Is their poster clear?

How did they express their emotions?
2. Discuss the questions with your partner.
3. Share your ideas with the whole class.

Grade 5

Unit 3 Values

Level A2

Aims 5.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings

5.3.6.1 communicate meaning clearly at sentence level during, pair,
group and whole class exchanges;

Skills Soft skills (time-management, problem solving, critical thinking,
emotional intelligence)

Strategies and Role-play scenarios, “Exit ticket”

techniques

Assessment Formative assessment strategy “Exit Tickets”: At the end of a lesson

or class period, students should answer a few brief questions or
prompts related to the day's learning objectives and target soft skills.
This provides immediate feedback to the teacher on student
understanding. Questions should be prepared beforehand

Criteria problem solving, critical thinking, emotional intelligence
Materials Needed: Role-play scenario cards

Exit tickets for each student
Expected Results: 1. Students understand the problem.

2. Students solve the problem together.
3. Students practice important social and emotional skills
4. Students learn value the relationships

Family and Friends Role-Play Scenarios:

- Task: Provide students with role-play scenarios related to family and friends,
such as resolving conflicts, expressing gratitude, or supporting each other during
difficult times.

- Problem Solving: Encourage students to work together to brainstorm creative

solutions to the scenarios, considering the perspectives and feelings of all parties
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involved.

- Emotional Intelligence: Guide students in exploring the emotions and
interpersonal dynamics involved in each scenario, helping them develop empathy,
communication skills, and emotional awareness.

1. Resolving Conflicts:

Scenario 1: Sharing Toys

- Situation: Two friends both want to play with the same toy.

- Role-play: Each student takes turns being the friend who has the toy and the
friend who wants to play with it. They practice using calm voices, taking turns, and
finding a compromise, such as sharing the toy or finding another activity to do together.

Scenario 2: Playground Disagreement

Situation: Two classmates have different ideas for what game to play during
the break.

- Role-play: One student suggests their game idea while the other student
suggests theirs. They work together to find a solution, such as playing one game first
and then the other, or combining elements of both games.

2. Expressing Gratitude:

Scenario 1: Thanking a Teacher

- Situation: A teacher helps a student with a challenging math problem during
class.

- Role-play: The student expresses gratitude to the teacher, saying thank you
and explaining how the teacher's help made a difference in their understanding of the
problem.

Scenario 2: Thanking a Classmate

- Situation: A classmate shares their crayons with another student who forgot
theirs.

- Role-play: The student expresses gratitude to their classmate, saying thank
you and explaining how much they appreciate the kindness.

3. Supporting Each Other During Difficult Times:

Scenario 1: Cheer Up a Friend

- Situation: A friend is feeling sad because they lost their favorite toy.

- Role-play: One student acts as the sad friend while the other student tries to
cheer them up by offering words of encouragement, suggesting fun activities to do
together, or simply being there to listen.

Scenario 2: Helping a Family Member

- Situation: A family member is feeling stressed because they have a lot of
chores to do.

- Role-play: The student offers to help their family member with chores, such
as setting the table for dinner or tidying up their room, showing kindness and support
during a busy time.

Assessment of soft skills with “Exit ticket™:
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Name:

¢ Exit Ticket .

The most interesting scenario was

| could solve the problem because

At the lesson | felt myself

The most valuable thing for me. is

These role-play scenarios provide engaging opportunities for elementary
learners to practice important social and emotional skills while exploring the values of
empathy, cooperation, and kindness within the context of family and friendships.

Grade 5

Unit 4 The world of work

Level A2

Aims 5.1.7.1 develop and sustain a consistent argument when speaking
or writing;

5.3.3.1 give an opinion at sentence level on a limited range of
general and curricular topics;

Skills Soft skills (time-management, communication, teamwork,
problem solving, critical thinking, emotional intelligence)

Strategies and Matching game, Guess the profession, Behavioral Checklists

techniques

Assessment Formative assessment strategy “Behavioral Checklists”: you can

create behavioral checklists that outline specific values-related
behaviors and skills you want to observe in students. Use these
checkilists to track students' progress over time and provide
feedback on areas for improvement. Peer-assessment

Criteria time-management, communication, teamwork, problem solving,
critical thinking, emotional intelligence

Materials Needed: Cards with professions, adjective flashcards
Behavioral Checklists

Expected Results: 1. Students solve the problem together.

2. Students learn to prove their points of view

To help elementary learners develop and sustain a consistent argument when
speaking or writing, we should help them understand and describe different
professions. That is why we should equip them with simple yet vivid adjectives that
are easy for them to grasp. You can divide your class into mini-groups.

Task 1. Match the professions with adjectives. Describe the people of different
professions with the given adjectives. You can use the same adjective more than once.
Prove your choice.
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Adjectives: helpful, patient, kind, intelligent, caring, smart, dedicated, brave,
strong, courageous, quick, protective, responsible, creative, skilled, talented,
hardworking, friendly, innovative, imaginative, expressive, unique, organized, quiet.

Peer-assessment. Put tick or cross and count the points.

Descriptors v X
- writes at least 3 adjectives
- proves his/her choice
- describes the profession with
at least 2 sentences
- finishes the task on time
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| - speaks clearly | | |

Task 2. Guessing game. Use the flashcards from task 1. Choose any
volunteer from the class, ask him/her to close his/him eyes. Show the class any
card, they should describe the profession at sentence level until the volunteer will
guess the profession.

Example Sentences:

Teacher: She is very patient. She is always helpful when we have questions.

Doctor: He is very caring and helps people feel better.

Firefighters: They are brave and strong, always ready to help in emergencies.

Police officers: They are brave and protect our community.

The chef: He is very creative and makes delicious food.

Farmers: They are hardworking and grow the food we eat.

Engineers: They are creative and build important structures.

Avrtists: They are very imaginative and create beautiful artwork.

Librarians: They are quiet and help us find great books.

Task 3. Drawing and Describing. Have students draw a picture of someone
in a profession and write a few sentences using descriptive adjectives about the
person. This will enhance creativity and descriptive writing skills.

1. for high-motivated learners: create a new profession of the future. Draw and
describe it.

2. for low-motivated learners: surf the net and find unusual professions. Draw
and describe 2 of them.

Formative assessment: “Behavioral Checklist”
Creating a behavioral checklist for assessing soft skills during a lesson involves
identifying key soft skills and corresponding behaviors that demonstrate these skills.

Here’s a comprehensive checklist that you can use:
N | Students’ time- communication | teamwork | problem | critical | emotional
name management solving | thinking | intelligence

1. Communication Skills

- Verbal Expression: Participates in class discussions.

- Listening: Listens attentively when others are speaking.

- Clarity: Clearly expresses ideas and thoughts.

- Non-verbal Communication: Uses appropriate body language (eye contact,
nodding).

2. Teamwork and Collaboration

- Cooperation: Works well with classmates during group activities.
- Respect: Shows respect for others’ ideas and contributions.

- Supportiveness: Offers help to peers when needed.
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4. Problem-Solving and Critical Thinking

- Initiative: Takes initiative to solve problems or answer questions.
- Creativity: Offers creative solutions or ideas.

- Decision Making: Makes thoughtful and informed decisions.

- Adaptability: Adapts to new situations or changes in the lesson.

Rating Scale:

Use a simple rating scale (e.g., Yes/No, 1-5,

Excellent/Good/Fair/Needs Improvement) to evaluate each behavior.
This checklist will help systematically assess and develop essential soft skills
in elementary learners during a lesson about professions.

Grade 5

Unit 5 Creativity

Level A2

Aims 5.1.9.1 use imagination to express thoughts, ideas, experiences
and feelings;
5.5.6.1 link, with some support, sentences into coherent
paragraphs using basic connectors on a limited range of familiar
general topics;

Skills Soft skills (time-management, communication, teamwork,

problem solving, critical thinking, emotional intelligence)

Strategies and techniques

Jigsaw reading, Art projects, Creative writing, Role-playing,
Quizzes and Polls, Jigsaw reading

Assessment

Formative assessment strategy “Quizzes and Polls”: Use short
quizzes, polls, or clicker questions to assess student understanding
of key concepts throughout a lesson or developing certain skills.
Immediate feedback can be provided, and teachers can adjust
instruction accordingly based on student responses

Criteria

time-management, communication, teamwork, problem solving,
critical thinking, emotional intelligence

Materials Needed:

Printed paragraphs for each groups, peer-assessment sheet, Quiz
for each learner

Expected Results:

1. Students create colourful art projects according to the
information

2. Students demonstrate their imagination

3. Students write a coherent paragraph using the given phrases
4. Students express their emotions during the role-play activity

By engaging in these activities, students can improve their understanding of the
story, enhance their creativity, and practice their language skills in a fun and
meaningful way. Pre-teach some vocabulary that can be challenging for the learners.

Divide the class into 5 minigroups - a paragraph for each group. Set the time

limit for each task.

Task 1. Read the paragraph from a fairy tale and draw an art project
about it so that you can look at the picture and retell the paragraph. Use bright
colors and include as many details as possible.

The Enchanted Forest Adventure

Once upon a time in a land far, far away, there was a magical forest known as
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the Enchanted Forest. This forest was home to all kinds of mythical creatures like
talking animals, fairies, and even a friendly dragon. The forest was a place of wonder,
where trees glowed with soft, colorful lights, and flowers sang sweet melodies.

One sunny morning, a young girl named Lina and her best friend, a curious boy
named Marco, decided to explore the Enchanted Forest. They had heard many stories
about the forest’s magic, but they had never seen it for themselves.

As they entered the forest, they visited the Crystal Cave. Inside the cave, walls
were covered with shimmering crystals that reflected light in a thousand colors. In the
center of the cave, they found a crystal fountain that glowed with a magical blue light.
The fountain grants a single wish to those who are kind-hearted.

Lina and Marco thought long and hard about their wish. They wanted
something that would benefit everyone, not just themselves. Finally, they decided. «We
wish for everyone in the village to have enough food and be happy», they said together.
The fountain sparkled brighter than ever before, and a warm, gentle breeze filled the
cave.

When they returned to their village, they found it transformed. Gardens were
full of ripe fruits and vegetables, and the villagers were smiling and laughing. The
magic of the Enchanted Forest had fulfilled their wish.

Task 2. Organize an art gallery from the art projects of each group. Then
the whole class will go from picture to picture and listen to each group’s retelling
of their paragraphs.

Peer-assessment:
Descriptors: Groupl | Group2 | Group3 | Group4 | Group 5
- uses bright colours
- includes many details
- keeps time-management
- retells the paragraphs clearly
- uses the picture for retelling

After the assessment and giving feedback you can the best art project and
award the prize.

Task 3. Creative Writing. Write a short paragraph of 4-5 sentences about
what you would wish for if you found the magical fountain. Think about how your
wish could help others.

Useful phrases: we wish, we want, happiness, piece in the world, help the
people, no war, enough food and money, kind and friendly people, and, also, always.

Task 4. Role-Playing.

- Divide students into small groups and assign them roles (Lina, Marco, fairies,
a friendly dragon, a magical fountain).

- Have them act out scenes from the story, focusing on expressing emotions
and using their imaginations.
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Assessment of soft skills. Do the quiz and assess your skills.

This self-assessment quiz will help you reflect on and evaluate the soft skills
you used during the lesson. Answer the questions honestly to understand your strengths
and areas for improvement.

Creativity and Imagination

1. Was it easy to imagine details of the fairy tale?

Yes No
2. Were you creative while drawing and writing?
Yes No
3. Did you work well with your group?
Yes No
4. Did this lesson help you think about your own creativity?
Yes No
Grade 5
Unit 5 Sports
Level A2
Aims 5.1.1.1 use speaking and listening skills to solve problems

creatively and cooperatively in groups;
5.1.6.1 organize and present information clearly to others;

Skills Soft skills (time-management, communication, teamwork,
problem solving, critical thinking, emotional intelligence)

Strategies and techniques Problem-solving challenge, presentation, New game creation

Assessment Formative assessment strategy “Index cards”: This method not

only helps you assess students’ soft skills but also encourages
them to think critically about their participation and learn from
their experiences.

Criteria time-management, communication, teamwork, problem solving,
critical thinking, emotional intelligence

Materials Needed: Chart paper, markers, crayons, and pencils
Index cards
Sports equipment (e.g., balls, cones, hula hoops) for demonstration
activities
Whiteboard and markers

Expected Results: 1. Students create colourful art projects according to the
information

2. Students demonstrate their imagination
3. Students write a coherent paragraph using the given phrases
4. Students express their emotions during the role-play activity

As a lead-in:

Ask students what their favorite sports are and why.

Briefly discuss the importance of sports in developing teamwork,
communication, and problem-solving skills.

Problem-Solving Challenge
Task 1. In mini-groups try to solve a sports-related problem. Organize
your ideas clearly on the chart paper, prepare to present it to the class.
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Group 1: invent a new kind of sport that combines elements of basketball and
volleyball.

Group 2: invent a new kind of sport that combines the elements of karate and
kokpar?

Group 3: invent a new kind of sport that combines the elements of football and
box?

Assessment sheet:
Descriptors Groupl | Group?2 | Group3 | Group4
Finds a name for a new sport
Creates the rules for the game
Suggests necessary equipment
Keeps the time-limit
Everyone participates

Activity: Exploring the Human Body and Exercise

Materials:

- Large posters or charts of the human body

- Markers, crayons, and colored pencils

- Cut-out labels for different body parts (heart, lungs, muscles, bones, etc.)
- Exercise equipment (e.g., jump ropes, small weights, hula hoops)

- Stopwatch or timer

- Reflection journals or sheets for self-assessment

Task 1: Body Part Identification and Functions

- Divide students into small groups (4-5 students per group).

- Provide each group with a large poster of the human body and a set of cut-out
labels.

Group Work

-Instruct groups to place the labels on the correct parts of the body on the poster.

- Ask each group to write a short sentence next to each label explaining the
function of that body part.

Discussion:

- Have each group present their poster and explain the functions of the body
parts they labeled.

Task 2: Exercise Stations
Create exercise stations around the classroom or in an open area. Examples:
- Jump rope station
- Hula hoop station
- Small weights station (lifting light weights)
- Stretching station
- Aerobic exercise station (jJumping jacks, running in place)
Instructions:
- Explain that students will rotate through the stations, spending a few
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minutes at each one.
- At each station, they will perform the exercise and observe how their body
feels (e.g., heart rate, breathing, muscle use).
Rotation:
- Set a timer for 3-4 minutes per station and guide students to rotate to the
next station when time is up.

By engaging in these activities, students will gain a better understanding of the
human body, the functions of different body parts, and the benefits of regular exercise,
while also practicing physical activities in a fun and educational setting.

Soft skills assessment:
- Hand out index cards for students to write down what they learned about working
in groups and presenting information.

INDEX CARD

Draw your emotion

it Tusan Did you like creatinglj Did you like working in

a new gport? groups?

hy ig it
Do you like Did everyone : !
; v a important to
problem golving participate in :
activities? our group? il
) el management?

Were you active What can you do le it important to
during the to develope your develop
lesson? speaking skills? pregentation
skills?

Learners can choose any three questions from the Index card and reflect on
their performance at the lesson. Teacher collects the learners’ evidence and gives
constructive feedback and food for thought for future development.

Grade 5
Unit Values
Level A2
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Strand:

Listening and speaking

Aims 5.2.2.1 understand an increasing range of unsupported basic questions which
ask for personal information
5.3.1.1 provide basic information about themselves and others at sentence
level on an increasing range of general topics

skills Soft skills (communication management skills: emotional intelligence,

friendliness, empathy, respect)

Strategies and

Games, task-based learning

techniques

assessment Group assessment using the criteria.
The 3, 2, 1, Formula — three likes, two suggestions, and one question. The 3-
2-1 structure helps students to identify main ideas from supporting
information. You can ask students to record three of the most important ideas
from the lesson or text, two supporting details for each of these ideas, and
one question they have about each of these ideas.

Criteria use of language in negotiating solutions, emotional intelligence, problem-
solving strategies and asking good questions.

Materials - Cards

Needed: - Feedback forms
- Rubric for assessment
- Timer
- Video camera for recording games (optional for review)

Expected 1. Students demonstrate their ability to communicate effectively, avoid

Results: stress, overcome challenges and empathize with others.

2. Students develop empathy by understanding different perspectives.

3. Students practice listening and responding skills in a controlled setting.
4. Students enhance their language use in expressing feelings and asking
questions.

Read and discuss the procedure of the game in a group (Cards can be distributed to
students in advance of the lesson). Play the game in front of the class. Observe other
groups and note down key points on cohesion and clarity, empathy, and
communication. Use feedback forms to assess each student's performance in the game.
Evaluate your peers based on a rubric that includes the following criteria:

e use of language in negotiating solutions

e emotional intelligence

e problem-solving strategies

e asking good questions.

Discuss what strategies were effective, what could be improved, and how well the
group managed to communicate. Reflect on how you can apply these skills in real
life.

Cards: Values
These cards will guide the students during the games. They can be printed and
handed out to students before the games.

Card 1. Card 2. Volunteer Card 3. The Camping Trip
Common thread Unexpected Connection Challenge

Challenge
Background: Background: Background:

The students sit in a circle. All students are divided into

Each group has two pictures.
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The presenter, holding a ball
in his hand, wraps a thread
around his index finger, and
then throws the ball to the
person sitting on the left and
asks questions:

What do you like to do the
most?

What do you like to play?
What is your favorite color?
Who's your friend?

What kind of people do you
like?

The questions can be
different.

One picture shows a book,
and the second one shows a
computer. Find out three
similarities and three
differences between them.
Make a coherent story based
on the pictures.

pairs. The monitor explains
that they live on the 9th floor
and are going to camping trip.
One of the child from a pair
had already gone down to the
street, but remembered that
he/she had forgotten to take
some things. It's hard to go
upstairs with a backpack, so
he/she tries to gesture to
his/her partner, who looked
out the window, what he/she
forgot.

The role of each participant:
Participant: must catch the
ball of thread, in turn wrap
the thread around his/her
finger, answers the question,
and accompanies his/her
question to the next
participant clockwise
direction.

The role of each participant:
Random Volunteer:
Misunderstood given
instructions and failed to
communicate clearly.

New Volunteer:

Needs to lead the discussion
and make a right decision.

The role of each participant:
Participant: receives a piece
of paper where the names of
three objects are written with
capital letters (for example, a
ball, glasses, a spoon). All
pairs stand in a row and
complete the tasks.

Objectives: Each participant
must learn to be attentive to
his/her personal qualities,
understand the differences in
people's characters, and be
able to evaluate them.

Objectives: Develop
flexibility of thinking,
stimulate creative
imagination while ensuring
all volunteers feel valued.

Objectives: To develop
communication skills,
imagination, the ability to
convey messages by non-
verbal means, to consolidate
the skill of listening simple
words.

Equipment: a ball of thread

Equipment: handout

Equipment: handout

Card 4. Visualization

Card 5. Whoam |
Challenge

Card 6. The Family Tree
Mess

Background:

The students put down their
pens, relax and close their
eyes. They try to imagine the
scene as they listen to it, eg
This is Siberia, in the north of
Russia. It is cold. These are
my grandparents.

After listening, students have
a few moments to come out
of the Boris’s family and
back into the world of the
classroom.

Background:

Everyone receives a sticky
note or note card with the
name of a famous person.
The name is placed on either
the person’s forehead or
upper back with a piece of
masking tape.

Background:

The students receive flash
cards. During the preparation
of the family party, there was
a misunderstanding about
what relatives is invited to the

party.
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Participants: ask questions
about Boris Moldanov’s
family: Where were you?
What could you see/hear?
How do you feel?

Monitor: Expected full
attendance of the participants
and is trying to keep the task
on track.

Participants: send out and ask
yes or no questions until
everyone has identified the
name on their own sticky
note or card. And take a turn
with the other participant
asking yes or no questions,
until he/she with the sticky
note or card guesses the

identity of the famous person.

Participants: ask students to
write the names of four
relatives on a piece of paper.
They should explain to the
group members how each
person is related to them.

Obijectives: Listen to a
description. Develop a
comprehensive strategy to
improve communication
through the imagination and
to settle the class.

Obijectives: Develop
communication skills,
imagination, the ability to
convey messages by non-
verbal means, to consolidate
the skill of listening simple
words.

Obijectives: Each participant
find an immediate solution to
invite a relative to a party.

Link: Eyes Open Level 1
Video 1 2 My family by
Boris Moldanov
(youtube.com)

Equipment: handout

Equipment: handout, flash
cards

Feedback form via “The 3, 2, 1, Formula”

Student’s name three likes two suggestions one guestion
Student 1
Student 2
Student 3
Group assessment sheet
Criteria Group 1 Group 2 Group 3

use of language in
negotiating solutions

emotional
intelligence

problem-solving
strategies

asking good
guestions

This task engages students actively with cards, helping them to develop crucial
soft skills, especially communication management skills: emotional intelligence,
friendliness, empathy. It also enhances their English proficiency in expressing
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emotions and negotiating solutions. The situations should encourage dialogue,
negotiation, and empathy, fostering the development of communication management
skills in realistic scenarios.

Tasks for Developing Soft Skills in Grade 6

Class

6

Unit

Our Class

Level

A2

Aims

6.1.1.1 use speaking and listening skills
to solve problems creatively and
cooperatively in groups

6.1.2.1 use speaking and listening skills
to provide sensitive feedback to peers
6.3.2.1 ask simple questions to get
information about a growing range of
general topics

6.3.1.1 provide basic information about
themselves and others at discourse level
on a range of general topics

Skills

Communication & Creative and Critical
Thinking

Strategies and
techniques

Task-based learning

Assessment

Provide feedback forms for peers to fill
out, focusing on Evaluation Criteria:
Criteria for Assessment is given after
the tasks.

Materials Needed:

Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)
Digital ~ devices  (optional  for
presentations)

Visual aids (posters, charts showing
sample routines)

Worksheets and assessment sheet

Expected Results:

understand the problem,

design an avatar that represents students
as adventurers

present an avatar

analyse the similarities and difference
create the background story of a hero in
the world of Roblox.
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: The sense of Roblox is often about creativity,
4 community, and gameplay. It’s a platform where students
a can create and share their own games, play games made
by others, and interact with classmates. Roblox provides
a space for imagination and socialization, offering a wide
range of experiences from casual to competitive virtual
gaming which could be brought into real classroom
situations and successfully used by teachers in terms of
gamification. https://create.roblox.com/
Task 1

Brainstorming Task: Imagine your classroom as a place for an exciting
adventure. Create an avatar or draw a picture of a unique personality from Roblox
ready for “Knowledge Adventures”.

Appearance: clothes, and hairstyle or etc.

Accessories: e.g. a backpack, tools, a magnifying glass glasses, etc.)

Slogan: e.g. a moto, emotes or gestures.

Personalization: e.g. symbols or colours that show
your hobbies and interests.

Task 2
Mini-show or avatar parade: Students can showcase and present their avatars
to the entire schoolroom community. For further activities a teacher or students
themselves can create grouping on their choices or randomly.

Task 3
Presentation: Each student presents their avatar to the group. They explain their
choices of clothing, colours, accessories, and expressions and how they plan to cope
with challenges in the future “Knowledge Adventures” during the school year.

Task 4
Discussion: After all groups have presented their designs, have a class
discussion about the similarities and differences between the designs. Discuss the
importance of expressing respect to other ideas.

Task 5
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Storytelling Task: Introduce the concept of Roblox

and explain that it is a platform where players can create TARAA™
and play games in virtual worlds and the idea can be played Jj@‘
in the real classroom. Explain that students will be creating
the background story of a hero character who exists in the
world of “Roblox Knowledge Adventures”.
Brainstorming Task. Group Discussion: \/

- What is the name of your hero?

- What does your hero look like? What are their speC|aI characterlstlcs or
abilities?

- How did they become a hero?

- What problems does your hero face in the world of Roblox? How can they
solve them?

Task 6

Writing a story: Once students have discussed their hero's background story,
instruct them to write or tell the story of your Roblox Hero using imagination and
creativity.

Task 7

Speaking Task: Share the creations with the class, either by reading aloud,

presenting the illustrations, or acting out their hero's story.

Task 8
Speaking or Writing Task: Present positive feedback and ask 2 questions about
each other's heroes.
To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria Assessment for Feedback:
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Criteria Questions Answers

How original is the hero's

Creativity background story?

Are the hero's personality, appearance,
Character and abilities well shown?

[ Is he story well-organized with

Story a beginning, middle, and end?

Does the story have the theme of heroism

Theme and bravery within the world of Roblox?

Your I

questions
2.

Class 6

Unit Helping and Heroes.

Level A2

Aims 6.4.2.1 understand independently specific information and
detail in short, simple texts on a limited range of general and
curricular topics

6.5.2.1 write with some support about real and imaginary past
events, activities and experiences on a limited range of familiar
general topics and some curricular topics

6.1.1.1 use speaking and listening skills to solve problems
creatively and cooperatively in groups

6.1.2.1 use speaking and listening skills to provide sensitive
feedback to peers

Skills Emotional Intelligence and Collaborative Writing

Strategies and techniques Task-based learning

Assessment Peer assessment

Materials Needed: Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet

Expected Results: work cooperatively

analyse the order of events

create a story

Task 1
Brainstorming Task: Work in groups of 3-4 students each. Look at the pictures
and discuss who needs help and why.
1. Helping an injured animal
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2. Helping a lost child
3. Rescuing someone from danger
4. Helping a friend in need

Task 2
Discuss in groups the possible variants how to help a child trapped on the roof
by flooding. Choose one of the ways and write a story in groups of 3-5 students about
the brave rescuer who comes to the child's aid. Describe the problems they face, the
courage they demonstrate, and the heartwarming moment when the child is saved.

Task 3
Students work in groups to write a short story based on their chosen scenario.
Each group member should share ideas, sentences, and dialogues. Explain the
importance of using descriptive language, dialogues, and topical vocabulary. Give
students time for groups to revise and edit their stories together. Each group share
their story with the class.

Task 4

Read and act out the story in small role-play.
Connect the theme to real-life examples of helpers and
heroes in the neighborhoods. A sample is provided:
Title: «The Heroic Rescue»
Roles:
‘%  Aidar: A scared child trapped in the flooded street.
48 | Diana: A courageous teenager known for her.

# Narrator: Guides the story and provides descriptions of
the acting and characters.

Narrator: In a city, a sudden storm hits, making chaos and mass. Streets flood, trees
fall, and people hide for safety. In the chaos, a child becomes alone from their family
and finds themselves placed on the roof of a flooded house.

Aidar: (Crying out for help) «Help! Is anyone there?!»

Diana: (Hearing Jack's cries, she rushes towards the street) «I'm coming! Hold on!»
Narrator: With all her courage, Diana on the boat is trying to navigate through the
flooded streets, fighting with a high speed of water.

Diana: «Jack, grab onto this rope! I'll pull you to safety.»
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Aidar: (Eyes wide with fear, he holds the rope) «Thank you, thank you!»
Narrator: With trembling hands, Jack holds the rope as Diana pulls him to safety, her

heart is full with relief.

Diana: (Breathless but smiling) «You're safe now, Aidar. Everything's going to be

okay.»

Aidar: (Tears streaming down his face) «Thank you, Diana. You're my hero!»
Narrator: As the storm begins to calm down, Diana and Aidar sitting together, think
about the importance of safety.

Peer Assessment for "The Brave Rescuer' Story:

Criteria Questions to discuss Your answers and ideas
Teamwork How well did everyone work together
to create this story?
Creativit
¥ How unique and imaginative is the story?
St Does the story show the importance of helping others?
oy How?

Class 6

Unit Our Countryside.

Level A2

Aims 6.1.1.1 use speaking and listening skills to solve problems
creatively and cooperatively in groups
6.1.2.1 use speaking and listening skills to provide sensitive
feedback to peers
6.3.1.1 provide basic information about themselves and others
at discourse level on a range of general topics
6.5.1.1 plan, write, edit and proofread work at text level with
some support on a growing range of general and curricular
topics

Skills Emotional Intelligence and Collaborative Writing

Strategies and technigues PBL

Assessment Teacher’s feedback

Materials Needed:

Whiteboard and markers
Printed pictures

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet

Expected Results:

understand the problem

Kazakhstan

design an interactive classroom map of Kazakhstan that
represents students as researchers
create a tour leaflet with the geographical features of
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| | present the geographical features of Kazakhstan |

Task 1
Brainstorming Task: Divide the class into 4 groups of 3-4 students each. Give each
group of students a card with one side of the world: East, West, South and North. Ask
them to discuss in group and find the side of the world in the classroom. Students fix
the card with the side of the world on the walls in classroom. Students predict the
theme of the lesson.
Task 2
Students look at the pictures and match them with the geographical features,
such as the Kaspian Sea, the Aral Sea and Balkhash Lake using the Interactive
Whiteboard or a classroom board.

a. the Kaspian S o b. Balkhash Lake c. the AraISea

Answers: 1 a, 2¢ ,3b

Task 3

Teacher asks the students to

st imagine that the floor of their
/| classroom is a ‘“Magic Map of
| Kazakhstan” and does the task together
| with the class to set an example.
Students are given the map of
Kazakhstan and pictures of the seas,
cuna | rivers and lakes which are on the map.
According to the sides of the world and
v | using the map of Kazakhstan the
2 - = = 2 teacher and students find the position
on the floor of the classroom of geographical features, such as Irtysh and Syr-Daria
Rives (use ropes), the Kaspian Sea, the Aral Sea and Balkhash Lake (use pictures),
main cities (cards), such as Astana, Pavlodar, Atyrau and etc.)
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Task 4
Ask students to move around the classroom and match the North, South, East
and West of Kazakhstan with the main geographical features such as:
- The Tien Shan Mountains
77



- The Big and Small Borsuk Desert
- The Altay Mountains
- The Korgalzhyn Nature Reserve

Task 5
Students work cooperatively and research the geographical feature, gathering
information on its location, then discuss and plan their presentation, assigning roles
such as researcher, note-taker, presenter, and visual aid creator of situated in
Teacher encourages active listening and participation from the students, asking
questions and sets discussions after each presentation. Conclude the activity with a
class discussion on the geographical features of Kazakhstan and their importance.

Task 6
Design an informative tour leaflet about local natural sightseeing spots. Include the
Importance being careful with nature. Follow the steps:
1. Plan Your Leaflet Layout
2. Design the Cover Page
3. Write Descriptions for Each Sightseeing Spot
4. Include Photos or Illustrations
5. Add a Section on Nature Conservation:
- Write a short section explaining why it's important to protect nature, such as:
- «Take your trash with you!»
- «Stay on marked trails!»
- «Do not disturb wildlife!»
- «Avoid picking plants or flowers!»
6. Design and Format:
- Use a computer program or art supplies to design your leaflet.
- Ensure the text is easy to read with clear headings and bullet points.
- Use colors and fonts that match the theme of nature and exploration.
. Review and Revise
8. Final Touches
Make any necessary changes based on feedback.

\l

Task 7
Mini-show or a leaflet parade: Students in groups can showcase and present their
leaflets to the entire school community.

Class 6

Unit Drama and Comedy

Level A2

Aims 6.2.5.1 understand most specific information and detail of
short, supported talk on a wide range of general and curricular
topics
6.1.1.1 use speaking and listening skills to solve problems
creatively and cooperatively in groups
6.1.2.1 use speaking and listening skills to provide sensitive
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feedback to peers

Skills

Collaboration and Critical and Creative Thinking, Teamwork

Strategies and techniques

PBL

Assessment

Teacher’s feedback

Materials Needed:

Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet

Expected Results:

Work cooperatively
Solve the problem
Understand most specific information

Task 1

Brainstorming Task. In groups of 3-4 students discuss the questions:
- Why is it important to respect your parents and appreciate their love and support?
- How can you show that you value and respect your parents in everyday life?
- How can you apply the cartoon passage that “it’s never too late to change your life
and become who you want to be” to a situation you might find yourself in real life?

Task 2

Vocabulary Work Match the words with their meaning:

Follow
Would rather
Beast
Embarrassed
Expect
Unfair
Marriage
Don't care

OO DN ph Wi —

S50 h O OO0 O

A large and dangerous animal

Prefer to do one thing more than others
Feel shy or ashamed

Not feeling worried

Think that something will happen

Go behind someone

When two people become a couple for life
Not right or just

e

Answers: 1f, 2 b, 3a, 4c, 5e, 6h, 7g, 8d

Task 3

Vocabulary Practice. Watch the fragment from the cartoon “The Brave” and fill in the

gaps.

https://en.islcollective.com/english-esl-video-lessons/listening-

comprehension/deep-listening-focus-on-meaning/brave-comprehension-

check/265270.

Task 4

Creative task. Discuss in groups of 3-4 students the endings to the fragment from
the cartoon. Suggest the ideas to solve the problems and present it to the class.
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This story teaches us the importance of respecting our parents and appreciating
their love and help. It also teaches us that it is never too late to change our life and
become who you want to be.

Transcription of the cartoon fragment:
Queen: - I've just about had enough of you last.
Princess: - You're the one that wants me to...
Queen: - You embarrassed me.
Princess: - | followed the rules.
Queen: - You don't know what you've done.
Princess: - | just don't care how I...
Queen: - It will be fire and sword if it's not set right.
Princess: - Just listen.
Queen: - | am the Queen. You listen to me.
Princess: - This is so unfair.
Queen: - Unfair?
Princess: - You were never there for me.
- This whole marriage is what you want.
- No.
- You walk around telling me what to do, what not to do.
- Trying to make me be like you well.
- I'm not going to be like you.
Queen: - Oh, you're acting like a child
Princess: - And you're a Beast that's what you are I'll never be like
Queen: - No, stop
Princess: - That I'd rather...
Queen: - You are a princess | expect you to act like one
Subject: English

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Teacher’s feedback

Class 6

Unit Drama and Comedy

Level A2

Aims 6.2.5.1 understand most specific information and detail of
short, supported talk on a wide range of general and curricular
topics

6.1.1.1 use speaking and listening skills to solve problems
creatively and cooperatively in groups

6.5.5.1 develop with support coherent arguments supported,
when necessary, by examples and reasons for a limited range
of written genres in familiar general and curricular topics

Skills Collaboration and Critical and Creative Thinking
Strategies and techniques PBL
Assessment Reflection Journal (Collaboration, Critical and Creative
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Thinking)

Materials Needed: Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)
Digital devices (optional for presentations)
Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet
Expected Results: work cooperatively

create a poster

write a blog post

understand most specific information
develop with support coherent arguments

Taskl
Vocabulary Work. Replace the underlined word with synonyms: mess, disobey, brave,
scare of, danger, look for, pal, sad, look down.
1. I was_upset when | found out the store was out of my favorite ice cream flavor.
2. The children decided to defy their parents and sneak out of the house.
3. He warned her about the risk of walking alone in the dark alley.
4. The firefighter showed great courage when he rescued the family from the burning
building.
5. I need to search for my keys before we can leave for the party.
6. She was afraid of spiders, so she asked her brother to remove it from her room.
7. The living room was a total disaster after the party last night.
8. He's been my buddy since we were in kindergarten.
9. She always belittles people who don't have the same education as her.
Answers:
1. sad 2. disobey 3. danger 4. bravery 5. look for 6. scared of 7. mess 8. pal 9. looks

Task 2
Creative Task. Watch the fragment from the cartoon “King Lion” and create a
poster that reflects the main idea of the fragment from the cartoon.
https://youtu.be/ fELypfnxLU
King Mufasa teaches Simba the importance of safety, discipline, and knowing the
consequences of his actions.

Task 3

Write in groups a blog post (50-60 words). A sample of the story:

In the cartoon Simba learns from wise Mufasa: safety first! They practice
discipline in the Pride Lands. Simba listens and learns, keeping danger away.
Together, they show that to be brave means to be safe. Is it really so?

Transcription of the cartoon fragment:

Mufasa: - Zaz00?

Zazoo: - Yes, sir?

Mufasa: - Take Nala home. I've got to teach my son a lesson
Zazoo: - Come, Nala
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Mufasa: - Simba

Zazoo: - Good luck

Mufasa: - Simba. Simba, I'm very disappointed in you.

Simba: - | know.

Mufasa: - You could have been killed. You deliberately disobeyed me. And what's
worse, you put Nala in danger.

Simba: - | was just trying to be brave like you. I'm only brave when | have to be.
Mufasa: - Simba, being brave doesn't mean you go looking for trouble.

Simba: - But you're not scared of anything.

Mufasa: - | was today.

Simba: - You were?

Mufasa: - Yes. | thought | might lose you.

Simba: - | guess even kings get scared, huh? But you know what?

Mufasa: - What?

Simba: - I think those hyenas were even scared.

Mufasa: - Because nobody messes with your dad. Come here, you.

Simba: - Oh, no, no.

Mufasa: - Come here.

Simba: - Got you. Dad, we're pals, right?

Mufasa: - Right.

Simba: - And we'll always be together, right?

Mufasa: - Simba, let me tell you something that my father told me. Look at the stars.
The great king of the past looks down on us from those stars.

Simba: - Really?

Mufasa: - Yes. So, whenever you feel alone, just remember that those kings will
always be there to guide you. And so, will I.

Tasks focused on soft skills development, such as enhancing collaboration and
critical and creative thinking, allow students to effectively work in teams, communicate
ideas, and solve complex problems. These tasks encourage participants to engage in
group activities, brainstorm solutions, and consider multiple perspectives. By fostering
these skills, individuals become better equipped to navigate diverse work
environments, adapt to challenges, and contribute innovatively to projects.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Reflection Journal (Collaboration, Critical and Creative Thinking)
Task: Participants maintain a journal documenting their experiences, challenges, and
learning outcomes related to collaboration, critical thinking, and creative thinking
throughout the tasks.
Assessment Criteria:
o Reflection on Collaboration:

= Team was active

= | added to the achievement of the team

= | understand the strategies of an effective teamwork
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o Reflection on Critical and Creative Thinking:
= | added ideas to solve problems
= | was creative enough
= | understood the text and can use such ideas (add the ideas) in real life

Class 6

Unit Drama and Comedy

Level A2

Aims 6.2.5.1 understand most specific information and detail of
short, supported talk on a wide range of general and curricular
topics

6.1.1.1 use speaking and listening skills to solve problems
creatively and cooperatively in groups

6.5.5.1 develop with support coherent arguments supported,
when necessary, by examples and reasons for a limited range
of written genres in familiar general and curricular topics

Skills Collaboration and Critical and Creative Thinking
Strategies and techniques PBL

Assessment «10 points and whaty strategy

Materials Needed: Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet

Expected Results: work cooperatively

solve the problem

create a fanfiction story

understand most specific information

develop with support coherent arguments

Task 1
Brainstorming Task. Watch the video and discuss in small groups what situation
in the cartoon teaches us.
https://youtu.be/fGoSddXUrG0?si=-a9yhW9040umTI15V
In this scene, Shrek enters the final battle with Lord Farquaad to save Fiona and
the kingdom. He defeats the evil using his strength and wits. This scene teaches us that
good always triumphs over evil.

Task 2
Group discussion. Imagine that Shrek did not save Fiona, but left her in Lord
Farquaad's castle. How would events develop further?

Task 3
Creative task. Create a fanfiction story based on the video's characters and
setting.
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A Story Sample: In the kingdom of Far Far Away, Shrek and Fiona come together with
an unlikely person, Lord Farquhar, to rescue Donkey from a dragon's clutches. They
look very different but they learn the power of friendship and teamwork. Together, they
fight against the dragon and win. It happens that even the unlikeliest of heroes can
save the day!
Transcription:
Lord Farquaad: Let the tournament begin!
Lord Farquaad: What is that?
Lord Farquaad: It's hideous!
Shrek: Oh, that's not very nice. It's just a donkey.
Lord Farquaad: Indeed. Knights, new plan! The one who kills the ogre will be named
champion! Have at him!
Shrek: Oh, hey, now come on! Hang on now.
Shrek: Can't we just settle this over a pint?
Shrek: No. All right, then. Come on!
Donkey: Tag me! Tag me!
Spectator: The chair! Give him the chair!
Shrek: Thank you. Thank you very much. I'm here till Thursday. Try the veal.
Knight: Shall | give the order, sir?
Lord Farquaad: No. | have a better idea. People of Duloc, | give you, our champion!
Shrek: What?
Lord Farquaad: Congratulations, Ogre. You've won the honor of embarking on a great
and noble quest.
Shrek: Quest? I'm already on a quest. A quest to get my swamp back.
Lord Farquaad: Your swamp?
Shrek: Yeah, my swamp, where you dumped those fairytale creatures.
Lord Farquaad: Indeed. All right, Ogre, I'll make you a deal. Go on this quest for me,
and I'll give you your swamp back.
Shrek: Exactly the way it was.
Lord Farquaad: Down to the last slime-covered toadstool.
Shrek: And the squatters?
Lord Farquaad: As good as gone.
Shrek: What kind of quest?
To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use «10 points and whaty strategy
Evaluate your participation in the lesson on a 10-point scale from the perspectives of
«I», «Wey, and «Task». Then, list 10 things you learned or gained from the lesson.
| Self-Evaluation:
1. «lI» (Personal Contribution):

How effectively did | contribute to the lesson?

Rate yourself on a scale of 0 to 10.

Rating: 0 10
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2. «\Wey (Group Collaboration):
How well did our group work together during the lesson?
Rate the group collaboration on a scale of 0 to 10.

Rating: 0

10

3. «Task» (Task Achievement):

How successfully did we complete the task or achieve the objectives of the

lesson?

Rate the success of the task on a scale of 0 to 10.

Rating: 0

10

Il Reflection: 10 Things You Gained from the Lesson

List 10 specific things you learned, skills you developed, or insights you gained during
the lesson. These could include new knowledge, personal insights, collaborative

experiences, or any other takeaways.

1.
2.
3.
4.
5.
6.
1.
8.
Q.
10.
Class 6
Unit Travel and Holidays
Level A2
Aims 6 .4.1.1 understand the main points in a limited range of short
simple texts on general and curricular topics
6.8.1 recount some extended stories and events on a limited
range of general and curricular topics
6.5.2.1 write with some support about real and imaginary past
events, activities and experiences on a limited range of familiar
general topics and some curricular topics
6.3.3.1 give an opinion at sentence and discourse level on an
increasing range of general and curricular topics
Skills Communication, Critical and Creative Thinking, Conflict

Resolution.

Strategies and techniques

PBL, Jigsaw Reading

Assessment

Present the ending of the story

Materials Needed:

Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet
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Expected Results: work cooperatively
analyse the order of events
present a product (ending of a story)

Jigsaw Reading Task. Divide students into groups. Read each paragraph in a group
of 3-4 students and discuss the main events and emotions described in the text. Ask
students to complete the Graphic Organizer:

Main events |

Emotions |

«Mystery on the Trainy
Group 1:

On a bright and sunny morning, Sarah got the train with her family for a fun
day trip to the city. They found their seats and settled in for the journey ahead. As the
train moved along, Sarah looked out the window with wonder at the passing scenery
of green fields and high mountains. Suddenly, she noticed something strange - a small,
brown suitcase left in the aisle.

Group 2:

Sarah became very curious; she pointed out the suitcase to her parents. Her
father went to tell the train conductor while her mother kept an eye on the mysterious
luggage. Moments later, the conductor arrived with a security guard. They carefully
examined the suitcase, looking for any clues about its owner or its contents. Sarah
watched with fear, wondering what they would find inside.

Group 3:

After a while the conductor said that the suitcase belonged to an elderly
gentleman who left it when he was leaving the train at the earlier station. Sarah's
family came back to their seats, grateful that the situation finished safely. As the train
continued its journey, Sarah felt an excitement of such an unexpected adventure.

Group 4:

As they reached their destination, Sarah's head was full with questions. What if the
suitcase had something dangerous? What if they didn’t notice it in time? Thinking
about the experience, Sarah realized the importance of staying attentive even in
ordinary situations. With a newfound appreciation for the everyday heroes like the
train conductor and security guard, Sarah stepped off the train, ready to enjoy the day
ahead with her family.

Speaking Task: Each group summarizes their paragraph in simpler words,
highlighting the main points and emotions in the story.
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Sequence Task: After summarizing, groups come together to arrange the
paragraphs in the correct sequence to recreate the story. This encourages collaboration
and critical thinking as students consider the logical order of events.

Creative Writing Task: Individually, write a short ending of the story,
Imagining what happens next after Sarah and her family leave the train.

Tasks focused on soft skills development, such as communication,
critical and creative thinking, and conflict resolution, play a crucial role in personal and
professional growth. These tasks allow individuals to enhance their ability to express
ideas clearly and effectively, collaborate with others, and think both critically and
creatively to solve problems. Additionally, they foster the ability to manage and resolve
conflicts constructively, contributing to a more harmonious and productive
environment in both work and everyday life. By practicing these skills, individuals
become more adaptable, empathetic, and capable of navigating complex social
dynamics.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Presentation Task. Present the endings of the story to the class.

Class 6

Unit Our Health.

Level A2

Aims 6.1.1.1 use speaking and listening skills to solve problems creatively and

cooperatively in groups

6.3.1.1 provide basic information about themselves and others at
discourse level on a range of general topics

6.3.5.1 keep interaction going in longer exchanges on a range of general
and curricular topics

6.3.8.1 recount some extended stories and events on a limited range of
general and curricular topics

Skills Collaboration & Critical Thinking, Emotional Intelligence.
Strategies and | PBL

techniques

Assessment Present the ending of the story

Materials Needed: Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet

Expected Results: understand the problem

use speaking and listening skills to solve problems
analyse and discuss different emotions

recount some extended stories

Taskl
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Interactive Group Game “Emotion Matching Memory™:

, A ﬁ Create pairs of cards, each with a picture or word

W '6‘ ‘g ’ representing an emotion (e.g., smiling face for happy,
i 4 - crying face for sad). Shuffle the cards and lay them face

N down in a grid. Students working in small groups take
H m ﬂ turns flipping over two cards to find matching emotions.

s p Vg (;:‘ When a match is found, the student must describe a time

ook o or situation they felt that emotion and why.

disqusted

Task 2
Interactive Group Game “Emotion Thermometer”: 0
Draw a large thermometer on the board with a 9
scale from 1 to 10. Discuss different scenarios (e.g., .
receiving a gift, losing a game) and ask students to rate _1_;
how they would feel on the thermometer. Encourage B
students to explain why they chose a particular rating. -

This activity helps students understand the intensity of
emotions and how they can vary in different situations.

To assess whether students have met the learning
outcomes outlined in the learning objectives, the following formative assessment
method is recommended:

Use «A diary» technique

Write a diary describing your thoughts and feelings during the lesson. Focus on
emotions, worries, and hopes. Reflect on the following criteria:
If I can...

understand the problem

use speaking and listening skills to solve problems creatively

analyse and discuss different emotions

recount some extended stories

Class 6

Unit Transport.

Level A2

Aims 6.1.3.1 respect differing points of view
6.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;

6.3.7.1 use appropriate subject-specific vocabulary and syntax to talk
about a limited range of general topics, and some curricular topics
6.5.6.1 link, with minimal support, sentences into coherent paragraphs
using basic connectors on a growing range of familiar general topics;
6.5.8.1 spell most high-frequency vocabulary accurately for a limited
range of familiar general topics and some curricular topics;

6.5.9.1 punctuate written work at text level on a limited range of general
topics and some curricular topics with some accuracy

Skills Leadership and Adaptability in Creative Writing about different models
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of transport

Strategies and | PBL

techniques

Assessment Assessment sheet is provided at the end of the tasks
Materials Needed: Whiteboard and markers

Printed pictures

Writing materials (paper, pens, pencils)

Digital devices (optional for presentations)

Visual aids (posters, charts showing sample routines)
Worksheets and assessment sheet

Expected Results: creative writing

respect other opinions

Task 1

Each group imagine they have been transported to a magical world where they
encounter various types of transport, both real and imaginary. Each student in the
group will have a specific role. Roles can be assigned by the group leader or chosen
by the group members.
Here are the roles:

A Leader: Manages the group, ensures everyone contributes, and makes final
decisions if there are disagreements. The leader will also present the story to the class.

A Scribe: Writes down the group's ideas during brainstorming and drafts the
story based on the group's input.

An lllustrator: Creates the drawing for the story scene. If there are only two
members, this role can be shared.

Brainstorming Task: Students spend 10 minutes

? discussing within the group types of transport you might

find in this magical world (e.g., flying cars, talking trains,

underwater buses) and different places you might visit

| using these transport modes (e.g., a city in the clouds, an
= underwater kingdom, a forest of giant flowers).

Task 2
Writing Task: Students work together to write a
short story (100-120 words) about your adventure in the magical transport
world. Follow the plan:
A beginning: Describe how you entered the magical world and what it looks

like.

A middle: Write about at least three different types of transport you used and
where they took you.

An end: Describe how your adventure concluded and how you felt about the
journey using appropriate basic connectors.
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English Study

Opinion

4

* | think
* | believe
* | feel
* In my opinion
* In my view
* As far as | know
* |t seems likely
* |t seems to me
* In my experience

) Connectors in English

Sequence Addition
* Firstly = And
¢ Also
* Secondly * In addition
* Third * Further
* Then ¢ Furthermore
e Next e Aswell as
* Afterwards = And then
* Too
* Finally * Besides

* Eventually
* Previously

* In addition to
* Moreover

* As far as I'm concerned * After that > odiiondlly
i * Notonly ... but also
* | tend to think that * Meanwhile s Then
* As far as | understand * Sequently + Again
* Finally
Task 3

Draw one scene from your story, showing one of the magical transport modes
and the place it took you to. Each group present their story and illustration to the

class.

Materials Needed:
Paper and pencils for writing and drawing
Markers or crayons for illustrations
A timer to keep track of brainstorming and writing time

Appendix: Assessment criteria for Creative writing tasks:

Criteria Excellent Good Satisfactory
Writes a well-organized | Writes piece of . . .
. L o, Writes a piece of writing
piece of writing that writing that analyzes
2 hat attempts to analyze
thoroughly analyzes the | the video's themes, o
o . the video's themes, but
o video's key themes with | but may lack : D
Obijective - 2 displays limited
insightful organization or depth . .
. . . understanding or analysis.
interpretations and in some areas. . .
: . Provides little to no
relevant supporting Provides some . i
. ; . supporting evidence.
evidence. supporting evidence.
Demonstrates a Demonstrates a Demonstrates a limited
comprehensive general understanding of the
understanding of the understanding of the | video's themes and has
Content video's themes and video's themes and difficulty conveying ideas
Development | articulately conveys conveys ideas clearly. Lacks
complex ideas. Includes | adequately. Includes | connections to real-world
thoughtful connections | some connections to | applications or personal
to real-world real-world experiences.
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Criteria Excellent Good Satisfactory

applications or personal | applications or
experiences. personal experiences.

Writing is generally
clear, with occasional
minor grammatical,

Writing is clear,
concise, and free of
grammatical, spelling,

Writing contains frequent
grammatical, spelling, or
punctuation errors that

Coherence . spelling, or ' .
. and punctuation errors. . impede clarity. Does not
and cohesion punctuation errors. o
Adbheres to the adhere to the specified
Mostly adheres to the

specified format and
length requirements.

format and length

specified format and .
requirements.

length requirements.

class 6

Unit Helping and Heroes

Level A2

Aims 6.1.1.1 use speaking and listening skills to solve problems creatively

and cooperatively in groups;
6.1.3.1 respect differing points of view

skills Soft skills:Leadership (Collaboration) Team work;Problem-solving
Strategies and techniques | skimming, detailed reading
assessment Group assessment using the criteria

Task 1.Reading

I don’t really have a hero. There are many people I respect, but they are not really my
hero. Some people choose very strange heroes. My friends have rock stars and football
players as heroes. Of course, these people are very good at what they do, but they’re
not really heroes. They get lots of money for doing what they love. When they’re not
singing or playing football, I wonder what they’re doing. I think most of the world’s
heroes are unsung heroes. People who work to help others every day. We generally
don’t notice these heroes. Then there are those who put their lives on the line for others.
Fire fighters, police officers and soldiers are heroes. Without them, the world would be
less safe.

Task 2.CORRECT THE SPELLING

I don’t really have a hero. There are many people I cesrtep, but they are not really my
hero. Some people choose very sgnaert heroes. My friends have rock stars and
football leysrpa as heroes. Of course, these people are very good at what they do, but
they’re not alleyr heroes. They get lots of money for igdno what they love. When
they’re not singing or playing football, I wonder what they’re doing. I think most of
the world’s heroes are nusung heroes. People who work to help others every day. We
generally don’t teocni these heroes. Then there are those who put their lisev on the line
for others. Fire fighters, police esoicffrand soldiers are heroes. Without them,
the lwdor would be less safe.
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Task 3.UNJUMBLE THE WORDS

have really don’t I hero a. There are many people | respect, but are they hero my really
not. Some people choose very strange heroes. My friends have rock stars and football
players as heroes. Of course, these people good what do very at they are, but they’re
not really heroes. They lots what of they money love for get doing. When they’re not
singing or playing football, I wonder what they’re doing. of world’s I most the heroes
think are unsung heroes. others help to work who People every day. We generally don’t
notice these heroes. Then there are those who on lives their put others for line the. Fire
fighters, police officers and soldiers are heroes. Without them, safe less be would world
the.

Task 4.DISCUSSION (Write your own questions)
STUDENT A’s QUESTIONS (Do not show these to student B)

ook wdE

STUDENT B’s QUESTIONS (Do not show these to student A)

ok wnE

Task 5.STUDENT HEROES SURVEY

Write five GOOD questions about heroes in the table. Do this in pairs. Each student

must write the questions on his / her own paper.

When you have finished, interview other students. Write down their answers.
STUDENT 1 STUDENT 2 STUDENT 3

Q.1
Q.2.
Q.3.
Q.4.
Q.5.
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Now return to your original partner and share and talk about what you found out.
Change partners often.
Make mini-presentations to other groups on your findings.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Students give feedback to each other using the phrase “What if...”. For example:
— What if Zhanat did one more task to practice his communication skills?
— | agree, |1 would do more tasks

class 6

Unit Our class

Level A2

Aims 6.1.3.1 respect differing points of view

6.3.2.1 ask simple questions to get information about a
growing range of general topics

skills Soft skills: Critical thinking. Analysis,Evaluation
Strategies and techniques To analyze a topic or problem
assessment Group assessment using the criteria

Activity 1. Introducing the topic.

School life .

Using the words make a scheme of the school life.

Art room canteen computer room gym library playing fields staff room
Headmaster science lab music room hallway

Activity 2. Brain ring

Answer the questions

1.What sort of school do you go t0?

What facilities has your school got?

What is the atmosphere in your school like?
Which rules do you have at your school?
What kind of subjects do you know?
What's your favourite subject? Why?

What subjects are difficult for you? Why?
Do you like school life?

Activity 3.Read the text about a boy's day at school
At school
Lucas goes to school every day of the week. He has many subjects to go to each
school day: English, art, science, mathematics, gym, and history. His mother packs a
big backpack full of books and lunch for Lucas.
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His first class is English, and he likes that teacher very much. His English teacher
says that he is a good pupil, which Lucas knows means that she thinks he is a good
student.

His next class is art. He draws on paper with crayons and pencils and sometimes
uses a ruler. Lucas likes art. It is his favorite class.

His third class is science. This class is very hard for Lucas to figure out, but he
gets to work with his classmates a lot, which he likes to do. His friend, Kyle, works
with Lucas in science class, and they have fun.

Then Lucas gets his break for lunch. He sits with Kyle while he eats. The
principal, or the headmaster as some call him, likes to walk around and talk to students
during lunch to check that they are all behaving.

The next class is mathematics, which most of the students just call math. Kyle
has trouble getting a good grade in mathematics, but the teacher is very nice and
helpful.

His fourth class is gym. It is just exercising.

History is his last class of the day. Lucas has a hard time staying awake. Many
lessons are boring, and he is very tired after doing gym.

Did you understand the text?

1.What is the class that is Lucas’ teacher tells him he is a good pupil?

a Art b English ¢ Gym d Science

2.What class that Lucas goes to is all about exercising?

a Art b Gym c History d Science

3.What is the one where Lucas draws on paper with pencils and crayons and
sometimes uses a ruler?

a Mathematics b Art ¢ History d Science

4.Who is the person that check on the students during lunch to make sure that all the
students are well behaved?

a Teacher b Friend ¢ Classmate d Principal/Headmaster

Activity 4.Cinquain method .

Noun .Verb. Adjective

Making sentences consists of 4 words.
1School 2Knowledge 3Lesson

Ex: Knowledge will be useful.

Activity 5. “Inside —Outside” strategy. Advantages and Disadvantages of school life.

Inside Outside
( Advantages) ( Disadvantages)
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Reflection
After the discussion, each student will write a brief reflection on how their views might
have changed after hearing others’ perspectives and what they learned from the
activity.

class 6

Unit Our health

Level A2

AiIms 6.3.1.1 provide basic information about themselves and others

at discourse level on a range of general topics;
6.4.6.1 recognize the attitude or opinion of the writer in short
texts on a growing range of general and curricular topics;

skills Soft skills: Critical thinking. Analysis,Evaluation
Strategies and techniques Making connections.Synthesizing
assessment Group assessment using the criteria

Task 1.Read the article .Which of the sentences (1-3) is the best summary of the
main argument?

1 Happiness improves our health.

2 Denmark is the happiest country in the world.

3 There are different ways to measure happiness.

MEASURING HEALTH AND HAPPINESS

The small country of Bhutan in the Himalayan mountains is over one thousand
years old. In the past it was a poor country and not many people visited it. But
nowadays, it is becoming more and more popular with tourists. Medicine and health is
improving and its economy is growing. King Jigme Singye Wangchuck, the king of
Bhutan until 2006, talked about his country’s ‘Gross National Happiness’. In other
words, he thought happiness is the way to measure the country’s development. But
how do you measure happiness? Perhaps health is the best way because a famous
doctor once said, ‘Happy people generally don’t get sick.” It’s also easy to measure
how many people feel ill or unhealthy in a country. For example, one survey says
Iceland is the ‘healthiest country in the world’ because men and women live a long
time there, the air is very clean and there are more doctors available per person than
anywhere else in the world. However, there was another survey of the happiest
countries in the world and Iceland was not near the top. The questions on this survey
included: How much do you earn? How healthy are you? How safe do you feel? After
visiting 155 different countries, the researchers decided that Denmark feels happier
than other countries. So does happiness equal money and good health? Not according
to the artist Erik Krikortz. He feels that there are other ways of measuring happiness.
Krikortz has a website and visitors click on different happy or sad faces to comment
on how well they sleep, their family and friends, their level of stress, their inspiration
and their physical activity. When you fi nish, his website adds the results for each area
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and it gives you a fi nal result for your happiness. In his home city of Stockholm,
Krikortz also shows the results of his survey as different coloured lights on the side of
a large building in the city. For example, red means the people of Stockholm are very
happy, green is OK and purple means many people are sad. ‘A lot of people look at the
building every day and see how “we” are,” Krikortz says. The coloured lights are also
useful if you feel like visiting the city. For example, if the lights are red, you know the
locals are feeling happy!

Task 2.Reading . Choose the correct answer (a—c) for the questions, according to the
information in the article.

1 How did the King of Bhutan measure the country’s development?

a by money b by health ¢ by happiness

2 Which is easier to measure?

a happiness b health ¢ sickness and ill health

3 Why was Iceland number one in a survey?

a for its money b for its health c for its happiness

4 How did researchers measure happiness in 155 countries?

a with answers to questions b by looking at people’s faces ¢ by measuring the
number of sick people

5 What do visitors to Krikortz’s website click on?

a questions b faces ¢ numbers

6 How many categories does Krikortz have for measuring happiness?

a three b five c seven

7 What colour are the lights on the building when Stockholm is happy?

a red b green c purple

Task 3.Speaking Work in groups. Discuss the questions.

Task 1. In paragraph 1, the King of Bhutan talks about ‘Gross National Happiness’.
How happy do you think your country is? Give reasons for your answer.

2 In paragraph 2, a doctor said, ‘Happy people generally don’t get sick.” How much
do you agree with this opinion?

3 In paragraph 3 and 4, there are different questions and categories for measuring
happiness. Which do you think are useful for measuring happiness? Which are not
very useful?

Task 2.Make a list of five categories for measuring happiness (e.g. money, sleep).
Then everyone in the group gives a score for each of the categories (1= very happy, 2
= happy, 3 = OK, 4 = not very happy). How happy is your group? Present your
categories and result to the class.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Students assess themselves using following criteria for self-assessment.

Criteria for assessment:
e | provide basic information about myself and others
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e | recognize the attitude or opinion of the writer

class 6

Unit Transport

Level A2

Aims 6.2.3.1 understand more complex supported questions on a

growing range of general and curricular topics;
6.3.2.1 ask simple questions to get information about a
growing range of general topics;

skills Soft skills: Emotional intelligence. Social skills
Strategies and techniques Active listening .Note-taking and summarising
assessment Peer assessment using the criteria

Task 1.People are talking about transportation. Listen and number the pictures.

'H.
]

MF3

tactics-developing-2-01.mp3

& )
$2.50m A%
Z’K tolim

Answer & Transcript

1.

A: Are the subways always this crowded?

B: Yep, every morning and in the evening at rush hour.
A: Wow!

2.
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How much is the fare?

It’s $1.25. Just put your money in the box right there.
Oh, do you have change?

No, you need the exact change.

Are you free?

Sure. Hop in. Where to?

The Central Hotel. Do you know where that is?
Yeah. It’s not far from here. About a 10-minute ride.
Okay.

One ticket to Chicago, please.
Yeah. Okay. That’s $24.
Does this one have a dining car?

Yeah, there’s a dining car and a snack bar. Here’s your change.

Thanks.

What time is the next shuttle flight to Boston?
It leaves in 30 minutes.

Is it too late to get a ticket?

No, you still have plenty of time to make it.
Great. And how long is the flight?

It’s about 45 minutes.

Is that our ferry?
| think so.

It looks a little rough out there today. | think I’'m going to get sick.

Oh, dear.

Task 2
1.Four hotel guests are calling for a taxi. Are these statements true or false? Listen
and check the correct answer.

o
'cl.l':-
tactics-developing-2-02.mp3

True
1. The caller’s flight leaves in four hours. O
2. The caller wants to go to another hotel. O
3. The caller needs to catch a train. O
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4. The caller’s friend is going to have a baby
soon.

2.Listen again. How much will each ride cost? Circle the correct answer.

1. a. $14
b. $40
2. a. $12
b. $20
3. a. $15
b. $50
4. a. $18
b. $80

Answer & Transcript

Could I have a taxi to the National Museum, please?

Sure. How many passengers are there?

There are three of us.

Okay.

And about how much is it to the museum from my hotel — the American Inn, on
Fourth Street.

A: Tt’11 be about $20.

B: That’s fine. And will it take long to get there? I'm in a hurry because the museum
closes in two hours.

No problem. We’ll have you there by 3:30.

Great.

And let me give you your taxi number. It’s number 3556.

Thanks.

1.

A: City Cabs.

B: Yes, I'd like a taxi to the airport, please. I'm at 421 Evergreen Street.
A: Certainly. For how many passengers?

B: Just one. About how much will it cost?

A: 1t’s 40 dollars. Your taxi number is 6889.

B: 6889. Thanks. And will the taxi be here soon? I’'m in a hurry because my flight
leaves in two hours.

A: 1t’ll be in front of your hotel in five minutes.

B: Thanks.

2.

A: City Cabs.

B:

A:

B:

A:

B.

City Cabs.

Yes, | need a taxi to the train station, please. I’'m at 817 lowa Avenue.
For how many passengers?

Just me.

Sure. And do you want it right now?

PHP>HE>XW>O >
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B: Yes. As soon as you can, please. I'm in a hurry. | have to catch a train.
A: What time is your train?

B: It’s at three o’clock.

A: No problem.

B: Oh. And about how much is it from here by taxi?

A: It will be about $15.

B: Thanks.

A: And your taxi number will be 49178.

4.

A: City Cabs.

B: Yes I’d like a cab to the hospital, please.

A: Sure. Do you have an emergency?

B: No, but I need to get there in a hurry. My friend has just had a baby. | want to
take her some flowers.

A: It won’t take long to get there. Is there just one passenger?

B: Yes, that’s right. Oh, and I’'m at 120 First Avenue.

A: Okay. There’ll be a taxi at your door in three minutes. The taxi number is 5399.
B: Thanks. And about how much is the fare?

A: 1t’1l cost you about $18.

B: Thanks.

Task 3

1.Visitors are talking about taxis. Listen and check their opinions about taxi service.

o
'll.l':-
tactics-developing-2-03.mp3

Good Okay Not good

rodE
Oooood
Oooood
Oooood

2.Listen again. Circle the correct answer.

WO oo MO DT

The thing she hates the most is that the .............. :

taxis aren’t air-conditioned

drivers drive too fast
drivers are rude
The thing he likes the mostiis ............... :

the prices

that the taxis are clean

the drivers

The thing he hates the mostis thatthe ............... :
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taxis are too expensive

drivers don’t speak English very well

taxis are not very safe

The thing she likes the most is that the ................ :

taxis are comfortable

drivers speak English well

. taxis are very cheap

Answer & Transcript

1.

| hate using taxis here. The drivers drive too fast and really dangerously. And they’re
often rude. The cars are mostly in pretty poor condition. But what | hate the most is
that they aren’t air conditioned. It’s so hot here. They really need air-conditioned taxis.
By the time | arrive somewhere, | feel really hot and uncomfortable.

2.

I’ve taken quite a few taxi rides recently. I’ve never had any big problems using taxis
here. They’re usually clean and the cars are pretty new. The prices are good, too. The
thing | like most, though, is the drivers. They drive very carefully, and | think that’s
very important.

3.

| find that taxis here are okay. They’re pretty comfortable. Most of the cars they use
are new and they keep them really clean. They’re a little expensive, though. I paid $50
to come from the airport. That is too expensive. | guess the thing | hate the most,
though, is that the drivers don’t speak English very well. It’s very difficult to explain
to them where you want to go.

4.

The taxis here are okay, | guess. They’re very cheap, so that’s the thing I like most
about them. It never costs more than a few dollars to go anywhere. But the taxis are all
pretty old, so they’re not very comfortable. Half of them don’t have seat belts or air
conditioning.

copaoTe

Task 4

Mr. McCabe is calling to reserve a taxi. What information does he give and receive?
Listen and write the correct answer.

Listen

o
'll.l ==
tactics-developing-2-04.mp3

Flighttime: .................

Pick-up time: .................

Pick-up address: ................. West Oak
Taxi number: .................

agbrhwhE
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Answer & Transcript

1. 8:40 4. 90
2. 6:30 5. $25
3. 343

Transcript

A: Good afternoon. City Taxis.

B: Hello. This is Thomas McCabe. I’d like to reserve a taxi to the airport for
tomorrow morning.

A: Certainly, Mr. McCabe. Is that for Midway Airport or O’Hare?

B: Midway.

A: Okay, and what time is your flight?

B: It’s at 8:40.

A: Okay... so, we will be picking you up at 6:30 in the morning. Where will you
be?

B: Here, at my house, that’s 343 West Oak.

A: Okay. We’ll send taxi number 90 to your house at 6:30.

B: Oh! How much is the fare?

A: It’s $25.00. We take cash or credit cards.

B: Okay. Thank you.

A: Thank you. Good-bye.

Task 5
A TV reporter is interviewing people about taxi service in different cities in the

United States. What is the taxi service like in each city? Listen and check the correct
answer.

o
'ql.' =i
tactics-developing-2-05.mp3

Good Okay Not good

1. Bloomington O i O
2. Ambherst O O |
3. New York O O |
4. Honolulu O m| O
5. San Francisco O O

Answer & Transcript
1 Okay 4 Not good
2 Good 5 Good
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3 Not good

Transcript

A: Today, we are asking people all over the U.S. how they feel about the taxi service
in their city. First we go to Ray in Bloomington, Indiana. What do you think of the taxi
service in Bloomington, Ray?

B: Well, it’s not bad. | don’t use taxis very often, but if | have to go to the airport or
something, they’re always on time and the drivers are careful and polite. The only
problem is that they are expensive. In general, though the taxi service is okay.

A: Now we go to Maureen in Amherst, Massachusetts. How do you feel about the
taxis in Amherst?

B: I’ve taken taxis in a lot of different cities, so | know that the taxis here are very
good. The cars are often new, and they’re always very clean. The drivers are polite,
and they drive carefully. I always feel safe when I’m in a taxi here.

A: That’s good to hear. And now we go to Ahmed in New York City.

B: The situation with taxis here in New York is not so good. The fares are high, so |
can’t take a taxi very often. And the cars are old and some of them don’t have air
conditioning. The drivers are generally good, but they don’t understand English very
well, which is a problem sometimes. There’s definitely room for improvement.

A: Thank you, Ahmed. And now we go to Larry in Honolulu. How are the taxis out
in Hawaii?

B: Awful. | mean, the drivers are not careful at all, and the fares are really high.
Sometimes I think the drivers add a little bit to the fare ... that’s not right.

A: Hmm... | see. Finally, we go to Patricia in San Francisco. What’s the situation
there?

B: The cars are comfortable and usually clean. And most of the drivers are friendly
and helpful. I haven’t ever had a bad taxi experience here.

A: Well, I'm glad to hear that. Thanks to all of you.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the «Pyramid of Knowledge»
Students tick if their classmate meets the criteria.

understand more )

complex supported
guestions J
N\

ask simple
guestions to get
information

__is gentle and
his/her attitudes
are positive
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Grade 6
Unit Our Neighbourhood
Level A2
Strand: Reading and speaking
Aims 6.3.1.1 provide basic information about themselves and others at
discourse level on a range of general topics;
6.4.6.1 recognise the attitude or opinion of the writer in short texts
on a growing range of general and curricular topics;
skills Soft skills (creativity and communication)
Expected 1. Students demonstrate their ability to create and communicate effectively.
Results: 2. Students develop empathy by understanding different perspectives.
3. Students practice reading and responding skills in a controlled setting.
4. Students enhance their language use in expressing feelings and negotiating
solutions.

From the very ancient times people began to look for places to live in not to get
cold in winter and not to stay in the sun in summer. Home is not only a place to live. It
Is something that any person wishes to have and enjoy with his/her family to feel sasafe
and comfortable. Houses may be of different types. There are blocks of flats, detached

Home and houses

houses, caravans and even houseboats.

Task 1.

Answer for the question:
1. Where do you live?
2. Do you live in the house or in a flat?
3. Can you describe your room?

Task 2.

a) If you had a chance to live alone, what type of the house do you choose?

N THNE=L] T

b) Why do you want to live there?
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Task 3. What is the most important thing in building a house?
Foundation

roof

brick

window

rooms

layout

location and land type

Task 4. Can you make a plan of your own house?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Students use these criteria for self-assessment:

e recognise the attitude or opinion of the writer
e provide basic information about themselves and others

Tasks for Developing Soft Skills in Grade 7
Task on Communication skills

Grade 7

Unit Hobbies and Leisure

Level Bl

Strand: Speaking

Aims 7.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings

7.3.6.1 begin to link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class exchanges;

skills Soft skills (creative skills, communication and presentation skills)
Strategies and Task-based learning, “Sandwich technique”

techniques

Materials Needed: - video

https://youtu.be/yOJkygDGWvU?si=xAHVNeiApNUNwCIq
-TEHEPATOP CJIYUAUHBIX YNCEJI omaiin ( castlots.org.ru)
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- Feedback forms

Expected Results

1. Students use their imagination to express thoughts and ideas from
the video they have watched.
2. Students actively talk and express their opinions about what others

are saying at the sentence level in pairs, groups and whole classes

Assessement

Peer assessment

1.Students are asked to watch the video without sound and think of phrases or
sentences that the characters might say.

2.Divide the class into three groups using the random name generator

3.Ask students to present their choices to the class using the following

questions

- What are the characters talking about? Students watch the video and decide
what is happening on the screen, who the characters are, what they are talking about.
- What do you see? Students watch the video fragment and name the items they

see on the screen.

4. Ask them to watch the fragment again, but with sound. Students compare
their versions of the lines with those heard on the screen.
5.Each group evaluates the performance

Feedback form via “Sandwich technique”

Student’s name

praise critique praise

Student 1

Student 2

Student 3

This task will help students develop their speaking skills by using their
Imagination to describe the video and anticipate statements, as well as recognize the
emotions of the characters in the video clip.

Task on Leadership

Grade 7

Unit Communication and Technology

Level Bl

Strand: Speaking \ Writing

Aims 7.1.3.1 respect different points of view;
7.6.17.1 use if / unless in first conditional clauses, use defining
relative clauses with which who that where on a wide range of
familiar general and curricular topics

skills Soft skills (problem-solving skills)

Strategies and PBL

techniques

Materials Needed: -cards
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Expected Results Students work in pairs, write ways of solving problems on cards,
using First Conditional clauses and present them to the class.
Assessment Peer assessment

The teacher suggests working in pairs: students take out a problem card and
suggest ways of reducing risk. The teacher involves all students in the oral presentation,
encourages responses, makes sure that all students understand the vocabulary being
taught, assists with responses, prompts and guides. Discuss the negative effects of
social network and how to solve them.

Problem: Problem:

Sitting for long hours Electromagnetic radiation
Solution: Solution:

Problem: Problem:

Eye stress Stress from losing information
Solution: Solution:

Problem: Problem:

Addiction to virtual world Public information sharing
Solution: Solution:

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
provide your point of view
respect different points of view;
use if /unless in first conditional clauses, use defining relative clauses with
which who that where

This assignment will help develop leadership skills as students analyze and
think through the steps necessary to solve problems.

Task on Communication skills through Role-Play

Grade 7

Unit Holidays and Travel
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Level Bl

Strand: Speaking\ Writing

AiIms 7.3.1.1 use formal and informal registers in their talk on a limited
range of general and curricular topics;

7.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a growing range of general and
curricular topics;

7.5.2.1 write with minimal support about real and imaginary past
events, activities and experiences on a growing range of familiar
general topics and some curricular topics;

skills Soft skills (empathy and communication skills)
Strategies and Role play
techniques
Materials Needed: - card
Expected Results Students in pairs complete the dialogue and act it out in front of the
whole class
Assessment Self-assessment
Task 1.

This task promotes the development of communication skills through role-
playing. You need in pairs to complete a dialogue on your imagination and play it out.

Manager: Hello!

Client:

Manager: How can | help you?

Client: 1 would like to go to........

Manager: Vacation in this country will promise you a great experience.

You can visit

Client::

Manager: For how many days?

Client:: To

Manager: It will cost

Client:: It's very

Manager: Do you have passports?

Client:

Manager: You need to register the trip and pay at the cash desk. What kind of
transportation do you prefer?

Client:

Manager: Will you buy tickets from us?

Client: :

Task 2.
Make your own dialogue and act it out.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for self-assessment
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use formal and informal registers in their talk

respond with some flexibility at both sentence and discourse level to
unexpected comments

write with minimal support about real and imaginary past events, activities and

experiences

Task on Creativity

Grade 7

Unit Space and Earth

Level Bl

Strand: Speaking\ Writing

Aims 7.5.2.1 write with minimal support about real and imaginary past
events, activities and experiences on a growing range of familiar
general topics and some curricular topics
7.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;

skills Soft skills (creativity skills)

Strategies and techniques

Project-based learning

Materials Needed:

sample comic strip

Expected Results

1. Students use their imagination to express thoughts and ideas to
create a comic strip

2. Students actively talk and express their opinions about what
others are saying at the sentence level in pairs, groups and whole
classes

Assessment

Teacher’s feedback
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the teacher’s feedback as a formative assessment method is
recommended:

This assignment will help develop creativity and improve memory and the

FLHD HERD

A story about solving environmental
problems in our lond

ability to analyze and synthesize information.

Task on Presentation skills

Grade 7

Unit Entertainment and Media

Level Bl

Strand: Speaking

Aims 7.3.3.1 give an opinion at discourse level on a growing range of general and
curricular topics;
7.3.8.1 recount some extended stories and events on a growing range of
general and curricular topics

skills Soft skills (communication skills)

Materials - diagram

Needed:

Strategies and | Problem-based learning

techniques
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Expected 1. Students use their imagination to express thoughts and ideas from the
Results diagram they have watched.

2. Students actively talk and express their opinions about what others
are saying at the sentence level in pairs, groups and whole classes
Assessment Peer assessment

Task:

Look at the diagram which shows the viewing habits of American teenagers.
Using it prepare a speech and present it to the class. Analyze the situation in
Kazakhstan and give a speech.

US Teens TV viewing
Habits

W 36% Sitcoms 19% Drama ® 12% Music Shows
10% News 9% Sports 7% Reality Shows

W 6% Science Fiction W 1% Talk Shows
7% 6% 1%
v

9%

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended.

Students assess their classmates using these criteria:
give clear argument and opinion
use the information from the diagram

This type of tasks allows students to make logical conclusions, allows them to
develop their communicative abilities, develops the ability to analyze and structure.

Task on written communication

Grade 7

Unit Natural Disasters

Level Bl

Strand: Writing

Aims 7.5.3.1 write with moderate grammatical accuracy on a limited range
of familiar general and curricular topics;
7.5.4.1 use with some support style and register appropriate to a
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limited variety of written genres on general and curricular topics;

skills Soft skills (communication skills)

Materials Needed: - Text

Expected Results Students use their imagination to express thoughts and ideas from the
reading text complete a continued story.

Assessment Teacher’s feedback

Task. Finish the story.

At 10 a.m., | noticed the sellers and food delivery people waving their hands and
pointing toward the beach. “Let's go fishing,” they were saying. The water had moved
very far away from the beach and there were fish lying everywhere.

| smiled, but soon began to realize that something was clearly wrong. As the
water started to return, a delivery man came running from the sea and started shouting
for everyone to get as far away from the beach as possible. And suddenly...

To assess whether students have met the learning outcomes outlined in the
learning objectives, teacher’s feedback as a formative assessment method is
recommended:

Criteria for feedback
write with moderate grammatical accuracy
use with some support style and register

This assignment will help develop imagination and creativity as well as
improve writing skills.

Task on Communication skills

Grade 7

Unit Healthy Habits

Level Bl

Strand: Speaking

Aims 7.4.8.1 use familiar and some unfamiliar paper and digital reference
resources with little support to check meaning and extend understanding;
7.3.6.1 begin to link comments with some flexibility to what others
say at sentence and discourse level in pair, group and whole class
exchanges;

skills Soft skills (communication skills)

Strategies and open-ended questions, PBL

techniques

Materials Needed: - Healthy habits proverb cards

Expected Results Students actively talk and express their opinions about what others are
saying at the sentence level in pairs, groups and whole classes

assessment Self-assessment

Read these statements and discuss with your classmates.
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Cleanliness is next to godliness”

Why is cleanliness important to a person?

"A sound mind in a sound body”’

How do you understand a sound body?

’Health is better than wealth”’

What's more important to you, health or wealth?
Why?

’An apple a day keeps a doctor away’’

Why do you think an apple is so healthy?

’Early to bed and early to rise — makes a man | How much do you sleep? Is it enough for you?

healthy, wealthy and wise’’

You are what you eat.

How often do you eat junk food? Can you give
it up easily?

The beginning of health is sleep.

What are the advantages of a good sleep?

Laughter is the best medicine.

What effect does laughter have on a person?

Eat to live, not live to eat.

How long can you live without food? Have you
had that experience?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for self-assessment

| used paper and digital resources to check meaning

| respond fluently and link comments with flexibility to what others say.
This type of task allows students to make logical conclusions, develop their
communicative abilities, and develop the ability to analyze and structure.

Task on Communication skills

Grade 7

Unit Clothes and Fashion

Level Bl

Strand: S Speaking

Aims 7.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;
7.3.6.1 begin to link comments with some flexibility to what others
say at sentence and discourse level in pair, group and whole class
exchanges;

skills Soft skills (communication skills )

Strategies and open-ended questions, PBL

techniques

Materials Needed:

-speaking cards

Expected Results

Students actively talk and express their opinions about what others are
saying at the sentence level in pairs, groups and whole classes

Assessment

Peer assessment

I'm not a fur, I'm a small world!

Discuss the questions below.
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1.Do you agree with the statement “I'm not a fur, I'm a small world!”?
Why?

2.Do you wear clothes made of animal fur? If yes, what kind?

3.What is your opinion about activists who are against killing animals?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
| contribute solve problems creatively and cooperatively
| respond fluently and link comments with some flexibility to what others say

This assignment will help students develop communication skills.

Task on Communication skills

Grade 7

Unit Reading for Pleasure

Level Bl

Strand: Speaking

Aims 7.3.6.1 begin to link comments with some flexibility to what others say at

sentence and discourse level in pair, group and whole class exchanges;
7.3.8.1 recount some extended stories and events on a growing range of
general and curricular topics

skills Soft skills (communication skKills)

Strategies and Interview, Game strategy

techniques

Materials Needed: -cards

Expected Results Students actively talk and express their opinions about what others are

saying at the sentence level in pairs, groups and whole classes

«Interview with movie star»

Divide students into pairs and ask students to choose roles, one student will
do the interview, the other will choose a celebrity. Allow time to prepare questions
and answers. Then each pair shows their interview.

Sample questions

1. Why did you choose the profession of acting?
2.What is your hobby?
3.The most interesting experiences in your life?

114



4.What role do you remember most of all?
5.What is your favorite dish?

6.What is your favorite dream?

7.When is your next movie coming out?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Students act as juries in the contest, assessing their peers according to the
criteria below.

Criteria for peer assessment

begin to link comments with some flexibility to what others say
recount some extended stories and events

This type of assignment promotes speaking, and creativity and increases the
motivational aspect of students.

Task on Communication

Class 7

Unit Entertainment and media

Level (CEFR) B1

Aims 7.3.3.1 express opinion at the level of reasoning within most
general and educational topics

Skills Communicative skills, critical thinking

Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Clarity of Argument
Supporting Evidence
Critical Thinking

Materials needed Cards with written activities

Expected results Students order the given activities; Students explain the degree of
importance of them;

Task 1. Divide adjective into two columns. Positive/negative:
Good, great, OK, silly, fantastic, childish, interesting, useful, boring, educational,
terrible, not bad, amusing, funny

Task 2. The game “MAGIC BOX”. You should take a picture from “MAGIC
BOX” and make up a dialogue using adjectives form the columns.
Example: A: What do you think about documentaries?
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B: I think (to my mind) they are boring. | prefer chat show.
A: Why do you prefer to watch chat show?
B: Because, it is interesting.

Pictures for game. Teacher takes a box (empty chocolate box) and put into the box
pictures of different programs. Students take a picture without looking all pictures
and then in pairs make their dialogue.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Clarity of Argument: The student clearly presents their opinion with a logical
structure, ensuring that their reasoning is easy to follow and understand.
[1Supporting Evidence: The student effectively uses relevant examples, facts, or
experiences to support their opinion.
[Critical Thinking: The student considers different perspectives.

Task on Creativity through Imagination

Class 7

Unit Entertainment and media

Level (CEFR) Bl

Aims 7.3.5.1 attempt to interact with classmates to collaborate,
discuss, agree, plan and prioritize in order to complete learning
tasks

Skills Communicative skills, critical thinking

Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Collaboration and Communication
Team Planning and Organization
Soft skills

Materials needed Computer, laptop

Expected results Students activate their thinking, use their creativity to make their
own project
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Task 1. Imagine that you are a famous blogger. You should retell about your

favorite program. Why do you like to watch it? When do you usually watch it? Why

do you recommend to watch it for your followers?

Task 2. Writing a film review
a) The title of the film
b) Directed by
c) Casts
d) Rating
e) The story is about
f) The main character in this film is
g) Inthe film he is /she is
h) 1 think he /she is good/bad because
1) Irecommend /I don’t recommend this film because

Task 3. Project: Creation of a media project

Task description:

Students will work in groups to create their own media project on the theme
«Entertainment and Medi». This could be a video, a podcast, a blog, or even a mini-
newspaper.

a) Teams develop a project plan, assign roles (e.g., writer, cameraman, editor,
presenter), and set deadlines.

b) Students collect information on a chosen topic using various sources (Internet,
books, interviews).

c) Content Creation: Teams create content according to a plan. It is important that
each student contributes to the overall project.

d) Upon completion of the project, each group presents their media project to the
class. This could be showing a video, listening to a podcast, presenting a blog,
or passing out a newspaper.

Useful resources:

Video editors: Windows Movie Maker, iMovie, Adobe Premiere Pro.
Podcast platforms: Anchor, SoundCloud.

Blogs: WordPress, Blogger.

Online resources for research: Wikipedia, YouTube, news sites.

e) Discussion and Feedback: After the presentation, each group answers questions
from classmates and the teacher. The strengths of the project and possible
improvements are discussed.

Task 4. Read the dialogue. Make up your own dialogue

A: Hi, Michael! How are you?

M: Hi, Anna! I'm great, thanks. How about you?

A: I'm good too. | was thinking, we need to prepare a project on the topic
«Entertainment and Media» soon. Do you have any ideas?

M: Yes, I've been thinking about it. How about making a video about the
evolution of movies from the early 20th century to today?
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A: Sounds interesting! We could show how technology and special effects have
changed and how this has influenced the film industry.

M: Exactly. We could also interview our literature teacher to talk about his
favorite movies and how they relate to literature.

A: Great idea. | also think it would be useful to include a section on the impact
of social media on modern entertainment. For example, how bloggers and YouTube
stars have become new celebrities.

M: Yes, we definitely need to include that. Social media plays a huge role now.
How about conducting a small survey among our classmates about their preferred
media?

A: Wonderful! We could create an infographic with the results and include it in
our video.

M: Awesome! We need to divide the responsibilities. 1 can handle the video
editing since | have experience with video editors.

A: Perfect, then I'll take care of gathering information and writing the script. We
can meet tomorrow after school to discuss the details.

M: Agreed. See you tomorrow, Anna!

A: See you tomorrow, Michael!

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Collaboration and Communication: Actively engages with classmates, clearly
communicates ideas, and contributes to group discussions.
[1Team Planning and Organization: Participates in planning and organizing tasks
effectively.
[1Soft skills: considers different perspectives to achieve the group's objectives.

Task on Critical thinking

Class 7
Unit Entertainment and media
Level (CEFR) Bl
Aims 7.3.5.1 attempt to interact with classmates to collaborate, discuss,
agree, plan and prioritize in order to complete learning tasks
Skills Writing skills, critical thinking
Strategies and techniques | Task-based learning
Assessment Peer assessment
Criteria Collaboration and Communication
Team Planning and Organization
Soft skills
Materials needed Computer, laptop
Expected results Students activate their critical thinking

Task 1. Write an essay “Internet is a friend or an enemy”.
When students will write an essay, they may use these phrases.
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1.In fact...

2.In the same time...

3. Likewise...

4. Compared to...

5.0n the contrary...
6.Even though...

7. It goes without saying...
8.In conclusion...

Task 2. Write an interview with famous journalist. Before writing an
interview, find and read the biography of famous journalist, then write
guestions and answers.

Task 3. Game “Word wall” https://wordwall.net/ru/resource/8116092/media
Every student should spin the wheel and write an answer the questions for 2-3
minutes. Teacher and group of students listen to the answers.

Task 4. https://brainly.in/question/6525544

Read the text and write your opinion on the issues in the text.
A network of electric devices which I used to inform, motivate and entertain people
Is called Electronic Media Following means are being used as a form of electronic
media.

Radio

Television

Internet or Cable Net
Cable TV Networks
Satellite Transmission

Electronic Media in its every form Is a big source of mass communication. It
produces Its direct effect on common people. It Is the great source of providing
entertainment. The impact and influence of electronic media, satellite dish and cable
transmission can be described as following. Electronic Media gives information, news
and current affairs at once throughout the world. Through satellite transmission and
cable network, people get advantage from different entertaining programs. The
programmers of satellite transmission and cable network directly influence on the life
of people. Electronic media produces new changes in the societies by giving different
ideas in different programs. Electronic media spreads new ideas about standard of
living, fashion, education and in the way of thinking by which people are greatly
impressed and try to adopt them in their lives.

The electronic media in form of satellite transmission, Internet, cable net, dish
and cable network has many useful effects. It helps to give information about different
cultures, social and political systems of the different parts of the world. It gives current
news and information about what happening in the world. Electronic media is the great
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source of knowledge about geographical facts of the world. It also provides information
about new discoveries. Electronic media is the wonderful source of giving information
about science, universe, oceans, sociology and politics. Satellite transmission, Dish and
Cable Networks provide a variety of entertaining, reforming and informative programs.
Where, electronic media is a great source of information, communication and
entertainment, it also produces some harmful effects which become responsible to
destroy the moral values. Students, young boys and girls waste their precious time on
chatting and visiting useless websites on internet and cable net.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Collaboration and Communication: Actively engages with classmates, clearly
communicates ideas, and contributes to group discussions.
[1Team Planning and Organization: Participates in planning and organizing tasks
effectively.
[1Soft skills: considers different perspectives to achieve the group's objectives.

Task on Critical thinking

Class 7

Unit Entertainment and media

Level (CEFR) Bl

Aims 7.2.7.1 begin to identify the word, sentence and
text-level characteristics of some oral genres

Skills Listening skills, critical thinking

Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Understanding of speech and use of language in
expressing and explaining the choice

Materials needed Computer, laptop

Expected results Students activate their critical thinking

Task 1. Listening to six people each describe a TV programme they enjoy.
Write the number of each speaker (1-6) next to the type of programme they are

describing.
https://english-practice.net/listening-exercises-b1-the-media/

...... news ...... Crime series ......soap opera ...... drama
...... talk show ...... quizshow ...... cartoon ...... documentary
...... nature ...... cookery ...... Sport...... comedy

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
understanding of speech. The student can identify and explain key
vocabulary or terms that are specific to the conversation being discussed.
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use of language in expressing and explaining the choice. The student can
convey the overall structure and flow of the conversation, including the
introduction, main ideas, and conclusion

Task on Cooperation

Class 7

Unit Natural disasters

Level (CEFR) Bl

AiIms 7.3.6.1 try to comment with some flexibility on what others have said
at the sentence or reasoning level during pair, group and whole class
work

Skills Communicative skills, Critical thinking

Strategies and techniques | Task-based learning

Assessment Peer assessment

Criteria Communication use of language in expressing and explaining the
choice, according to the importance

Materials needed Cards with written activities

Expected results Students order the given activities; Students explain the degree of
importance of them;

Task 1. Students will work in groups to create a response plan for various natural
disasters. Each group will choose a specific type of disaster (e.g., earthquake,
hurricane, flood, wildfire) and develop comprehensive measures for preparation,
response, and recovery.

Description of team work: Students will be divided into groups of 4-5 members. Each
group will choose a specific type of natural disaster to research. Groups will gather
information about the chosen disaster, studying its causes, effects, and real-life
examples. They will also research existing prevention and response measures. Each
group will create a detailed response plan for the chosen disaster, including:
Precautionary measures, public education, creation of emergency Kits. Actions during
the disaster, evacuation routes, work of rescue services. Post-disaster actions,
infrastructure restoration, aid to affected individuals.

Creating the Presentation: Groups will prepare a presentation of their plan, using visual
materials (charts, posters, slides).

Presentation: Each group will present their plan to the class, explaining their proposals
in detail and answering questions from classmates and the teacher.

Information Resources: Scientific articles, and websites about natural disasters (e.g.,
Red Cross, FEMA, UN websites).

Presentation Tools: PowerPoint, Google Slides, Canva.

Task 2. Project work: Students are divided into 3-4 groups. Each group should write:
1) Description of chosen disaster.
2) Rules: How to be saved
3) Groups can demonstrate equipment, actions and so on.
4) Draw pictures/ demonstrate video
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Discussion and Feedback: After the presentations, each group will receive feedback
from classmates and the teacher. The strengths of the plan and possible improvements
will be discussed.

Task on Critical thinking

Class 7

Unit Natural disasters

Level (CEFR) Bl

Aims 7.3.5.1 attempt to interact with classmates to collaborate, discuss,
agree, plan and prioritize in order to complete learning tasks

Skills Writing skills, Critical thinking

Strategies and techniques Jigsaw Reading, Task-based learning

Assessment Peer assessment

Criteria Communication use of language in expressing and explaining the
choice, according to the importance

Materials needed Computer, laptop

Expected results Students activate their critical thinking

Task 1. https://listenaminute.com/n/natural _disasters.html
Listen to the text. And answer the following questions.
1. Which country has the most earthquakes?
2. Which country experiences hurricanes most often?
3. In which country are disasters most common?
4. Do you know where disasters can occur in our country?
5. Do you have information on how to behave during an earthquake/flood?

Task 2. https://www.onestopenglish.com/download?ac=4659
What disaster is the announcer talking about? Choose the picture. Retell in
details what have you learned from listening.

Task 3. Read the text and do the tasks after it. Natural disasters happen all over
the world and they can be utterly devastating for people’s lives and the environments
in which they live. https://www.liveexpert.org/topic/view/3550832-read-the-text-and-

do-the-tasks-after-it-natural-disasters-

Disasters are caused by nature and there is nothing that we can do to prevent
them happening, there are many different natural causes that lead to natural disasters,
and being aware of these causes enables us to be better prepared when such disasters

122



https://listenaminute.com/n/natural_disasters.html
https://www.onestopenglish.com/download?ac=4659
https://www.liveexpert.org/topic/view/3550832-read-the-text-and-do-the-tasks-after-it-natural-disasters-
https://www.liveexpert.org/topic/view/3550832-read-the-text-and-do-the-tasks-after-it-natural-disasters-

do arrive. One common natural disaster is flooding, which occurs when a river bursts
its banks and the water spills out onto the floodplain. This is far more likely to happen
when there is a great deal of heavy rain, so during very wet periods flood warnings are
often put in place. Earthquakes are another common natural disaster that can cause
many fatalities. The movements of the plates in the earth’s crust cause them. These
plates do not always move smoothly and can get stuck, causing a build-up of pressure.
It is when this pressure is released that an earthquake occurs. In turn, an earthquake
under the water can also cause a tsunami, as the quake causes great waves by pushing
large volumes of water to the surface. Tsunamis can also be caused by underwater
volcanic eruptions. VVolcanic eruptions are caused by magma escaping from inside the
earth. An explosion takes place, releasing the magma from a confined space, which is
why there are often also huge quantities of gas and dust released during a volcanic
eruption. The magma travels up the inside of the volcano, and pours out over the
surrounding area as lava. One of the most common natural disasters, but also one of
the most commonly forgotten, is wildfires. These take place in many different countries
all over the world, particularly during the summer months, and can be caused by a
range of different things. Some of the things can be totally natural, while others can be
manmade, but the speed at which they spread is entirely down to nature. The two
natural causes of wildfires are the sun’s heat and lightning strikes, while they can also
be caused by campfires, smoking, fireworks and many other things. The reasons that
they spread so quickly are prolonged hot, dry weather, where the vegetation dries out,
which is why they often take place in woodland.

1)The text is about.

a) earthquakes

b) tsunamis

¢) natural disasters

d) environmental protection

2) Choose the right sentence.

a) There are no gas and dust released during a volcanic eruption.
b) Wildfires can be caused by people.

c¢) Flooding is not a natural disaster.

d) Natural disasters happen only in some parts of the world.

3) Find the wrong statement.

a) Earthquakes can cause many fatalities.

b) Fireworks can be the cause of wildfires.

¢) Volcanic eruptions are caused by heavy rain.

d) The speed of wildfires is entirely down to nature.

4) Complete the sentence.
Natural disasters
a) often take place in woodland
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b) are caused by underwater volcanic eruptions
¢) can be devastating for people’s lives
d) are commonly forgotten

5) Answer the question.

When does flooding occur?

a) When a river bursts its bank.

b) When magma escapes from inside the earth.
¢) When the vegetation dries out.

d) After prolonged hot, dry weather.

6) Choose the best title for the text.
a) What to do after a natural disaster?
b) How to avoid natural disasters

¢) The wildlife

d) Natural disasters and their causes

Task 4. Watch the video and learn new vocabulary and learn how to use Past
Simple and Past Continuous tense. [https://youtu.be/wdcOoWgNvs4]

Task 5. Imagine, that you were in such situation, write an article for
magazine. Use Past Simple and Past Continuous tense.

Task 6. Read the rules “How to Behave During an Earthquake”

Earthquakes can happen without warning and can be very dangerous. Knowing how to
behave during an earthquake can help keep you safe. Here are some important steps to
follow if you experience an earthquake.

During the Earthquake:

Stay Calm: It's important not to panic. Try to stay as calm as possible.

Drop, Cover, and Hold On: Drop to your hands and knees to prevent being knocked
over. Cover your head and neck with your arms and seek shelter under a sturdy piece
of furniture, like a table or desk. Hold On to your shelter until the shaking stops. Stay
Indoors: If you are inside, stay inside. Moving outside can be dangerous due to falling
debris.

Stay Away from Windows: Glass can shatter and cause injuries.

Use Doorways: If there is no furniture to get under, use a doorway to protect yourself.
If Outside: Move to an open area away from buildings, trees, streetlights, and utility
wires.

If in a Vehicle: Stop in a clear area away from buildings, trees, and overpasses. Stay
inside the vehicle until the shaking stops.

After the Earthquake:
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Check for Injuries: Check yourself and others for injuries and provide first aid if
necessary. Be Prepared for Aftershocks: These smaller quakes can follow the main
earthquake and cause further damage.

Avoid Damaged Areas: Stay away from damaged buildings and areas until authorities
declare them safe. Listen to Emergency Information: Use a battery-powered radio to
get updates and instructions from local authorities.Use Phones Only for Emergencies:
Keep phone lines open for emergency use.

Comprehension Questions:

What are the first three things you should do during an earthquake?
Why is it important to stay away from windows during an earthquake?
What should you do if you are outside during an earthquake?

Vocabulary Practice:
Find the meanings of the following words and use them in sentences: debris,
aftershocks, sturdy, shelter, utility wires.

Writing:

Imagine you are at school when an earthquake happens. Write a short paragraph
describing what you would do to stay safe.

Discussion Activity:

In groups, discuss what additional safety measures can be taken at home to prepare for
an earthquake. Design a poster that shows the steps to take during and after an
earthquake. Use pictures and short descriptions to make it easy to understand.

Task 7. Read the rules “How to Behave During a Flood”
Introduction: Floods can be very dangerous and happen quickly. Knowing what to do
during a flood can help keep you and your family safe. Here are some important steps

to follow if you experience a flood.

During the Flood: Listen to the radio, watch TV, or check online for updates and
instructions from local authorities.

Move to Higher Ground: If you are in a low-lying area, move to higher ground
immediately.

Avoid Floodwaters: Do not walk, swim, or drive through floodwaters. The water can
be deeper and faster-moving than it appears, and it may contain debris or be
contaminated.
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Evacuate if Advised: Follow evacuation orders from authorities promptly. Don’t wait
until it’s too late.

Turn Off Utilities: If instructed, turn off gas, electricity, and water to prevent damage
or hazards.

Do Not Touch Electrical Equipment: Avoid using electrical equipment if you are wet
or standing in water.

After the Flood: Stay Away Until It’s Safe: Only return home when authorities say it’s
safe to do so.

Avoid Contaminated Water: Floodwater can be contaminated with sewage, chemicals,
and other hazards. Avoid contact with it and do not drink it.

Clean Up Safely: Wear protective clothing and be careful when cleaning up to avoid
injury and illness.

Check for Damage: Inspect your home for damage, including the foundation, before
entering. Look for structural damage and gas leaks.

Use Caution When Traveling: Roads and bridges may be damaged. Follow local advice
on travel routes.

Comprehension Questions:

What are the first steps you should take if you find yourself in a flood?
Why is it important to avoid floodwaters?

What should you do if authorities advise you to evacuate?

Vocabulary Practice:
Find the meanings of the following words and use them in sentences: contamination,
evacuation, debris, utilities, hazardous.

Writing: Imagine you are at home when a flood warning is issued. Write a short
paragraph describing what you would do to stay safe.

Discussion Activity: In groups, discuss what items you would include in an emergency
kit for a flood.

Create a Safety Poster: Design a poster that shows the steps to take during and after a
flood. Use pictures and short descriptions to make it easy to understand.

Task 8. Read the rules “How to Behave During a Fire”

126



Introduction: Floods can be very dangerous and happen quickly. Knowing what to do
during a flood can help keep you and your family safe. Here are some important steps
to follow if you experience a flood.

During the Flood:

Stay Informed: Listen to the radio, watch TV, or check online for updates and
instructions from local authorities.

Move to Higher Ground: If you are in a low-lying area, move to higher ground
iImmediately.

Avoid Floodwaters: Do not walk, swim, or drive through floodwaters. The water can
be deeper and faster-moving than it appears, and it may contain debris or be
contaminated.

Evacuate if Advised: Follow evacuation orders from authorities promptly. Don’t wait
until it’s too late.

Turn Off Utilities: If instructed, turn off gas, electricity, and water to prevent damage
or hazards.

Do Not Touch Electrical Equipment: Avoid using electrical equipment if you are wet
or standing in water.

After the Flood:

Stay Away Until It’s Safe: Only return home when authorities say it’s safe to do so.

Avoid Contaminated Water: Floodwater can be contaminated with sewage, chemicals,
and other hazards. Avoid contact with it and do not drink it.

Clean Up Safely: Wear protective clothing and be careful when cleaning up to avoid
injury and illness.

Check for Damage: Inspect your home for damage, including the foundation, before
entering. Look for structural damage and gas leaks.

Use Caution When Traveling: Roads and bridges may be damaged. Follow local advice
on travel routes.

Assignments:

Comprehension Questions:

What are the first steps you should take if you find yourself in a flood?
Why is it important to avoid floodwaters?

What should you do if authorities advise you to evacuate?

Vocabulary Practice:
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Find the meanings of the following words and use them in sentences: contamination,
evacuation, debris, utilities, hazardous.

Writing: Imagine you are at home when a flood warning is issued. Write a short
paragraph describing what you would do to stay safe.

Discussion Activity: In groups, discuss what items you would include in an emergency
kit for a flood.

Create a Safety Poster: Design a poster that shows the steps to take during and after a
flood. Use pictures and short descriptions to make it easy to understand.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
[1Collaboration and Communication: Actively engages with classmates.
[1Consensus Building: Effectively participates in reaching agreements with peers,
showing an ability to negotiate, and compromise.
[1Task Planning and Organization: plan and organize the work efficiently to meet
the learning objectives.

Task on Critical thinking

Class 7

Unit Natural disasters

Level (CEFR) Bl

Aims 7.3.5.1 attempt to interact with classmates to collaborate,

discuss, agree, plan and prioritize in order to complete
learning tasks

Skills Speaking skills, critical thinking

Strategies and techniques Task-based learning

Assessment Peer assessment

Criteria Communication use of language in expressing and explaining
the choice, according to the importance

Materials needed Computer, laptop

Expected results Students activate their critical thinking

Task 1. Activity 1: Natural Disaster News Report

Objective: To practice speaking and presenting information.

Instructions: Divide the students into small groups.

The groups research their chosen disaster, including causes, effects, and safety
measures. Each group prepares a 2-3 minute news report as if they are journalists
reporting live from the scene. Groups take turns presenting their news reports to the
class.After each report, the class can ask questions, and the presenting group answers.
Activity 2: Emergency Preparedness Role Play
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Objective: To practice conversational English and problem-solving.

Instructions:Split the class into pairs or small groups.Assign each group a different
natural disaster scenario (e.g., «You are at school when an earthquake hits,» «You are
at home when a flood starts»). Each group discusses and plans what they would do in
their given scenario, including how they would stay safe and help others.Groups role-
play their emergency response in front of the class.After each role-play, the class
discusses what was done well and what could be improved.

Activity 3: Survivor Stories

Objective: To develop storytelling and descriptive language skills.

Instructions: Provide each student with a different scenario of surviving a natural
disaster.Students write a short story about their experience, including where they were,
what happened, how they felt, and what they did to stay safe.Students pair up and take
turns telling their stories to each other.After sharing, students discuss common themes
and feelings they experienced in their stories.

Objective: To enhance critical thinking and argumentation skills.

Instructions: Divide the class into two teams. Assign each team a position: one team
argues that their city is well-prepared for natural disasters, and the other argues that it
Is not.Give the teams time to prepare their arguments, using facts and examples.
Conduct a structured debate, allowing each team to present their arguments and
rebuttals. After the debate, have a class discussion on the importance of disaster
preparedness and what can be improved.

Activity 5: Disaster Preparedness Poster Presentation

Obijective: To combine creative skills with speaking practice.

Instructions: Have students work individually or in pairs to create a poster about how
to prepare for a specific natural disaster. Posters should include key information such
as emergency Kits, evacuation plans, and safety tips. Each student or pair presents their
poster to the class, explaining their design and the information included. Display the
posters around the classroom as a visual reminder of what they’ve learned.

Task on communication

Class 7

Unit Healthy habits

Level Bl

Aims 7.3.1.1 use formal and informal registers in conversation on some

general and academic topics;

7.3.2.1 ask challenging questions to obtain information in some
general and instructional topics;

7.5.1.1 plan, write, edit, and proofread works with text-level support
on general and academic topics

Skills Communicative skills, emotion intelligence, time management
Strategies and technigues Task-based learning

Assessment peer assessment

Criteria Communication, use of language in expressing and explaining the

choice, order the activities according to the importance
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Materials needed cards with the rules

Expected results Students order the given activities: students explain the meanings of
proverbs: students give advices.

Task 1. Read and translate proverbs. How can you explain them?
1. Early to bed, early to rise

makes a man healthy, wealthy and wise

2. An a apple a day keeps a doctor away

Task 2. Make a dialogue about healthy food between a man and a vegan.

Task 3. Write how to take care of yourself.
Task 4. Give advice what you must and mustn’t do to be healthy:

Example:
You must do You mustn't do
drink a lot of water smoke
sleep 7-8 hours drink fizzy drinks
Wash hands before eating eat chips

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for formative assessment

Use the “Pyramid” technique. Students assess each other and give pieces of the
pyramid if their partner meets the criteria

plan it, and

Task on communication

Class 7

Unit Healthy habits

Level Bl

Aims 7.3.3.1 express an opinion at the level of reasoning within most

general and academic topics;
7.3.6.1 try to comment with some flexibility on what others
have said at the sentence or reasoning level during pair, group,

130



and whole-class work;
7.4.1.1 understand the main points in texts within some
unfamiliar general and academic topics.
Skills Communicative skills, emotion intelligence, critical thinking
Strategies and techniques Task-based learning
Assessment peer assessment
Criteria Communication, use of language in expressing and explaining
the choice, order the activities according to the importance
Materials needed pictures, TV
Expected results Students describe their feelings: students give titles for videos

Task 1. Look at the photos. What do you feel? Describe your feelings.

s
\
\

Task 2.Think the titles for photos.

Task 3.  Watch the video and give the title for it
(https://www.youtube.com/watch?v=0A-lhtJnl6c)

Task 4. Read the text.

Today healthy lifestyle is becoming more and more popular both with the old
and the young. People have become more health-conscious. They say that the greatest
wealth 1s health. And it’s so true. The healthier we are, the better we feel. The better
we feel, the longer we live.

A healthy diet is an essential part of staying healthy. We know that we should
not stuff ourselves with fast food, sweets, sausages, pastry and fat food. Due to medical
research, this type of food shortens our life, it leads to obesity, heart and blood vessels
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diseases, diabetes, gastric problems and lots of other serious ailments. To prevent all
these problems we should enjoy well-balanced home-made meals with a lot of organic
fruits, vegetables, dairy products, grains and seafood. We are what we eat.

Keeping fit and going in for sports is also important for our health. Lack of
exercise in our life is a serious problem. In big cities people spend hours sitting in front
of computers, TV-sets and other gadgets. We walk less because we mainly use cars
and public transport. We certainly don’t have to be professional sportsmen, but we
should visit fitness clubs, go jogging, walk much, swim, go cycling or roller-skating or
just dance. Doctors say that regular moderate physical activity is necessary for our body
because it protects us from strokes and heart diseases, flue and obesity.

We must understand the harm of bad habits for our health. Smoking, drinking or
taking drugs mean serious illnesses and even death from lung cancer or liver diseases,
for instance. Cigarettes kill about 3 million heavy-smokers every year. Drug addicts
die very young. So | think there is no place for bad habits in a healthy way of life.

Taking a proper rest and getting enough sleep, from 8 to 10 hours daily, are also
great healthy habits. Sleep is the food for our brain and the rest for our muscles.
Moreover we should avoid getting nervous or worried for no reason.

Healthy way of life concerns our body, mind and soul. Healthy people live
longer, they are more successful and they enjoy their life. I believe that it’s not difficult
at all to follow these simple rules, and they are worth it.

Finish proverbs about health

. Health is ... a) but not live to eat.

. Wealth is ... b) what you eat.

. You are ... ¢) early to rise makes a man healthy, wealthy and wise.
. Early to bed and ... d) the best wealth.

. Eat to live ... e) be happy.

. An a apple a day ... f) nothing without health.

. Don’t worry ... g) keeps the doctor away.

. The best wealth ... h) 1s health.

OO\ DN A~ W —

Task 5.How will you name this text?

Task 6. Look at the poster. Which of these pictures belong to healthy
habits and which to unhealthy habits?Why?
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
Use the “Triangles” technique (similar to the “Pyramid”). Students assess each
other and give pieces of the triangle if their partner meets the criteria. Unlike the
“Pyramid”, this form has no hierarchy.

understand
the main
points in
texts

criteria for
peer
assessment

respond
fluently on express an
what others opinion
have said

Task on communication

Class 7

Unit Healthy habits

Level Bl

Aims 7.4.2.1 understand specific information and details in texts within

most familiar general and academic topics;

7.6.13.1 use different modal forms for different functions on a
variety of familiar and general learning topics;

7.2.6.1 determine, with little support, meaning from the context of a
sustained conversation about some general and academic topics
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Skills Communicative skills, creativity, emotional intelligence, critical
thinking

Strategies and techniques Task-based learning

Assessment peer assessment

Criteria Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed Situation cards

Expected results Students answer questions, discuss and solve problems

Task 1.Read the letter and give an advice.

My name is Ben. | am a seventh-former. Not long ago | began to smoke. Certainly on
the one hand I know that smoking is dangerous. And I don’t like the taste of
cigarettes. But on the other hand my classmates called me names, and | want to look
more grown-up than I really am. I think that smoking adds something to my image — |
am classy. Well, can you help me to realize what should | do?

Let's discuss Nick's problem.
1) Why is smoking dangerous?
2) How can we solve this problem? What must Ben do?

A visit to the doctor

Once an old gentleman came to consult a doctor.

“What do you complain of?” — asked the doctor.

“You see, doctor, my nervous system is in a bad state. I have a heartache, often
headache and my sleep isn’t good. Sometimes I cannot sleep all night long.” The
doctor examined the patient very carefully and said: “Your treatment will be very
simple, is other words it will be a rest-cure. You should go to a quiet place in the
village for a month and have an active rest there: get up early, do morning exercises,
have breakfast and go for a walk. You should walk much, go to the forest for fresh
air, eat much fruit and vegetables and drink milk before going to bed. And you can
smoke only one cigarette a day.

A month later the gentleman came to see the doctor again.

“How are you?”— asked the doctor.

“I am quite well now,” —answered the patient — “I’ve done everything that you
recommended me, doctor. I strictly followed all your orders. | walked much, ate
much fruit and vegetables and drank milk before going to sleep. But one cigarette a
day almost killed me.”

“But why?”” —asked the doctor.

“It’s not a joke to begin smoking at my age, I had never smoked before,” —answered
the gentleman.

Task 2.

Listen to the text again and answer the questions. Answer the questions:
1. What did the old gentleman complain of when he came to consult the doctor?
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2. What did the doctor recommend the patient after examining him carefully?
How many cigarettes could the man smoke every day?

3. When did the patient come to see the doctor again?

4. How did the patient feel after the rest-cure?

5. Did the patient follow all the doctor’s orders?

6. Why did one cigarette a day almost kill him as he said?

Task 3. Complete these questions a doctor might ask a patient. Then listen to
the conversation and check.
Listening 1. (https://englishworksheets.net/practice/bl_I12-health.html)

1) What seems to be the ?

2) Do you when it started?

3) Where does it exactly?

4) Is it if 1 do this?

5) Are you to anything?

6) Have you got any other ?

7) Have you been anything for it?

Short answers: 1) trouble 2) know 3) hurt 4) painful 5) allergic 6) symptoms 7) taking

Task 4. Make up the dialogues. Let’s make compliments to each other. (Situation
cards)

1. You meet your friend. She looks slim. You make a compliment. She expresses her
thanks and expresses reasons.

2. You meet your friend. His hair doesn’t smell. You make a compliment. He
expresses his thanks and expresses his reasons.

3. You meet your friend. She looks great. You make a compliment. She expresses her
thanks and reasons.

4. You meet your friend. She looks great. Her teeth are white and look strong. You
make a compliment. She expresses her thanks and reasons.

5. You meet your friend. He has lost weight. You make a compliment. He expresses
his thanks and reasons.

Task 5. Are you a fitness fan? Make a poster about fitness advantages.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
Use the “Diagram” technique (similar to the “Pyramid”). Students assess each
other and give pieces of the triangle if their partner meets the criteria. Unlike the
'Pyramid," this form has no hierarchy.
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Task on communication

Class 7

Unit Clothes and fashion

Level Bl

Aims 7.4.4.1 read some long texts of fiction and nonfiction within familiar
and some unfamiliar general and academic topics;
7.4.1.1 understand the main points in texts within some unfamiliar
general and academic topics.

Skills Communicative skills, creativity, critical thinking

Strategies and techniques

Task-based learning

Assessment

peer assessment

Criteria

Communication, use of language in expressing and explaining the
tivities according to the importance

Materials needed

cards with the written activities

Expected results

Students read text: students explain their choice.

Task 1.Read the text.

Dressing in Fashion

Fashions change so quickly that it’s difficult to follow them. What was “in”

yesterday, may be out of fashion tomorrow and not so popular even today! Even people
who do not take much interest in clothes and fashion can’t but notice hoe radically
people around change with each new swing of fashion. Let’s briefly describe the main
changes in people’s appearance that took place in the 20" century.

At the turn of the century clothes were rather conservative and fashions didn’t
change so quickly. Men wore traditional dark suits with starched white or light
coloured shirts. Dinner jackets and tails with bow-ties were for formal wear. A lot of
men had moustaches and short hair-cuts. Women wore their hair long. A hat was a
necessary accessory when a lady was going out. Dresses were long and under them
women wore corsets — the tools of torturing! They were stiff and uncomfortable, but
they made women’s waists narrower. And the fashion dictated this!
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After the First World War the fashion changes greatly. Men started wearing the
so-called Oxford bags — trousers with very wide legs. But it was women who really
surprised the world by wearing short hair-cuts and short dresses allowing everybody to
see their knees. No corsets any longer. No waist or bust indicated, a boy-like figure
became the ideal of beauty.

After the World War 11, in the 1950s, the men got more interested in clothes. The
so-called teddy-boys appeared who wore long jackets in bright colours.

In the 1960s there was another revolution brought about by mini-skirts and high
boots for women. Men began to wear their hair long. In the late 1960s and the first half
of the 1970s hippy style was in.

In the 1980s punks appeared with their special hairstyle. The 1990s brought
about unisex fashion as well as rockers and bikers with leather jackets, leather trousers,
a lot of metal accessories and decorations.

What will the 22" century bring us?

Let’s discuss the text you have read.

1. Say in which decades women wore their hair short and in which long. And
what about the length of their skirts? Did the length of the hair and the length
of skirt coincide?

2. Which decades witnessed the most radical changes in men’s fashion, in your
opinion? Prove your point with the facts from the text.

3. In what periods of history do you think men and women dressed especially
attractively? Describe what you like about their clothes.

Do you agree that it is important to be properly dressed? If you don’t want to feel
cold or hot, awkward or clumsy, overdressed or like “a poor relative”, you have to
choose your clothes very carefully. Decide and tell your partner what you will wear
on each of the following occasions.

What would you wear to ....
o A new disco’s first night?
« An open-air rock-concert?
« A summer afternoon near the river?
« A quiet evening at home?
« An entrance examination?
« A formal party?
« A barbecue in the country?

Task 2. Imagine that you are going to a school disco. You are trying on clothes to
decide what to wear. Express your approval or disapproval.

Task 3. Imagine that you are a fashion judge on TV. Give your opinion for the next
Images.
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Example:The girl #1 looks really trendy.She is wearing....
Task 4. Choose a character from cartoon or film and create a new image for him.
Choose with his previous image.

Task 5. Turn on the first official trailer and ask students to think about which historical
period is represented in the video based on the way the characters dress. Have them
choose a character they like.

1. https://www.youtube.com/watch?v=8tfHT4TMHas.

2. https://www.youtube.com/watch?v=]pZrVxvG3mk&embeds

Play the second official trailer for them to check their assumptions. Then turn on both
videos and stop at the points where the character chosen by the students is shown
wearing different clothes. Give students 30 seconds to describe each character's look.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

read some long texts of fiction and nonfiction
understand the main points in texts

Task on communication

Class 7

Unit Clothes and fashion

Level Bl

Aims 7.3.6.1 try to comment with some flexibility on what others have said at

the sentence or reasoning level during pair, group, and whole-class
work;7.2.6.1 identify with little support meaning from the context of a
sustained conversation about general and academic topics;7.5.4.1 use
with support appropriate style and register in some written genres on
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general and academic topics

Skills Communicative skills, Emotion intelligence

Strategies and techniques | Task-based learning

Assessment Teacher’s feedback

Criteria Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed photos of celebrities

Expected results Students order the given activities:students explain the degree of
importance of them:students add the missed activities.

Task 1.Look at the following words and use them to describe the picture according
to the plan :

1. I'd like to describe picture (one)

2. In the picture I can see...

3. The picture was taken outside (inside)

4. The action is taking place in the park.

5. (looking at the picture, I can see...

6. casual clothes, formal clothes, summer clothes, winter clothes, autumn clothes,
spring clothes) The woman is dressed in casual clothes

7. The woman is about ten years old.

8. I like the photo because...

Task 2.

Girl:How many wonderful clothes there are! | should buy a clothing for a

supper party for me.

Man:Yes, there are very many clothes here, I'm afraid we won't be able to choose
anything suitable in such a great number of ones.

Girl:Don"t worry. We'll be able to choose, and even to buy something.

For example, this white dress and black glasses, it must be Dolce & Gabbana!
Man:No, this dress is of the Chinese manufacture.

Girl:And what about these numerous silk kerchiefs, most likely they are Indian!
Man: It's impossible, it's written on the labels that the manufacturer is London.
Girl:How thin the fabric is, I like it very much. Can | buy this dress? Please!

Man: You can buy it, but don't forget about the price, you ve already spent a lot of
money, probably you'll fail.

139



Listen to the dialogue and answer the questions.
1. Where is going the young couple to go?

2. Is there a great choice?

3. What colour of dresses likes the girl?

4. Who is the manufacturer of silk kerchiefs?

5. Do they have a lot of money?

Task 3.Role-play. Imagine that you are at the fashion show. Create and describe your
models for teenagers. Prepare speech for public.

Example: “Fashion is a big business. More people are involved in the buying, selling
and

production of clothing than any other business in the world. Every day, millions of
workers design, sew, dye, and transport clothing to stores. We suggest our models for
teenagers from our fashion house!”

Task 4.Read the letter. Write back to Sheryl answering her questions. Write 100-140
words.

Remember of rules of letter writing.

Do you ever argue with your parents about what you wear? My parents and |
don’t
seem to agree about clothes at all! Is it important to you to be fashionable? What sort
of
clothes do you like wearing? Why? Do you think | should wear what my parents tell
me
to? Have you got any good advice?
Looking forward to hearing your opinion.
Love
Shery

To assess whether students have met the learning outcomes outlined in the
learning objectives, teacher’s feedback as a formative assessment method is

recommended:

Task on communication

Class 7

Unit Clothes and fashion

Level Bl

Aims 7.3.7.1 use specific vocabulary and syntax within a variety of

general and some instructional topics;;7.2.6.1 identify with little
support meaning from the context of a sustained conversation
about general and academic topics;7.5.4.1 use with support
appropriate style and register in some written genres on general
and academic topics
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Skills Communicative skills, creativity, emotion intelligence, team work,
time management

Strategies and techniques Task-based learning

Assessment peer assessment

Criteria Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed photos of celebrities; clothes pictures

Expected results Students order the given activities:students explain the degree of
importance of them.

Task 1. Think of unusual usage of dress/cap,shoes.

Task 2. Take an interview with Ronaldo about his style.What
clothes does he prefer?

Task 3.Devide class into 2 teams. give a simple picture. One team asks 3
questions about the picture and the other team answers them. It's all about
Imagination.

Task 4.Devide class into two groups.Each group takes cards with
situation dialogues. (Example: in the clothes shop)

Task 5.Choose the theme that is interesting for teenagers.Offer to discuss advantages
and disadvantages it in class.

(Example: “Teenager’s style at school”, “Are you fun of hoodies?”)

Tasks on listening

Class 7

Unit Clothes and fashion

Level Bl

Aims 7.3.7.1 use specific vocabulary and syntax within a variety of general

and some instructional topics;;

7.2.6.1 identify with little support meaning from the context of a
sustained conversation about general and academic topics;

7.5.4.1 use with support appropriate style and register in some written
genres on general and academic topics

Skills Communicative skills, collaboration

Strategies and technigques Task-based learning

Assessment peer assessment

Criteria Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Materials needed photos of film or cartoons™ heroes

Expected results Students order the given activities; students explain the degree of

importance of them.

Task 1. Divide class. Offer to choose one hero from a film/cartoon/fairytale and make
a presentation. Students draw a poster about this hero's daily life and clothes style.
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Task 2. People are talking about fashions from the past. Listen and number the pictures.
Listening 1. (https://english-practice.net/listening-exercises-b1-fashion/)

& 75?
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Answer & Transcript
1.0h, look at this. Typical early 60s. that’s when guys started to wear their hair long.
And girls wore their skirts really short. Remember the miniskirts and boots?
2.This must be the 1920s, the “Roaring Twenties.” | love the dresses women wore
then — very straight and they came down to just above the knees. And they wore their
hair short and usually straight. Men looked handsome, too, with those wide trousers.
They listened to jazz and did these crazy dances like the Charleston. What a wild
time that was!
3.This is the late 60s-early 70s, of course. Look at this woman’s big long skirt. It’s
very colorful. And the guys wore jeans and T-shirts with peace signs on them! It
seemed that all young people had long hair.
4.This must be the 1950s, when boys had their hair slicked back and wore really
bright jackets and those very tight pants. | wonder how they ever got into them — or
out of them for that matter. The girls wore tight sweaters and wide skirts.
5.0h, this is the late 70s or early 80s. Both the guy and the woman have punk
hairstyles and their hair is dyed these really wild colors. The funny thing is, some
people still look this way!
6.This has to be around 1910. People dressed very formally then. Men had suits with
long jackets and they usually wore hats. The women wore long dresses and capes.
Very elegant.

Task 3. People are talking about how their friends have changed. What do their
friends look like now? Listen and check the correct picture.
Listening 2.(https://english-practice.net/listening-exercises-b1-fashion/)
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1.A: | justran into Mary. Wow!
She’s really changed!

B: Really?

A: Oh, yeah. She used to look
really wild. You know, with all
that big hair and makeup? And that
leather jacket?

B: Sure. | remember.

A: Well, that’s all gone. Now she
wears plain blouses, and her hair is
much neater.

B: Weird. Do you know why she

changed?
A: Yeah. She’s going to college now, so she wanted a different look
2.A: Betty’s dressing differently these days.

B: Oh, really?
A: Yeah. | think it’s a change for the better. That blue suit she used to wear wasn’t
SO great.

B: Yes, | thought the same thing.

A: Now she’s wearing this fantastic red suit.

B: So, why the change?

A: 1 guess her new job has a better salary, so she can afford to buy some new
clothes.

3.A: Have you seen Jerry lately?

B: No. Why?

A: Well, he’s really changed his look. He used to have that preppy look — you know,
the tan pants and shirts with collars. And short hair.

B: And now?

A: Now he’s got long hair, in a ponytail. And he always wears black.

B: Interesting. What made him change?

A: | heard his new girlfriend asked him to do it.

4.A: David’s really changed the way he looks lately.

B: Really?

A: Yeah. | never thought I’d see him dressing the way he does now — the tight blue
jeans, the gold necklaces ... He’s even wearing his shirts unbuttoned.

B: No way!

A: 1It’s true. He used to wear that suit and tie everywhere, but not anymore.

B: What happened?

A: | heard he broke up with his girlfriend.

5.A: | think Karen looked a lot better before she changed her look.

B: Hmm. What do you mean?

A: Well, first of all, she cut her gorgeous long hair. And she used to wear those
great casual pants. | thought maybe she didn’t even own a dress!

B: That’s true.
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A: But now she always wears an expensive sulit.

B: Why did she change?

A: She had to. She got a big promotion at work.

6.A: Have you seen Steve Jones since he graduated from college? He looks so
different.

B: Really? How?

A: He wears a suit and tie every day.

B: You’re kidding!

A: | know. It’s strange. In college, he was always wearing his old jeans and a denim
shirt. He looked so relaxed all the time.

B: What made him change?

A: He found a job at a bank, so he’s got to look good for the customers.

Task 4. People are describing things they have just bought. Listen and write the
correct letter.
Listening 3 (https://english-practice.net/listening-exercises-b1-fashion/)

Answers
1F
2A
3D
4C
5E
6B

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended.
Tick the criterion your classmate meets:

.3 ' use specific vocabulary and syntax
I‘ 3
0! fnax
Identify Witf little identify with little support meaning from the
supgorng nealing context
from the coptext
N 3
Use Wit rte
ap| % te {style
use with support appropriate style and register
3
Task on communication
class 7
Unit Communication and technology
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Level Bl

Aims 7.1.2.1 use speaking and listening skills to provide sensitive feedback to
peers

skills Soft skills (Communication skills: active listening, verbal
communication)

Strategies and Brainstorm, Active Listening strategy, PBL

techniques

Assessment peer assessment

Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies.

Materials Needed: | Whiteboard/projector

Markers/pens

Chart paper

Sticky notes

Optional: Music (upbeat, lighthearted music for the activity)

Differentiation: For students who are shy or hesitant to share, provide them with a pre-
written template or a list of prompts to guide their presentation.

Expected Results: students explore their interests, practice essential communication skills, and
learn about the diverse hobbies and activities enjoyed by their peers.

Task 1. Free Time Brainstorm. answer the questions and write your ideas on sticky
notes and post them on a chart paper.

For this task students should be divided into groups of 4-5.

1. What free time activities do you enjoy or are interested in?
2. What other common activities do you know?
3. What unique or creative hobbies do you know?

Task 2. “My Favorite Activity”. Prepare a short, engaging description of your chosen
activity, focusing on the following ideas:

1. What do you enjoy during the activity?

2. Why do you enjoy it?

3. How it makes you feel

Task 3. Active listening and Verbal Communication in “Sharing circle”

Each student will present their “favorite activity” to the class one by one.
Requirements for presenting students

use descriptive language, storytelling techniques, and

engage your audience by making eye contact.

Requirements for students to practice active listening skills:
maintain eye contact with the speaker
lean in and show interest
nod to acknowledge understanding
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ask clarifying questions after the presentation

Task 4. Discuss how sharing our interests and hobbies can help us connect with
others and build relationships.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

conflict resolution

Criteria for peer assessment

use of language in negotiating solutions

emotional intelligence

problem-solving strategies.

Task on written communication and presentation skills

class 7

Unit Communication and technology

Level Bl

Aims 7.3.5.1 keep interaction with peers to negotiate, agree and organise
priorities and plans for completing classroom tasks

skills Soft skills (Communication skills: communication and

presentation skills)

Strategies and techniques

Brainstorm, Active Listening strategy, PBL

assessment

Self assessement.

Criteria

Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.

Materials Needed:

Whiteboard/projector

Markers/pens

Handout with grammar rules and examples of modal verbs “can,”
“could,” and “be able to.”

Chart paper

Sticky notes

Differentiation:

Provide additional examples and support for students who need
more guidance with grammar.

Expected Results:

students develop confidence in using modal verbs while enhancing
their written and verbal communication abilities.

Task 1. Brainstorming. Give some example phrases by using “can,

able to”.

29 €6

could,” or “be

Students find out that “can,” “could,” or “be able to” are used to express ability,
possibility, permission, or request.

Task 2. Do the task and discuss the usage of “can,” “could,” or “be able to” with

your classmates.

a) Match the sentences with the correct form ("can,

express ability:

could," or "be able to") to
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She _ swim very fast.
By next year, he will __ speak three languages.
When | was younger, I run 5 kilometers easily.
b) Write sentences using “can”, “could”, or “be able to” to express possibility in
different situations provided.
You win a prize in the competition.
You see the mountains from this point.

¢) In pairs, create a dialogue where one person asks for permission using "“can”
or "could,” and the other person responds. Perform your dialogue in front of
the class.
Example:
A: Can | go to the party this weekend?
B: Yes, you can go, but be back by 9 PM.

d) Create polite requests using "can™ or "could" in different everyday situations.
Write them down and share them with a partner.
Could you help me with my homework, please?
Can you pass the salt?

e) Write a short paragraph about something you have recently learned to do or
will be able to do in the future. Use “can,"” "could," and "be able to"
appropriately.

Example:
Last year, | couldn't play the piano, but now I can play a few songs. By next year, |
hope to be able to perform in front of an audience.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for self-assessment
| can use conflict resolution strategies
| can suggest negotiating solutions
| can provide problem-solving strategies
| can use “can,” “could,” or “be able to” to express ability, possibility,
permission, or request.

Task on written communication and presentation skills

class 7

Unit Communication and technology

Level Bl

Aims 7.3.3.1 give an opinion at discourse level on a growing range of
general and curricular topics

skills Soft skills (Leadership: Problem-solving; Creativity:

147



Brainstorming; Team work: Conflict resolution

Strategies and techniques

Brainstorm, Active Listening strategy, PBL

assessment

Peer assessment

Criteria

Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.

Materials Needed:

Whiteboard/projector

Markers/pens

Chart paper

Construction paper

Art supplies (crayons, markers, paint, etc.)
Tablets, computers, video editing software
Music (optional): upbeat, inspiring music

Differentiation:

Provide additional prompts and resources for students who need
more support.

Expected Results:

students develop their creative, problem-solving, and leadership
skills, and practice teamwork while exploring the concept of
communicating with classmates.

Task 1. Answer the questions:
“What would you want to tell an alien if you met them?”
“How would you communicate with a being who doesn’t speak our language?”

Task 2. Team Formation and Brainstorming:

Divide students into teams of 4-5.

Assign each team a “planet” to represent (e.g., Mars, Venus, Jupiter)

Within each team, encourage students to take on leadership roles.

Team members should assign tasks based on their skills and interests (e.g., drawing,
writing, designing, presenting).

Task 3.

Guide teams to utilize their creativity to develop a unique and compelling greeting
message to aliens. They should emphasize:
The purpose of the message: what do they want to communicate?
The format: what form of communication will be effective? (visual, audio,

written, etc.)

The target audience: who are they greeting? (alien species with different senses

and understanding)

Allow them to explore different forms of communication:

Text for handout.

Different Forms of Communication

Communication is an essential part of our lives, allowing us to express our
thoughts, emotions, and ideas. There are many ways to communicate, and each form
has its unique strengths. Here are three key forms of communication: visual, audio, and

written.

1. Visual Communication
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Visual communication involves conveying messages through images, symbols,
and gestures. This form of communication is powerful because it can be understood
universally, even without words. For example, artwork like paintings or sculptures
can express complex emotions and ideas. Posters are often used to share information
or promote events, using images and text to attract attention. Symbols like traffic signs
or logos represent ideas or concepts quickly and effectively. Gestures, such as a
thumbs-up or a wave, can communicate approval, greetings, or other messages without
speaking.

2. Audio Communication

Audio communication uses sounds to convey information and evoke emotions.
Music is a universal language that can express joy, sadness, excitement, and a wide
range of other feelings. It can also unite people, as songs often become anthems for
social movements or cultural identities. Sounds, like a ringing bell or a car horn, can
signal specific actions or warnings. Recordings of voices, whether in a podcast, an
audiobook, or a recorded speech, allow people to share stories, ideas, and instructions
in a way that feels personal and direct.

3. Written Communication

Written communication allows us to record and share ideas across time and
space. It can take many forms, from traditional messages in different languages to
more specialized systems like codes and symbols. Writing enables precise
communication, where detailed instructions, stories, or information can be passed
down through generations. Different languages allow people from various cultures to
express their unique perspectives, while codes and symbols, such as Morse code or
mathematical notations, provide a way to communicate efficiently and often secretly.

Each form of communication—visual, audio, and written—plays a vital role in
how we share and receive information, making our interactions richer and more
meaningful.

Task 5.
Present your “Greeting from the Planet Earth” to the class.

After all presentations discuss the importance of communication across cultural and
language barriers.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

Students assess each other and give pieces of the triangle if their partner meets
the criteria. Use the 'Triangles' technique.
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Task on written Communication and Emotional Intelligence

class 7

Unit Communication and technology

Level Bl

Aims 7.3.3.1 give an opinion at discourse level on a growing range of general
and curricular topics

skills Soft skills (Leadership: Problem-solving; Creativity: Brainstorming;

Team work: Conflict resolution)

Strategies and

Brainstorm, Active Listening strategy, PBL

techniques
assessment Self-assessment, reflexive diary
Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies.

Materials Needed:

Whiteboard/projector

Markers/pens

Handouts with different communication methods (letter, telegram,
email, phone call, video chat, social media)

Chart paper

Sticky notes

Differentiation:

For students struggling with emotional expression, provide visual aids or
prompts to guide their responses.

Expected Results:

students develop self-awareness and empathy skills while exploring
different communication methods.

Task 1. Brainstorming. Discuss the questions below.

How do you communicate with your friends and family?

What were the ways people communicated in the past? (letters, telegrams, etc.).
Is emotional intelligence important for communication?
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Task 2. Discuss the advantages and disadvantages of each communication method
(letters, telegrams, email, phone calls, video chat, social media, etc.) in terms of:
speed and efficiency;
clarity and accuracy;
emotional expression and interpretation.

Task 3. Emotional Intelligence Activity. Have a conversation in pairs on the topic "The
Dangers and Benefits of Technology.' One student should discuss the pros, and the
other should discuss the cons of the given topic.

After each role-play, discuss:

1. How does the communication method impact the emotional understanding
between the friends?

2. How do the choice of words, tone, and nonverbal cues affect the message?

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on their
experience and how they felt while listening and write it down.
Task on Critical thinking

class 7

Unit Hobbies and leisure

Level Bl

Aims 7.3.1.1 use formal and informal registers in their talk on a limited
range of general and curricular topics

skills Soft skills (Critical thinking: Evaluation and Deductive reasoning)

Strategies and Brainstorm, Active Listening strategy, PBL

techniques

assessment Peer assessment

Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies.

Materials Needed:

Whiteboard/projector
Markers/pens

Index cards

Chart paper

Sticky notes

Differentiation:

For students who need more support, provide them with a list of
possible survey questions to choose from.

Expected Results:

students practice communication, time management, adaptability, and
problem-solving in a real-world scenario.

Task 1. Discuss the importance of healthy eating habits and how they relate to
hobbies and leisure activities.

Task 2. Survey Brainstorm. In groups make about 10 survey questions related to
healthy eating habits. The questions should cover:
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Preferred healthy meal options
Barriers to healthy eating

Attitudes towards healthy food
Frequency of healthy snacking
Motivation for healthy choices

Example of survey questions:

How often do you eat fruits and vegetables each day?

How many meals do you typically eat in a day?

Do you read nutritional labels before purchasing food products?

How often do you consume fast food or takeout meals?

How much water do you drink on an average day?

How often do you choose whole grains (like brown rice or whole-wheat bread) over
refined grains (like white rice or white bread)?

How often do you eat breakfast each week?

How often do you include protein-rich foods (like meat, fish, beans, or nuts) in your
meals?

How many servings of dairy or dairy alternatives do you consume daily?

How often do you limit your intake of sugary snacks and beverages?

How often do you include healthy fats (like olive oil, avocados, or nuts) in your diet?
Do you plan your meals in advance?

How often do you prepare meals at home rather than eating out?

How frequently do you consume processed or packaged foods?

Do you feel that your diet provides you with sufficient energy throughout the day?

Task 3. Conduct a survey and analyze the data. Use charts and graphs to visualize their
findings. Identify any trends or patterns in the data and discuss potential reasons for
them.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
conflict resolution
use of language in negotiating solutions
emotional intelligence
problem-solving strategies

Task on Conflict management, Emotional intelligence, Communication

class 7

Unit Hobbies and leisure

Level Bl

Aims 7.3.2.1 ask complex questions to get information about a limited range
of general topics and some curricular topics

152



skills Soft skills (Conflict management, Emotional intelligence,
Communication)

Strategies and Brainstorm, Active Listening strategy, PBL

techniques

assessment Peer assessment

Criteria Conflict resolution, use of language in negotiating solutions, emotional

intelligence, and problem-solving strategies
Materials Needed: Whiteboard/projector

Markers/pens
Chart paper
Sticky notes
Optional: Visual aids (pictures, videos, objects) related to hobbies
Differentiation: For students who are shy or hesitant to share, provide them with
prompts or a visual guide to aid their presentation
Expected Results: students explore their passions, develop essential social and

communication skills, and gain a deeper understanding of the diverse
world of hobbies.

Task 1.Students in small groups (3-4 students) brainstorm a list of different hobbies,
encouraging a variety of interests (e.g., sports, arts & crafts, music, reading, gaming,
cooking), write their ideas on sticky notes and post them on a chart paper.

Task 2. Prepare a short presentation about your chosen hobby, focusing on:
1. What do you enjoy about the hobby?

2. How it makes you feel?

3. What skills or knowledge you’ve gained

4. How would you describe the experience to someone unfamiliar with it?

Task 3. Active listening and Verbal Communication in “Sharing circle”

Each student will present their “favorite activity” to the class one by one.
Requirements for presenting students

use descriptive language, storytelling techniques, and

engage your audience by making eye contact.

Requirements for students to practice active listening skills:
maintain eye contact with the speaker
lean in and show interest
nod to acknowledge understanding
ask clarifying questions after the presentation

Task 4. Create a visual representation of your favorite hobby (e.g., a drawing, a

collage, a short video, a poem). Discuss how sharing our interests and hobbies can help
us connect with others and build relationships.
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
conflict resolution
use of language in negotiating solutions
emotional intelligence
problem-solving strategies.

Task on communication

Class 7

Unit Holidays and Travel

Level Bl

Aims 7.3.1.1 use formal and informal registers in their talk on a limited
range of general and curricular topics

Skills Soft skills (Communication skills: Verbal communication; Leadership:
Problem-solving; Teamwork: Collaboration)

Strategies and Brainstorming, problem-based learning, Jigsaw

techniques

Assessment Peer assessment

Criteria Conflict resolution, use of language in negotiating solutions, emotional
intelligence, and problem-solving strategies.

Materials Needed: Open space for physical activities

Sports equipment (e.g., balls, cones, nets, etc.)
Music (optional)

Whiteboard/chart paper

Markers/pens

Differentiation: For students who need more support, provide them with additional
resources or simplified instructions for the activities.

Challenge advanced students to research and present a more complex
holiday sport or to create their own sports-related game inspired by
different cultures.

Expected Results: students engage in a fun and interactive learning experience while
enhancing their verbal communication, problem-solving, and
collaboration skills.

Task 1. Discuss the importance of physical activity, sportsmanship, and
collaboration.
Task 2. In groups of 4-5 prepare a short presentation on “Holiday Sports
Exploration”, which should include:
Name of the holiday (e.g., Christmas, Diwali, Chinese New Year, Ramadan,
etc.)
Country/culture of origin
Description of the sport/game
How it is played
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111 Note for the teacher: Provide them with a list of resources (e.g., books, websites)
to research and learn about sports and games associated with their assigned holiday.

Task 3. Share the presentation using Jigsaw strategy.

Each 'expert' learner in turn shares with their ‘jigsaw' group the section of text or
information they were originally given. The others ask questions to ensure all have a
good understanding. The 'jigsaw' group together complete a task which requires
them to understand all of the information shared by each 'expert'.
https://www.bell-foundation.org.uk/resources/great-ideas/jigsaw-
activities/#:~:text=Each%20'expert'%20learner%20in%20turn,shared%20by%20eac

h%20'expert'.

Task 4. Design, present to the class and discuss a new variation of the game with
modified rules. It should include:

a strategy to overcome a specific obstacle in the game.

a rule to perform.
You may use visual support for presentation

Criteria for peer assessment
To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Students assess each other using the “Triangle” technique and give pieces of the
triangle if their partner meets the criteria

conflict
resolution

use of
formal and
informal
registers

use of
language in
negotiating
solutions

problem-
solving
strategies.

Task on communication

Class 7

Unit Holidays and Travel
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Level Bl

Aims 7.3.1.1 use formal and informal registers in their talk on a limited
range of general and curricular topics
Skills Soft skills (Communication skills: Written communication;

Leadership: management; Teamwork: Conflict resolution

Strategies and techniques Brainstorming, Collaborative Writing, task-based learning

Assessment Peer assessment
Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector
Markers/pens
Chart paper
Handout with grammar rules and examples of the present perfect
tense
Optional: Travel brochures, maps, photos of travel destinations
Differentiation: Provide additional support and resources for students who need
more help
Expected Results: students develop valuable communication, management, and

conflict resolution skills while improving their writing and
collaboration abilities.

Task 1. “I have seen that film before”. Read the sentence in the Present Perfect tense
and choose its function from the given below:
a) describing experience and actions completed in the past
b) describing experiences and actions completed in the past that have a
connection to the present.
c¢) describing experiences and actions completed in the past that have a
connection to the past.

Task2. Write these sentences in Present Perfect. Discuss the results with your
classmates and highlight the use of the present perfect with words like “already,”

“yet,” “ever,” and “never.” Provide your own examples.
I my homework already. (not finish yet)

She reading a new book. (just start)

They three countries this year. (already visit)

We that movie before. (never see)

He his keys again! (loose)
_____you sushi? (ever try)
I her since we were little. (know)

The dog all the cookies. (eat)
they the project yet? (complete)
She in this town for five years. (live)

Task 3. Brainstorm ideas for a specific travel destination (e.g., Rome, Tokyo, Machu
Picchu, etc.) to create a travel story in groups of 3-4, considering:

What have they done at the destination?

What have they seen or experienced?
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How has the trip impacted them?

Task 4. Collaborative Writing. In your groups create a short travel story using the
present perfect tense. Then read your stories aloud and discuss.

Take on different roles:

Writer: responsible for composing the story

Editor: proofreading for grammar and clarity

Manager: ensuring the group stays on track and completes the task within the time
limit.

Criteria for peer assessment

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Students assess each other using “Triangle” technique and give pieces of the triangle
if their partner meets the criteria.

conflict
resolution

use of
formal and
informal
registers

use of
language in
negotiating
solutions

problem-
solving
strategies.

Task on creativity and problem-solving

Class 7

Unit Holidays and Travel

Level Bl

Aims 7.3.2.1 ask complex questions to get information about a limited
range of general topics and some curricular topics

Skills Soft skills (Creativity skills: Experimentation; Problem-solving:
Analysis and Strategic thinking)

Strategies and Problem-based learning

techniques
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Assessment Peer assessment

Criteria Conflict resolution, use of language in negotiating solutions,

emotional intelligence, and problem-solving strategies.

Materials Needed: Whiteboard/projector

Markers/pens

Chart paper

Sticky notes

Travel narratives (e.g., excerpts from books, articles, blogs, travel
videos)

Optional: Travel brochures, maps, photos of travel destinations

Differentiation: Provide additional resources and support for students who need

more guidance in designing and conducting experiments.

Expected Results: students engage in active learning through experimentation and

analysis, developing essential critical thinking, strategic thinking,
and collaborative skills while exploring the fascinating world of
travel narratives.

Task 1. Discuss in the class the following complex questions:

1.

2.

8.

9.

If you could visit any country in the world, where would you go and why? What
would you like to see or do there?

What are some challenges people might face when traveling to a country where
they don't speak the language? How would you overcome these challenges?
Imagine you are planning a trip to a place you’ve never been before. What are
three important things you need to do before you go, and why are they
important?

How do you think traveling to different countries can help you understand
different cultures better? Can you give an example?

What are some differences between traveling to a city and traveling to a
countryside area? Which one do you prefer and why?

Think about a famous landmark or tourist attraction. Why do you think it is
popular with travelers from around the world?

How would you plan a trip to a place with a different climate than your own?
What would you need to consider in terms of clothing, activities, and health?
What are some ways you can learn about the history and culture of a place before
you visit? Why is this important?

Have you ever heard of eco-friendly or sustainable travel? What do you think it
means, and why is it important for travelers?

10.1f you could go on an adventure trip, like hiking in the mountains or exploring a

jungle, what would you choose and why? What challenges do you think you

might face?

Task 2. Travelers’ Tales Analysis. Read the texts in groups of 3-4 and analyze the
narrative, focusing on:

The author’s purpose: What is the main message or goal of the narrative?
The travel experience: What challenges, discoveries, or insights did the traveler
encounter?
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The writing style: What literary techniques are used to engage the reader (e.g.,
descriptive language, humor, personal reflection)?

Text for group 1. A Day in the Mountains

Last summer, | went on a trip to the mountains with my family. We woke up early
in the morning, packed our backpacks, and started our hike. The air was fresh, and the
sun was shining brightly. As we climbed higher, we saw many different types of trees,
flowers, and even a few animals like squirrels and birds.

At lunchtime, we found a nice spot by a small stream. We sat on the rocks and
enjoyed our sandwiches while listening to the sound of the water. After lunch, we
continued our hike and finally reached the top of the mountain. The view was
incredible! We could see the entire valley below us and the other mountains in the
distance.

We took lots of pictures and then began our journey back down. By the time we
reached the car, we were all tired but happy. It was a day I’ll never forget.

Text for group 2. Exploring a New City

Last spring break, | visited a new city with my best friend. We were so excited
to explore the streets, try new foods, and visit interesting places. On our first day, we
took a tour bus around the city. The guide told us many stories about the history of the
buildings and famous people who lived there.

In the afternoon, we went to a big park where we rented bicycles. We rode
around the park, stopping to look at the beautiful fountains and statues. There was even
a small zoo where we saw some unusual animals.

For dinner, we found a small restaurant that served traditional food from the city.
| tried something new—a dish | had never heard of before. It was delicious! After
dinner, we walked around the city center and looked at all the bright lights. The streets
were busy with people, and the atmosphere was exciting.

We had such a great time that we didn’t want the day to end. I can’t wait to visit
that city again someday!

Text for group 3. A Day at the Beach

Last weekend, my family and | went to the beach. It was a warm, sunny day,
perfect for spending time by the sea. When we arrived, the first thing I did was run to
the water and jump in. The waves were big and fun to play in. My brother and | spent
hours swimming and trying to surf on our boogie boards.

After a while, we built a big sandcastle with towers, walls, and even a moat. We
decorated it with seashells we found on the shore. It was the best sandcastle we had
ever made!

For lunch, we had a picnic on the beach. We ate sandwiches, fruit, and cookies
while watching the seagulls flying overhead. After lunch, my parents decided to relax
under the umbrella, but my brother and I went back to the water for more fun.

As the sun began to set, we packed up our things and took one last look at the
ocean. The sky was painted with beautiful colors, and the sound of the waves was so
calming. It was a perfect end to a perfect day at the beach.
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Task 3. Present the stories to the class and create complex questions for better
understanding.

Task 4. Work together in groups to create your own travel story, and then share it with
the class. Add to your stories the following:

What is the main message or goal of the narrative?

Who are the main characters?

What challenges, discoveries, or insights did the traveler encounter?

Task 5. After the presentation in groups create complex questions for the presentations
and discuss the traveler’s stories created.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

problem-
solving
strategies

conflict
resolution
and use of

language in
negotiating
olution

asking complex
questions for
better
understanding

Task on Work ethic, Critical thinking

Class 7

Unit Space and Earth

Level Bl

Aims 7.3.2.1 ask complex questions to get information about a
limited range of general topics and some curricular topics

Skills Soft skills (Work ethic: Reliability; Critical thinking:
Evaluation)

Strategies and techniques Project-based learning

Assessment Peer-assessment
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Criteria Conflict resolution, use of language in negotiating solutions,

emotional intelligence, and problem-solving strategies.

Materials Needed: Whiteboard/projector

Markers/pens

Chart paper

Sticky notes

Computers with internet access (optional)

Resource materials (e.g., articles, videos, infographics) on
environmental problems

Differentiation: Provide additional support for students struggling with

research or critical thinking by offering graphic organizers,
visual aids, or guided questions

Expected Results: students explore environmental problems through research,

critical thinking, and problem-solving while fostering a sense
of responsibility and a commitment to protecting our planet.

Task 1. Discuss in the class the following complex questions:

1.

2.

Why is it important to protect our planet, and what might happen if we don’t
take care of the environment?

How do human activities, like cutting down trees and using too much plastic,
affect the health of our planet?

What are the long-term consequences of pollution on animals, plants, and even
humans?

Why should we be concerned about endangered species, and how is their
survival connected to the health of our environment?

How does climate change impact different parts of the world, and what can we
do to help slow it down?

What are some ways we can reduce waste in our daily lives, and why is this
important for the environment?

How do our choices, like using public transport or recycling, make a difference
in protecting the planet for future generations?

What role do young people have in the fight against environmental degradation,
and how can they contribute to making a positive change?

Task 2. Environmental Problem Exploration. In small groups (3-4 students) find
information from reliable online sources about a specific environmental problem
(climate change, pollution (air, water, land), deforestation, overpopulation, loss of
biodiversity). Each group should focus on:

Causes of the problem
Effects of the problem on the environment and human society
Possible solutions

Task 3. Present your research findings to the class. Discuss and ask complex
questions.
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Task 4. In different groups create a list of “Actions We Can Take” to address
environmental problems and present them to the class. Categorize solutions presented
by each group by:

Individual actions (e.g., reducing waste, conserving energy)

Community actions (e.g., recycling programs, green spaces)

Government policies (e.g., environmental regulations, renewable energy

initiatives)

Task 5. After the group presentation, create complex questions to better understand the
presentation and discuss the traveler’s stories.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

problem-
solving
strategies

conflict
resolution
and use of

language in
negotiating
olution

asking complex
questions for
better
understanding

Task on Conflict management, Emotional intelligence, Communication.

Class 7

Unit Space and Earth

Level Bl

Aims 7.3.3.1 give an opinion at discourse level on a growing range of
general and curricular topics

Skills Soft skills (Conflict management: Empathy; , Emotional intelligence:

Social skills; Communication: Verbal communication)

Strategies and techniques | Project-based learning

Assessment Peer-assessment
Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector
Markers/pens
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Chart paper

Sticky notes

Images and videos showing the effects of smog

Newspaper articles or news reports about smog in different cities
Optional: Air quality monitoring devices (e.g., sensor Kits)

Differentiation: Provide additional support for students struggling with research or
conflict management by offering graphic organizers, visual aids, or
prompts to guide their thinking and communication

Expected Results: students explore a pressing environmental issue through research, empathy,
and conflict management, fostering critical thinking and communication
skills in a meaningful and engaging context.

Task 1. Discuss initial thoughts and feelings about smog in cities and urban areas.

Task 2. In small groups divided as the people who is affected be the smog
(“Individuals”, “Communities”,” Businesses”, and “Government agencies”) find
information from reliable online sources about a specific aspect of smog: (causes: (e.g.,
vehicle emissions, industrial activity, burning fossil fuels); impacts: (e.g., respiratory
health, visibility, climate change); solutions: (e.g., renewable energy, public
transportation, pollution control).

Task 3. Present their research findings using visual aids, stories, and personal
connections to illustrate the effects of smog. Discuss about the emotional impact of
smog:

How does smog make people feel?

How might it affect their daily lives and activities?

How can we understand and negotiate with those most affected by smog?

What are the potential solutions of the smog issue?

Task 4. Work together to reach a consensus on a solution that addresses the concerns
of all stakeholders affected by the smog. Share your opinion, supported with strong
arguments with examples. Use phrases for negotiation.

Example of phrases for negotiation:

1. We need to discuss the impact of smog on public health and explore solutions
that can reduce air pollution.

2. It’s essential to consider the long-term effects of smog on the environment and
find ways to minimize its sources.

3. How can we collaborate to implement stricter regulations on industrial emissions
to reduce smog levels?

4. What measures can we take to encourage the use of cleaner energy sources and
reduce our reliance on fossil fuels?

5. We should explore incentives for businesses that adopt eco-friendly practices to
help combat smog.

6. Let’s talk about the importance of public awareness campaigns to educate people
about the dangers of smog and how they can help reduce it.
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7. What are the most effective strategies for reducing vehicle emissions, and how
can we promote them in our community?

8. It’s crucial to consider the economic impact of smog and find a balance between
environmental protection and economic growth.

9. How can we work with local governments to improve air quality monitoring and
enforce anti-pollution laws more effectively?

10.Let’s identify key stakeholders who can play a role in reducing smog and create
a plan to engage them in this effort.

Task 5. Discuss the importance of empathy, communication, and conflict management
skills in addressing complex environmental issues like smog.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment

problem-
solving
strategies

conflict
resolution
and use of

language in
negotiating
olution

give an opinion
supported by a

strong argument
and examples

Task on Conflict management, Emotional intelligence, Communication.

Class 7

Unit Space and Earth

Level Bl

Aims 7.3.2.1 ask complex questions to get information about a limited
range of general topics and some curricular topics

Skills Soft skills (Conflict management: Empathy; , Emotional

intelligence: ~ Social ~ skills;  Communication:  Verbal
communication)
Strategies and techniques Problem-based learning

Assessment Self-assessment, reflexive diary
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Criteria Conflict resolution, use of language in negotiating solutions,
emotional intelligence, and problem-solving strategies.
Materials Needed: Whiteboard/projector

Markers/pens

Chart paper

Sticky notes

Images and videos depicting environmental issues (e.g., pollution,
deforestation, climate change)

Optional: Earth Day posters, environmental organization
brochures

Differentiation: Provide additional support for students struggling with research or
conflict management by offering graphic organizers, visual aids,
or prompts to guide their thinking and communication.

Expected Results: students explore a pressing environmental issue through research,
empathy, and conflict management, fostering critical thinking and
communication skills in a meaningful and engaging context.

Task 1 Discuss the importance of caring for the environment
Task 2. In small groups (3-4 students) find information about the following
environmental issues from reliable online sources:

Pollution (air, water, land)

Deforestation

Climate change

Extinction of species

Overpopulation

Task 3. Present your findings in front of the class using visuals, stories, and personal
connections to illustrate the effects of the environmental issue.

Task 4. Discuss the emotional impact of the issue:

0 How might people feel about this issue?

0 How might it affect their daily lives and future?

0 How can we understand and empathize with those most affected by this
problem?

Task 5. Collaborate with the class to provide possible solutions and present your
arguments in a respectful and constructive manner. As a class, create and discuss a
visual action plan outlining:

What steps can be taken to implement the solution

Who can be involved in making it happen

How to measure progress and success

Requirements to the listeners:
Listen attentively to each other’s perspectives.
Be respectful of different viewpoints.
Search for common ground and compromises.
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Work together to reach a consensus on a solution that addresses the concerns of
all stakeholders involved in environmental issues.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on their
experience and how they felt while listening and write it down.

Tasks for Developing Soft Skills in Grade 8

Tasks to solve global issues

Grade 8

Unit Our world

Level Bl

Strand: Reading and speaking

Aims 8.1.9.1 use imagination to express thoughts, ideas, experiences and feelings
8.1.3.1 respect differing points of view
8.1.6.1 organize and present information clearly to others

skills Soft skills (critical thinking skills, problem solving skills and

communication)

Strategies and

Task-based learning

techniques «Three M» methods. Students are asked to name THREE MOMENTS that
they did well during the lesson and suggest one action that will improve their
work in the next lesson

assessment Group assessment using the criteria:

Criteria Using Imagination
Respecting Different Views
Organizing Information

Materials Using videos& pictures, working with URLs

Needed:

Expected 1. Students can express their thoughts through speaking.

Results: 2. Students look for problem solving tasks.

3. Students practice critical thinking skills.
4. Students improve their use of language when expressing their thoughts
and discussing solutions to a problem.

1. Task for critical thinking. Look at the picture and describe what you see.
Discuss as a group and tell us your thoughts about the picture.
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What do you think about global issues? What actions should we take to protect
our nature? Make a poster on this topic.
To prepare a poster:

Note for teacher! Explain the task and ask Students to work in small groups to look up
information on the Internet or any other sources. Ask various Ss to present their posters
to the class.

2. Read the short information about «Global Issues» and do the tasks.

Protecting our planet and helping those in need are important global issues. By
making small changes in our daily lives, we can have a big impact on the world around
us. Things like walking instead of driving, recycling, and supporting wildlife
conservation efforts can go a long way in creating a more sustainable future.

Fill in the Blank: Fill in the blank with the correct words.

Walking __ driving helps reduce carbon emissions and air pollution.
Recycling __ and reusing materials conserves natural resources.
Protecting __ habitats ensures animals have a safe place to live.
Adopting an __ animal supports endangered species.

Using __ transportation reduces the number of vehicles on the road.
Word bank: instead of, reduces, wildlife, endangered, public

bW E

Multiple Choice Questions: Choose the correct answer from the choices for
each question.
1. Which of the following is a benefit of walking instead of driving?
a) It's faster
b) It's more convenient
c) It reduces carbon emissions
d) It's cheaper
2. What happens when we recycle materials?
a) They are thrown away
b) They are reused and repurposed
c) They are stored in landfills
d) They are burned for energy
3. Why is it important to protect wildlife habitats?
a) To keep animals as pets
b) To prevent deforestation
c) To ensure animals have a safe place to live
d) To increase tourism
4. How does adopting an endangered animal help?
a) It provides companionship
b) It raises awareness and supports conservation efforts
c) It reduces the population of that species
d) It generates income for zoos
5. What is a benefit of using public transportation?

167



a) It's more expensive

b) It's less convenient

c) It increases traffic congestion

d) It reduces the number of vehicles on the road

Open Ended Questions: Answer the following questions in complete
sentences:
1. Explain two ways that walking instead of driving can benefit the environment.
2. Describe the process of recycling and how it helps conserve natural resources.
3. Discuss the importance of protecting wildlife habitats and how it supports
endangered species.

Answer Key:

Walking instead of driving helps reduce carbon emissions and air pollution.

Recycling reduces and reuses materials, which conserves natural resources.

Protecting wildlife habitats ensures animals have a safe place to live.

Adopting an endangered animal supports conservation efforts for that species.

Using public transportation reduces the number of vehicles on the road.

Walking instead of driving reduces carbon emissions and air pollution, which

helps combat climate change and improve air quality.

7. The recycling process involves collecting, sorting, and processing materials
like paper, plastic, and metal so they can be reused and repurposed, which
conserves natural resources and reduces waste.

8. Protecting wildlife habitats is crucial because it provides a safe and suitable
environment for animals to live, breed, and thrive. This helps support
endangered species and maintain biodiversity.

ok wdE

Task 3. Group Work Task for critical thinking: Exploring Global Issues
Materials Needed: Printed articles or access to online resources about different
global issues
Task Instructions: Preparation (2 minutes):
Assign Roles:
Facilitator: Responsible for keeping the discussion on track and ensuring everyone
has a chance to share their thoughts.
Recorder: Takes notes on key points discussed during the activity.
Timekeeper: Manages the time and signals when it's time to move on to the next topic.
Research & Discussion (6 minutes): Each student selects a global issue to research
quickly (e.g., climate change, poverty, education, etc.).
Students take turns sharing a brief summary of their chosen global issue with their
group. Facilitate a discussion on how these issues impact different communities
worldwide and brainstorm possible solutions.
Conclusion (2 minutes): Reflect as a group on the most pressing global issue discussed
during the activity.
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Each student shares one action they can take individually to contribute towards
addressing this global issue.
Recorder summarizes the main points discussed for future reference.

Post-Activity: Facilitator leads a brief reflection on the group's collaboration and
communication during the task.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Group assessment

Organizing
Information

Respecting
Different
Views

Using Imagination

This engaging group work task will not only enhance students' understanding
of global issues but also foster teamwork, critical thinking, and empathy towards
global challenges.

Tasks for creating a TV guide

Grade 8

Unit Entertainment& the Media

Level Bl

Strand: Listening and speaking

Aims 8.1.1.1- use speaking and listening skills to solve problems creatively and

cooperatively in groups;

8.2.1.1- understand with little or no support the main points in extended talk
on a wide range of general and curricular topics;

8.3.1.1- use formal and informal registers in their talk on a growing range of
general and curricular topics.

skills Soft skills (critical thinking skills, problem solving skills and
communication)

Students express their attitude to the lesson and give self — assessment using
the method: «Six thinking hats»

Strategies and | Task-based learning
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techniques

assessment Self - assessment using the criteria
Criteria - using speaking and listening to solve problems creatively and together in
groups.

- understanding the main ideas in long discussions without much help.
- speaking both formally and informally

Materials Using videos& pictures, working with wordwall
Needed:

Expected 1. Students can express their thoughts through speaking.
Results: 2. Students can create a TV guide.

3. Students practice critical thinking skills.

Task 1. Watch a video «Steve’s travel Blog». Listen carefully and take notes on the
key points and be ready to answer to the following questions.
https://youtu.be/EJ-ar4qL9EQ?si=MuBVrG7PhNUTcBFy

Video Comprehension Questions:

1. What makes Kazakhstan an excellent destination for those who love swimming
and visiting water attractions?

. Its huge shopping and entertainment center

. The white sand beaches

. The warm tropical climate

. The mineral springs

o O T D

. Where is the unique beach mentioned in the video located?
Almaty

. Astana

Chunza

. Maldives

oo TN

. What is a feature of the beach in Astana according to the video?
. It is outdoors

. It has cold water

. It's indoors

. It's small in size

o 0O T 2> W

. Which place is home to the amazing aqua park as mentioned in the video?
Almaty

. Astana

. Maldives

. Chunza

oo oo N

o1

. How hot can it get in August as per the video?
. 30 degrees
. 35 degrees

o o
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C. 40 degrees
d. 45 degrees

Answer Key:

1 - ¢. (The warm tropical climate - 00:00:14)
2 - b. (Astana - 00:00:27)

3 - c. (It's indoors - 00:00:27)

4 - a. Almaty — (00:00:49)

5 - b. 35 degrees —( 00:01:01)

Task 2. Comprehension Questions for "Steve's Travel Blog". Listen again and do
True/ False tasks.

1.
2.
3.

True or False: Astana's beach is outdoors.

True or False: The sand at the beach in Astana comes from the Maldives.

True or False: The aqua park at Our Mati Central Park is a great place to cool
down in hot weather.

4. True or False: Chunza is larger than Almaty or Astana.

5. True or False: Chunza has over 140 mineral springs.

Answer Key:

1. False

2. False

3. True

4. False

5. True

Task 3. In small groups think of ideas and create a TV guide. Present your TV guide

to the class.
Example:
New Year’s TV Guide

10:22am %"”‘"“9 9:15am ‘T:i‘:;”“ 10:03am FT’:::;‘
11:56am B‘:‘g’;e 9:58am \',“V‘:tt‘:':l_.we 10:59am %‘:2““
12:23pm Weather 10:28am War Film 11:29am Our Planet
12:30pm ;‘:‘:V’\‘,‘ 12:23pm  News 12:16pm gﬁ;‘:dﬁ’
124pm  Show 12:48pm  Weather | 12:46pm  Decorang

Jumping

Suggested Answer Key

Channel 1 Channel 2 10:00 am — News 10:00 am — Time’s Up (quiz show) 10:30
am — Sports Today (sports programme) 10:30 am — Talk Time (chat show) 11:00 am —
Weather 11:00 am— Aladdin (film) 11.15 am — Business
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Week (news) 1:00 pm — Top Cat (cartoon) 12:30 pm — Life on the Steppe
(documentary) 1:15 pm — Kazakh Stars (talent show) 1.30 pm — Let’s Cook!

(cookery programme) 1:45 pm — Survivor (reality show)

2:00 pm — News 2:15 pm — What now? (sitcom)

Task 4. Consolidate your knowledge with the «Word wall» game.
https://wordwall.net/ru/resource/14597037/entertainment

B Wordwall  euictpes cozaasaiite ayuwue ypoku TNaBHaA CTpaHALa  ®yHkUMM  TapuHble NAaHG!

0:40 MoTawmTe Koseco Ana packpyTku

BE

A
S
v

E] [ PackpyTuTsero J ) o

entertainment ‘ & Mogenuteca

To assess whether students have met the learning outcomes outlined in the learning
objectives, the following formative assessment method is recommended:

Criteria for self-assessment

Using speaking
and listening to
Speaking both solve problems
formally and creatively and
informally. together in
groups.

Understanding the

main ideas in long

discussions without
much help.

Tasks for role playing newsroom.
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Grade 8

Unit Entertainment& the Media

Level Bl

Strand: Listening and speaking

Aims 8.1.1.1- use speaking and listening skills to solve problems creatively and
cooperatively in groups;
8.2.1.1- understand with little or no support the main points in extended talk
on a wide range of general and curricular topics;
8.3.1.1- use formal and informal registers in their talk on a growing range of
general and curricular topics.

skills Soft skills (critical thinking skills, problem solving skills and

communication)

Strategies and

Task-based learning

techniques

assessment Self - assessment using the criteria

Criteria - using speaking and listening to solve problems creatively and together in
groups.
understanding the main ideas in long discussions without much help.
- speaking both formally and informally

Materials Using videos& pictures, cards, wordwall

Needed:

Expected 1. Students can express their thoughts through speaking.

Results: 2. Students practice listening and responding skills in a controlled setting.

3. Students can freely perform role-playing games on the topic

Task 1. Role-Playing Newsroom: Divide the class

In groups representing a different department in a newsroom (e.g., reporters, editors,
producers) simulate the process of creating a news report or segment similar to what
you would see on the BBC.

Note for teacher! This activity will help them understand the different roles involved
in producing news and current affairs programming.

NEWS STATION

DRAMATIC PLAY

BBC Program Analysis: Select a variety of BBC programs from.
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Analyze (different genres such as dramas, documentaries, sitcoms, and game
shows) programs to identify common themes, storytelling techniques, and the purpose
behind each type of programming.

Note for teacher! This activity will help students appreciate the diverse content
produced by the BBC and understand its impact on viewers.

Task 2. Watch a video material «BBC channel» and perform role-playing games on
the topic. Divide into roles and play out the situation. (reporters, editors, producers and
etc.). Record a video clip and present it in class using gadgets.

https://www.youtube.com/watch?v=zoavUvDfAj4

weather Sreahing v
PEpOTLEr | wetvmmenae
news |
presenter telepron] wem—s e

T \it H@* H *‘

operator ——

e I e

Task 3. Consolidate your knowledge with the « Word wall» game.
https://wordwall.net/ru/resource/5200680/english/project-2-unit-6-tv-programmes

PR Wordwall  5eicrpee cozgazaiie nyuwune ypokn [NaBH&A CTPAHNLE  PYHKUMM  TapUHEIE NNaHE!

comedy

u programme film chat show

f |

a documentary quiz show reality show

kg B # the news police drama nature programme
Scap opera sports programme cartoon

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for self-assessment
Using speaking and listening to solve problems creatively and together in
groups.
Understanding the main ideas in long discussions without much help.
Speaking both formally and informally.
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Tasks for performance legend “Kyz Zhibek”

Grade 8

Unit Reading for pleasure

Level Bl

Strand: Writing and speaking

Aims 8.5.5.1- develop with support coherent arguments supported when necessary
by examples and reasons for a growing range of written genres in familiar
general and curricular topics;
8.3.3.1- give an opinion at discourse level on a wide range of general and
curricular topics;

skills Soft skills (critical thinking skills, problem solving skills and

communication)

Strategies and

Task-based learning

techniques

assessment Peer assessment

Criteria Develop coherent arguments with support, using examples and reasons when
necessary.
Give an opinion at the discourse level.

Materials Using video& pictures, flash cards, key phrases, gadgets.

Needed:

Expected 1. Students can express their thoughts through speaking.

Results: 2. Act performance for the main characters.

3. Students practice listening and responding skills in a controlled setting.
4. Students can freely perform role-playing on the topic “Kyz — Zhibek”

Task 1 . Watch carefully video about legend “Kyz — Zhibek” and make poster,
present to the class. Each group prepare some information using internet recources (1%
group — Kyz Zhibek, 2nd group — Tolegen, 3" group — Bekezhan).

https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH ruKZ1
098KZ1098&0q=excel+8+kyz+zhibek&gs lcrp=EgZjaHIvbWUyYBgoAEEUYOdIB
CDg4MjdgMGo3gAIAsAIA&sourceid=chrome&ie=UTF-
8#tfpstate=ive&vld=cid:507a1547,vid:fJkIH2L mjDU,st:0

Task 2. Describe the characters with adjectives and phrases by using flash — cards.

https://www.google.com/search?g=excel+8+kyz+zhibek&rlz=1C1YTUH ruKZ1
098KZ1098&o0g=excel+8+kyz+zhibek&qgs lcrp=EgZjaHIJvbWUyBggAEEUYOdIB
CDg4MjdgMGo3gAIAsAIA&sourceid=chrome&ie=UTF-
B#fpstate=ive&vld=cid:507a1547 vid:fJkIH2LmjDU,st:0

Characters
Kyz - Zhibek
Tolegen
Bekezhan

Task 3. Using game platform “Wordwall” consolidate knowledge about legend
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https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0
https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0
https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0
https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0
https://www.google.com/search?q=excel+8+kyz+zhibek&rlz=1C1YTUH_ruKZ1098KZ1098&oq=excel+8+kyz+zhibek&gs_lcrp=EgZjaHJvbWUyBggAEEUYOdIBCDg4MjdqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:507a1547,vid:fJklH2LmjDU,st:0

https://wordwall.net/ru/resource/45356638/kyz-zhibek

Answer keys:

Task 4. Imagine the legend of Kyz — Zhibek with happy ending. Make draw the
story like a comic strip.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Criteria for peer assessment

176


https://wordwall.net/ru/resource/45356638/kyz-zhibek

Develop coherent )
arguments with support,
using examples and
reasons when necessary.

~

Give an opinion at the
discourse level.

Tasks for trip around the world

Grade 8

Unit Travel and transport

Level Bl

Strand: Listening and reading

Aims 8.5.5.1- develop with support coherent arguments supported when necessary
by examples and reasons for a growing range of written genres in familiar
general and curricular topics;
8.3.3.1- give an opinion at discourse level on a wide range of general and
curricular topics;

skills Soft skills (critical thinking skills, problem solving skills and communication)

Strategies and | Task-based learning

techniques

assessment Self-assessment, Reflection

Criteria Develop coherent arguments with support, using examples and reasons when
necessary.
Give an opinion at the discourse level.

Materials Using video& pictures, flash cards key phrases, gadgets.

Needed:

Expected 1. Students can express their thoughts through speaking.

Results: 2. Act out the dialogue.

3. Students practice listening and responding skills in a controlled setting.
4. Students can freely perform role-playing on the topic.

Task 1. Going through passport control around the world. Make notes on the map

in which countries have you been through the reading travelling stories.
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Mu Readi Reading Around the World
y ca “lg This i the journey my reading has
Challenge Passport taben me ond

This passport belongs te:

ve X, A

Task 2. Read the questions and answer through the dialogue. Work in pairs.

(3 minutes
READING

Passport control

Connect the questions with similar meaning.

Have you ever been here before? @ @ What is the purpose of your visit?

Are you here on business or pleasure? @ o) Will you be spending the whole time here?
What do you do for a living? @ @ How long do you plan to stay?

Are you travelling alone? . @ Is this your first time here?

Is this your final destination? @ @ What’s your occupation?

How long will you be staying? @ @ Who are you travelling with?

Task 3. Listen and correct the spelling.
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Passports are fasinating higtns. | wonder who decides their design. Who thinks up
the words to put nieisd? They are also pretty simple things. A passport is really just a
tiny book full of ptemy pages and some personal information and a photo. I’ve always
thought it must be easy to make a fake passport. I’ve rehad passports sell for a lot of
money on the black emkrat, especially American ones. Without a passport we can’t
talerv. Our passport makes it so easy for us to go anywhere. I love it when my passport
gets old because it’s full of vssia and entry and exit stamps. Passports were originally
for ship passengers, a pass for the rpsot during a sea enyjrou. Perhaps today they should
be caleld something different.

Answer keys:

Passports are interesting things. | wonder who decides their design. up the words to
Who thinks put inside? They simple pretty also are things. A passport is really just a
tiny empty of full book pages and some personal information and a photo. thought I’ve
it always must be easy to make a fake passport. I’ve heard passports sell for a lot of
black the on money market, especially American ones. Without a passport we can’t
travel. Our passport to easy makes for it us so go anywhere. | love it when my passport
gets of visas old because it’s full and entry and exit stamps. Passports were originally
for ship passengers, a pass for during ports the journey sea a. Perhaps today they should
be called something different.

Task 4. Into groups draw the word on the board without using any letters or
numbers. Your teammates should guess the word.

Note for teacher! This activity will help reinforce the vocabulary and concepts
associated with passport control in a fun and engaging way.

Task 5. Simulation

Simulation: Passport Processing: Set up a simulation where students take on
different roles such as traveler, customs officer, and passport control agent. The
“travelers" will have to go through the passport control process, including presenting
identification, answering questions, and receiving stamps or visas. By physically acting
out the process, students will gain a deeper understanding of the procedures and roles
involved in passport control.

Passport Control Reflection Journal: After learning about passport control,
students will keep a reflection journal where they write about hypothetical travel
scenarios. They can discuss how they would feel going through passport control, what
documents they would need, and any challenges they might face during the process.
This writing activity encourages students to think critically about passport control
concepts and empathize with travelers in real-world situations.
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
Self-assessment worksheet

Passport Template

Name:

Age:

School:

Photo

Grade:

Today,| went,

| saw

| learned that

lllustration

Tasks for classifying food calendar

Grade 8

Unit Food and drinks

Level Bl

Strand: Reading and speaking

Aims 8.3.8.1 - recount some extended stories and events on a range of general and

curricular topics
8.4.2.1 - understand specific information and detail in texts on a growing
range of familiar general and curricular topics, including some extended

texts;
skills Soft skills (critical thinking skills, problem solving skills and communication)
Strategies and | Task-based learning

techniques
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assessment Self Assessment
Students writes feedback in “Tree of success”
Green leaf - | totally understand
Yellow leaf - I understand the lesson but I need some helps
Red leaf - | don't understand
Criteria Learners have met the learning objective if they can: create poster and draw
“Plate of healthy food”
Materials Using video& pictures, calendar, gadgets.
Needed:
Expected 1. Students can express their thoughts through speaking.
Results: 2. Students can work with internet resources to find out information
about foods.
3. Students practice listening and use received information for making
calendar .
4. Students can explain their opinion about healthy foods.

Task 1. Watch video material carefully and mark notes to calendar. Divided into
groups by choosing the cards (1% card — Winter, 2" card — Spring, 3 card — autumn,
4" card - summer ) and make notes.

https://www.youtube.com/watch?v=KOghSaUb_0Y

January February March
~ _
April May ﬂ June
.\ . =
July { K‘]gﬁ September
|
October November December

Task 2. For questions 1-8, read the text. Use the word given in brackets in the
text to form a word that fits in the gap.

Pizza Around the World

Italian pizza is one of the most popular meals globally. 1. (ORIGIN) considered a
meal for the less fortunate, it is now served in restaurants worldwide, enjoying
widespread 2 (POPULAR) Italians still hold pizza dear to their hearts, often choosing
it as their go-to meal when dining out with loved ones. Pizza serves as an ideal main
course for several reasons. Its vibrant colors make it visually appealing on the plate.
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Additionally, it is enjoyable to eat and, most importantly, 3 (INCREDIBLE) delicious.
Furthermore, it is a satisfying meal that leaves you feeling 4 (COMFORTABLE).
While 5 (TRADITION) pizzas are 6 (TYPICALL) cooked in a wood-burning brick
oven, following a reliable recipe allows you to easily prepare a pizza at home. Although
the base usually consists of tomato and cheese, the variety of ingredients you can add
Is nearly endless. Whether topped with ham and anchovies, eggs and spinach, or
mushrooms and onions, there are countless ways to create a memorable pizza.

Check:
1 —originally
2 — popularity
3 —incredible
4 — comfortably
5 — traditional
6 — Typically
Task 3 . Create poster and draw “Plate of healthy food”.
Example:
HEALTHY EATING
PLATE
Vegetables @ﬁf‘\\ : | Whole Grains

HEALTHY OILS WATER
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WYy Healthy Placa

To assess whether students have met the learning outcomes outlined in the learning
objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on
their experience and how they felt while listening and write it down.

class 8

Unit Our world

Level Bl

Strand Listening, speaking

Aims 8.1.3.1 respect differing points of view; 8.1.4.1 evaluate and
respond constructively to feedback from others; 8.1.7.1 develop and
sustain a consistent argument when speaking or writing; 8.3.3.1 give
an opinion at discourse level on a wide range of general and
curricular topics; 8.3.5.1 interact with peers to negotiate, agree and
organise priorities and plans for completing classroom tasks;

skills Soft skills

Strategies and techniques

Case study, Venn diagram, Corner statements

assessment

Google form assessment using the criteria

Sandwich technique for providing feedback to peers (feedback
forms): it suggests beginning evaluations with positive feedback,
inserting critical comments in the middle, and concluding with a
positive note.
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Criteria use of language in negotiating solutions, emotional intelligence, and
problem-solving strategies.

Materials Needed: Task cards

- Feedback forms

- Rubric for assessment
- Timer

Expected Results: 1. Students demonstrate their ability of deductive reasoning

2. Students analyze, draw conclusions and come to a decision

3. Students develop empathy by understanding different
perspectives.

4. Students enhance their language use in expressing feelings and
negotiating solutions.

https://www.youtube.com/watch?v=XwPeKkpkK1s&t=35s
1. Watch the video about recycling and discuss in groups the task of your
group’s card. Choose the leader of your group who can present your opinion.

Card 1 Card 2 Card 3

Describe the plastic rubbish’s | Discuss the advantages of | Discuss the disadvantages of
way before putting it into the | putting plastic rubbish into the | putting plastic rubbish into
road. road the road

2. Compare the usual roads with plastic ones and make a decision which roads are
more beneficial for our country.

usual roads plastic roads

3. Heavy trucks often travel on the roads of Kazakhstan, which can cause damage
on plastic roads, but such roads are economical. If there were such roads in our country,
what would you suggest to avoid damage on plastic roads?

4.There are opinion sheets glued to the three corners of the class, stand next to the
opinion. which you agree with, and then explain why you disagree with others on this
ISsue.

| 1 think it is beneficial to build | I have some hesitations on this | | am against putting plastic into |
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roads with plastic composition | issue roads of our country.
in our country

5. Use feedback forms to assess each student's performance in the role-play

Feedback form via “Sandwich technique”
Student’s name praise critique praise
Student 1

Student 2

Student 3

6. Follow the link https://forms.google.com/ , evaluate your peers based on a

rubric that includes the following criteria:

strategic thinking;

use of language in negotiating solutions;

emotional intelligence;

problem-solving strategies.

These tasks involve students in the realities of life, develop teamwork skills,
express their opinions and ideas, help to analyze, reason deductively, draw certain
conclusions, and present the results obtained during the discussion. These tasks help
students to see the big picture, to imagine the interrelationships of the details of the
whole issue

class 8

Unit Daily life and shopping

Level Bl

Strand Content, listening and speaking

Aims 8.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;

8.1.3.1 respect differing points of view;
8.1.4.1 evaluate and respond constructively to feedback from
others;

8.1.5.1 use feedback to set personal learning objectives;

8.2.3.1 understand with little or no support most of the detail of an
argument in extended talk on a wide range of general and curricular

topics;
8.3.5.1 interact with peers to negotiate, agree and organise priorities
and plans for completing classroom tasks;

8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class

exchanges
skills Soft skills
Strategies and techniques Role-play
assessment Group assessment using the criteria

Sticker technique for providing feedback
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Criteria

use of language in negotiating solutions, emotional intelligence, and
problem-solving strategies.

Materials Needed:

Task cards

- Feedback forms

- Rubric for assessment
- Timer

Expected Results:

1. Students demonstrate their ability of deductive reasoning
2. Students analyze, draw conclusions and come to a decision

3. Students develop empathy by understanding different
perspectives.
4. Students enhance their language use in expressing feelings and
negotiating solutions.

Engage in a scenario discussion as a group (Provide scenarios to students before
the lesson). Present a role-play for the class. Observe other groups, taking note of
conflict resolution, empathy, and communication skills. Utilize feedback forms to
evaluate each student's performance in the role-play. Assess peers according to a rubric

with criteria such as:
conflict resolution;

use of language in negotiating solutions;

emotional intelligence;

problem-solving strategies.
Discuss effective strategies, areas for improvement, and the group's success in
resolving conflicts. Reflect on applying these skills in real-life situations.

Card 1.
marketplace.

Conflict in the

Card 2

Card 3

Background. A scandal has
developed around the well-
known online marketplace
Wildberries. Customers
complain on the Internet that
the marketplace allegedly takes
money for the returning of

Background. There was a
theft of goods in a store in the
city center. It is not known
which of the customers is the
thief.

Background. The customer
bought milk at the food store,
but when he came home, he
saw that the milk was spoiled.
The next day, a customer came
to the store with the spoiled
milk, wanting to exchange it or

smartphone cover instead of a
protective cover for the watch,
but the marketplace still
withheld 500 tenge for the
return of the goods.

Service for Supervision of
Consumer Protection and
Public Welfare is trying to
resolve the situation according
to the law.

Manager of the marketplace
wants to solve the problem in
favor of the marketplace

plane to be in time for a close
friend's birthday. On the way,
he asked the taxi driver to stop
at a store in the city center to
quickly buy a long-noticed gift
to his friend. But while he was
buying a gift, a theft occurred
in the store and the guard did
not let any of the customers out
until the police arrived. The
customer is trying to quickly
prove his innocence so that he
can be released from the store,

goods. get the money back.
Roles. Roles. Roles.
Customer received a | Customer is rushing to catch a | Customer bought milk at the

food store, but when he came
home, he saw that the milk was
spoiled. The next day, a
customer came to the store
with the spoiled milk, wanting
to exchange it or get the money
back.

Saleswoman refuses to take
the milk back, as the expiration
date is not over yet and the
customer did not bring the milk
on the day he bought it, but
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without harming the

company's reputation

as a taxi is waiting for him and
he needs to catch his flight.
Guard is trying to remain
customers’ calm and leave all
witnesses and suspects at the
crime scene.

Manager is angry at the staff
and scolds them for not
preventing this situation

only the next day. Also she
calls and blames the forwarder
for bringing a spoiled product.
Forwarding agent does not
accept the charges, because the
products were delivered to
them on time and the seller

accepted them, all the
necessary  documents  are
available.

Objectives: each participant
must argue their case and work
towards a consensus or fair
decision by the end of the
discussion.

Objectives: listen to each
other, show empathy and come
to the most correct decision
that is possible in this situation.

Objectives: come to the most
correct decision that is possible
in this situation.

Feedback.

Use notes or stickers. Sometimes it is more effective to see a teacher's written
comment. Give a written comment. For example, you can use colored stickers as
feedback. For instance, red is a sign of displeasure with behavior or poor performance.
You can prepare such a comment right on the sticker and, passing by the student, leave
it on his desk. Many students, even if they interfere with you, react very painfully to
verbal remarks. They think you're humiliating them. Using warning stickers may work.

You can put a sticker of a different color on the desk of a student who work
good with the following comment: "Well done! I'm happy with your work...."

Group assessment sheet

Criteria

Group 1

Group 2

Group 3

- conflict resolution;

- use of language in
negotiating
solutions;

- emotional
intelligence;

- problem-solving
strategies.

This task involves students in a situation that can happen to them in life and it
helps to gain skills of conflict negotiation and conflict resolution, to show empathy, to
develop communication flexibility and come to a suitable and correct solution for

everyone.

class 8

Unit The world of work.

Level Bl

Strand Content, listening and speaking

Aims 8.1.6.1 organise and present information clearly to others;
8.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;
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8.2.8.1 understand extended narratives on a wide range of general
and curricular topics

8.3.2.1 ask more complex questions to get information about a
growing range of general topics and some curricular topics;

8.3.3.1 give an opinion at discourse level on a wide range of general
and curricular topics;

8.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular

topics;
skills Soft skills
Strategies and techniques Debates

assessment

Group assessment using the criteria
Sticker technique for providing feedback

Criteria

use of language in negotiating solutions, deductive reasoning,
conflict resolutions.

Materials Needed:

Task cards

- Feedback forms

- Rubric for assessment
- Timer

Expected Results:

1. students intensify their speaking skills in the ability to argue
and prove their position

2. students make a presentation of discussion within the
required time frame

3. students develop the ability to negotiate and come to a
common solution

4. students consider the issue from all sides and express the
own opinion

1. Conduct debates within a group, class.
The class is divided into the following roles: Group A —who support statements.
Group B — speakers with arguments "against"

Group C —the jury.

One person is a time keeper
Firstly, the teacher makes a statement.

In the near future, artificial intelligence will replace many professions, including
the teaching profession. It is very beneficial and advantageous for students.

Teams A and B are given 4-5 minutes to discuss the argument. Next, Group A
gives an introduction and 3 arguments in support of the statement. Group B should
refute what Group A said and ask a question. Then Group B makes its arguments. Then
Group A must find a rebuttal to Group B's statements and ask questions.

Feedback

Student’s name | provided worthy | could refute the | could ask the | gave ideas for

(photo) arguments in | arguments of the | necessary succinct answers
support of the | opponents questions  that | during the
team’s opinion helped to refute | discussion with

the opinion of the | the team
opponents  and
reveal the topic of
discussion
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Group assessment

After 2 or 3 rounds, the jury deliberates and decides whose arguments were stronger
and more weighty and why.

This task provides a clash of opposing points of view, and allows their
participants to develop skills in organizing their thoughts, oral speech skills, empathy
and tolerance for different views, the ability to work in a team, logical and critical
thinking, understanding their strengths and weaknesses, self-confidence, help to form
their own life position and learn in a civilized way defend your views and beliefs.

class

8

Unit

Sport, health and exercise

Level

Bl

Strand

Content, reading, speaking, writing

Aims

8.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;

8.1.3.1 respect differing points of view;

8.1.7.1 develop and sustain a consistent argument when speaking or
writing 8.3.5.1 interact with peers to negotiate, agree and organise
priorities and plans for completing classroom tasks;

8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class
exchanges;

8.5.5.1 develop with support coherent arguments supported when
necessary by examples and reasons for a growing range of written
genres in familiar general and curricular topics;

skills

Soft skills

Strategies and techniques

Case study, essay, project creating

assessment

Group assessment
Bracelet technique

Criteria

the strength of arguments and identify flaws in reasoning,
considering multiple perspectives, identifying the root cause of a
problem and generating multiple solutions, working with others
toward a shared goal.

Materials Needed:

- Feedback templates
- Interactive board for project presentation
- Timer

Expected Results:

Students identify the best course of action.

Students come up with alternative solutions.

Students demonstrate effective problem-solving.

Students tackle issues from new and different angles.

Students set a clear vision, communicate and present it effectively
Students convey messages in a clear and compelling way.

1. Read the text and list the problems that are described in the text.
According to a study by Clinic Compare, the unhealthiest country in the world
iIs the Czech Republic. The study, which compared data on alcohol, tobacco

189




consumption and obesity in 179 countries, found that Czech Republic residents are
among the world’s heaviest drinkers. Indeed, nine of the ten unhealthiest countries are
located in Eastern Europe, where smoking is more common than in the rest of the world
and is increasing among teenagers. The only one outside this region was the USA,
where 36 per cent of the population are obese. Obesity levels are lower in the Czech
Republic but are the highest in Europe.

The study must be taken with a pinch of salt, however. According to the
rankings, the healthiest country in the world is Afghanistan due to its low obesity and
alcohol consumption. In second and third place are Guinea and Niger. But that doesn’t
make them healthy places to live. Indeed, four countries listed among Clinic Compare’s
top ten healthiest countries, Guinea, DR Congo, Malawi and Mozambique, were
among the least healthy nations in another study, the Global Competitiveness Index.

High consumption of alcohol, tobacco and food are diseases of affluence; that
Is, they are common in wealthy countries. However, many countries, especially in
Africa, are still struggling with diseases of poverty. For example, the average life
expectancy in DR Congo is just 53 years old. Here, many people die from diseases
which could be treated in other countries. In Malawi, tuberculosis and HIV are
common. These countries lack basic medical facilities and trained doctors. In
Mozambique, where 30% of people cannot access health services, lack of nutrients in
the diet is a far more common medical problem than overeating.

Moreover, Nepal, listed by Clinic Compare as the fourth healthiest country, is
the tenth most polluted country and Afghanistan the fourteenth. Air pollution is a killer,
with 7 million people dying worldwide each year from diseases associated with it. It is
not just vehicle fumes and industries which are the problem. Around 2.4 billion people
worldwide are exposed to dangerous levels of household air pollution while cooking
on fires or stoves fuelled by kerosene, wood, dung and coal.

According to a different study, which measured factors such as the cost of
staying healthy, life expectancy, air pollution, obesity, sunlight hours and crime rate,
the healthiest country is Spain. This is most likely due to its traditionally healthy diet,
clean air, the number of people walking to work (37%), and free healthcare.
Interestingly, another study, the Global Health Security Index, ranks the USA as the
healthiest nation. This was because its high standards in research, safety and
communication allow it to detect and respond to pandemics the most effectively. This
contrasts with the Clinic Compare survey, which ranked it the tenth unhealthiest
country, primarily because of its high obesity rate.

The countries with the highest levels of obesity, however, are in the Pacific
islands. In countries such as Nauru, Tuvalu and Palau, over half the population is obese.
This is a relatively new trend, as, before the 1950s, locals consumed a traditional diet
that included bananas, coconuts, yams and seafood. Since then, incomes have
increased, making imported convenience foods more affordable. This new scenario
causes people to make poor food choices despite the availability of healthier, locally-
grown options. In many regions of the USA, healthy choices just aren’t available, or
they are too expensive. In addition, this country’s driving culture means that many
people don’t get enough exercise.
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2. Discuss in small groups what can be offered to the government of the listed in
the text countries to make their country healthier.

3. Explore the problems of Kazakhstan and write an essay on the topic "How to
make the Kazakh nation healthier?”

4, Discuss in small groups the essays of each member and using the ideas of each
member of the group, create a project “Healthy Nation”

5. Imagine that you need to present your project in front of the government of the
state, assign roles in the group for the presentation of the project and defend it in front
of the rest of your classmates.

Feedback “bracelet”

| you was great at ... you could do better ... |
‘ 1
|
|

&

The teacher prepares templates of paper bracelets in advance, as shown in the
figure, on the one hand cutting the edge from bottom to top not to the end and on the
other hand from top to bottom not to the end, so that later it would be possible to put
these bracelets on the students' hands by hooking the edges of the templates onto each
other. Then the teacher distributes several templates to each student, the students come
to each other, fill out bracelets complementing phrases on the template, thus giving
each other feedback. If the teacher sees that some students may not receive feedback
from classmates then the teacher fills out the templates himself/herself and gives these
students his/her feedback.

Group assessment

Each student can express his/her opinion about the work of other groups.
- The idea which I liked in your project is ...
- I disagree/I doubt that ...
- I think that your group was/wasn’t tight-knit ...
At the end of the lesson, the teacher gives his assessment of the work of the groups
about which group can be praised for its cohesion, for the ability to listen to
everyone's opinion, etc.
This task helps to acquire the skill to speak in front of an audience, the ability of
deductive reasoning and solving complex problems, prepares for participation in
project activities,

class 8

Unit Travel and transport
Level Bl

Strand Content, reading, writing
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Aims 8.1.3.1 respect differing points of view;
8.4.5.1 deduce meaning from context in short texts and some
extended texts on a growing range of familiar general and curricular
topics;
8.5.6.1 link, independently, sentences into coherent paragraphs
using a variety of basic connectors on a range of familiar general
topics and some curricular topics;

skills Soft skills

Strategies and techniques

Pictures, Canva

assessment

Group assessment “Comment log”
Feedback “Sandwich technique”

Criteria

developing new products that set them apart from their competition.
approaching problems and challenges with a strategic and analytical
mindset

Materials Needed:

- Feedback templates

- comment log

- laptops (for work in Canva)

- coloured pencils, scissors, glue, paper
- pictures

- Timer

Expected Results:

Students gains confidence when communicating with other
classmates in the group

Students share ideas, brainstorm new solutions and collaborate on
new initiatives.

Students develop new products that set them apart from their
competition.

Students develop and demonstrate creative skills

Students approach problems and challenges with a strategic and
analytical mindset

1. Read a travel guide about Bangkok. Would you like to visit Bangkok? Why

or why not?

Whether you're travelling to the islands or the mo

o
untains of Thailand, you're

likely to spend at least one night in its capital city on the way. Bangkok might be
noisy and polluted but it's also an exciting city with plenty of things to see and do.
Why not make it a longer stay?

Where to stay

The Khao San Road was a famous traveller spot even before Leonardo di
Caprio's character in the film The Beach stayed there. But it's noisy, not very pretty
and not very Thai. For something more authentic, Phra Kanong offers an alternative
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place to stay, with its fantastic street markets where everyday Bangkok people eat,
work and live. It's not as convenient for the main tourist sites, but it has a Skytrain
station so you can be at the Grand Palace in 20 minutes.
How to get around

Bangkok's traffic can be a nightmare. Sure, you can easily take a taxi — if you
want to spend hours stuck in traffic jams — but there are two much better ways to get
around the city. To explore the temples and historical sites, catch an express boat
river taxi or a longtail boat along the Chao Phraya river and the canals. For the
modern part of the city, the Skytrain is a fast, cheap way to travel from the river to
the shopping malls and nightlife of Sukhumvit, and the famous Chatuchak street
market.
Where to eat

The simple answer is: everywhere! Thai street food is among the best in the
world, and for around $5 you can eat a filling and delicious meal. Some food stands
have little plastic seats where you can sit and eat and they cook the same dish over
and over, like fried chicken on rice or Pad Thai noodles. Head for Chinatown —
Yaowarat Street — and choose whatever looks most interesting from the many
excellent Chinese and Thai restaurants and food stands.
What to do

After you've seen the main sites like the Giant Buddha at the temple of Wat
Pho and the spectacular Grand Palace, and shopped at Chatuchak market, check out
the snake farm and watch the live snake show. You can even touch a snake yourself if
you want to!

2. Each group gets its own picture. Imagine that you are a travel company,
you need to give the name of the locality that is depicted in your picture and
create a travel guide which contains the following items :

- Introduction

- Where to stay

- How to get around

- Where to eat

- What to do

- Additional entertainment and program from the travel company.

Groups 1,3,5 create a travel guide in the resource Canva.

Groups 2,4,6 create a travel guide with the help of scissors, paper, coloured

pencils and glue, which students or the teacher prepared in advance.

The teacher can offer other options.

The teacher give a limited amount of time to compile a travel guide.
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3. After the time of creating travel guides expires, the groups can submit their
work or this stage of the lesson can be skipped.

Use feedback forms to assess each student's performance in the role-play.
Feedback form via “Sandwich technique”
Student’s name praise critique praise
Student 1

Student 2

Student 3

or feedback can be provided verbally by asking questions:

Teacher: What contribution have you made to the work of your group?
Student: I've suggested an interesting idea ...

Teacher: That's great! Great job! Yes, | saw that you ...

Group assessment “Comment log”
Students and the teacher approach the desk of each group and fill out a comment log
in which they evaluate the work of the groups.
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I would/wouldn’t use the services of your travel

company because. ..

This task helps to establish a sense of unity and collaboration, and even lead to
better outcomes for everyone involved, makes students feels responsible for the
common cause, makes them see the unusual in the ordinary, fantasize, create something

new.
Task on Communication
Class 8
Unit Daily Life and Shopping
Level Bl
Aims 8.3.7.1 use appropriate subject-specific vocabulary and syntax to
talk about a range of general topics, and some curricular topics;
Skills Communicative skills

Strategies and techniques

Project-based learning

Assessment

Peer assessment

Criteria

Communication, use of language in expressing and explaining the
choice, order the activities according to the importance

Meterials needed

Cards with the written activities

Expected results

Students order the given activities;
Students explain the degree of importance of them;
Students add the missed activities.

Task 1. Read the situation and order the activities. Describe the degree of
importance of all these activities for you. Add the activities if you have any.

You are preparing to have a party. Order the activities according to their
importance for you and say the reasons for the choice. Activities: decorate the house,
make sandwiches, ask parents for permission to have a party, buy food and drink, find
good music, call the guests to make sure they will come, invite guests, prepare games
and competitions for a party.

Descriptor:

1. Order the activities according to their importance for them;
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2. Says the reasons for the choice.

Task 2. In groups prepare games and competitions for a party.
To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
communication
using the language in expressing and explaining the choice
ordering the activities according to their importance.

Task on Communication through Role-Play

Class 8

Unit The Natural World

Level Bl

Aims 8.1.1.1 use speaking and listening skills to solve problems

creatively and cooperatively in groups;
8.3.3.1 give an opinion at discourse level on a wide range of
general and curricular topics;

Skills Communicative skills

Strategies and techniques Role-play

Assessment Self-assessment

Criteria Communication, use of language in expressing the ideas and
explaining the ways of solution

Materials needed Microphone

Expected results Students answer the given questions;

Students describe the real situation;
Students suggest activities to solve the problems.

Task. One student is appointed to be a journalist and three play roles of specialists
in different spheres. The journalist asks the questions (situations) and the others
describe the ways of solution.
Example questions:
1. The Earth may become a desert because of cutting forests down. What is the way
out?
2. Grown-up children often do not have enough time to take care of their old
parents. How can we change the situation?
3. Obesity is a common problem for many people. What should we do to solve the
problem?

Descriptor:

1. Solve the problem creatively;
2. Describe clearly the ways of the solution.
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

For self-assessment, students use the “Reflexive diary” technique. They reflect on their
experience whether they met the criteria and how they felt while listening and write it
down.

Task on Creativity through Imagination

Class 8

Unit The World of Work

Level Bl

Aims 8.5.2.1 write with minimal support about real and imaginary past

events, activities and experiences on a range of familiar general
topics and some curricular topics;

8.5.3.2 write with moderate grammatical accuracy on a growing
range of familiar general and curricular topics

Skills Creative skills, written communication

Strategies and techniques Silent letter

Assessment Teacher’s feedback

Criteria Imagination, originality

Materials needed Sheet of paper, pen

Expected results Students share their ideas about endless stories;
Students use their imagination and vocabulary to create the end of
the story;

Students write unusual end for the story.

Task. Read and imagine the
given situation and write the
ending of the stories.
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1. Harry was very unpopular in his class. But one day ...
2. Helen was going home after a hard day at her office. But suddenly ...
3. John could hardly imagine that it may happen to him ...

Descriptor:

1. Write the end of the story creatively;

2. Write with grammatical accuracy.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the teacher’s feedback as a form of formative assessment method
IS recommended.

Task on Solving problems

Class 8

Unit The World of Work

Level Bl

Aims 8.1.6.1 organise and present information clearly to others;

8.3.3.1 give an opinion at discourse level on a wide range of
general and curricular topics;

8.3.7.1 use appropriate subject-specific vocabulary and syntax to
talk about a range of general topics, and some curricular topics;

Skills Solve problems

Strategies and techniques | Problem-solving strategies

Assessment Peer-assessment

Criteria presenting a point of view clearly

Materials needed Poster, felt-tips

Expected results Students give their own points of view according to the situation;

Students express the ways to solve the problem;
Students tell the qualities a teacher should have.

Task. Read the situation and express the ways to decision.
You think some people are unfair to you. Find a solution to deal with such a
situation. Discuss in the class.

Descriptor:

1. Give ways to find the decisions.

2. Speak clearly.

3. Give reasonable arguments.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer-assessment
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giving an
opinion at
discourse level

Organising
and
presenting
information
clearly to
others

using appropriate
subject-specific
vocabulary and syntax

Task on Creativity and Teamwork

Class 8

Unit Our World

Level Bl

Aims 8.3.5.1 interact with peers to negotiate, agree and organise priorities
and plans for completing classroom tasks;
8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class
exchanges;
8.3.7.1 use appropriate subject-specific vocabulary and syntax to
talk about a range of general topics, and some curricular topics

Skills Creative and teamwork skills

Strategies and techniques

Game-based learning

Assessment

Group assessment

Criteria

Communication, working in a team, keeping group rules,
interacting with all group members, and timekeeping

Materials needed

Sheets of paper, felt-tips

Expected results

Students work as a team;
Students write about 30 stories;
Students assess the completed circles as a group

Task. Read the rules and play the game.

“30 circles” is an exercise aimed at developing creativity where the goal is
quantity over quality. You're given a sheet of paper with 30 identical circles on it.
You have a short amount of time, usually 10 minutes at most, to write connected short
stories about “Our world” in as many of the 30 circles as possible. When done as a
team, the group members compare the completed circles to see if there are any
unifying principles or designs.

Descriptor:
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1. Draw the figures/ pictures creatively as many as possible;
2. Write as many connected short stories about “Our world” as possible.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Use the "Triangles' technique. Students assess each other and give pieces of the
triangle if their partner meets the criteria.

Communicati
on

and
timekeeping

working in a
team,
interacting
with all group
members

keeping
group rules

Task on Creativity

Class 8

Unit Our World

Level Bl

Aims 8.5.2.1 write with minimal support about real and imaginary

past events, activities, and experiences on a range of familiar
general topics and some curricular topics;

8.5.3.1 write with moderate grammatical accuracy on a
growing range of familiar general and curricular topics;

Skills Creative skills (imagination), Story creating, written
communication

Strategies and techniques Task-based learning, creative writing strategies

Assessment Group assessment using the criteria

Criteria Imagination, using vocabulary on the topic, writing about
past events accurately using linking words and appropriate
phrases

Materials needed A dictionary
A poster
Pencils/felt-tips

Expected results Students use their ideas to create an interesting story and

increase their vocabulary
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Task 1. Brainstorming. Do this task as fast as possible:

Choose the opposites to these words
Write the noun to the verb

Adjective Opposite Verb Noun
adjective
Answer Answer
Note for teacher! Note for teacher!
(should be empty) (should be empty)
Hot - Cold Make a decision
Big - Small Take a break
Fast - Slow Give advice
Happy - Sad Do homework
Light - Dark Read a book
Near - Far Write a letter
Strong - Weak Speak English
Easy - Difficult Watch a movie
Young - Old Have a meal
Cheap - Expensive Play a game
Full - Empty Send an email
Safe - Dangerous Start a conversation
Quiet - Loud Cook dinner
Clean - Dirty Catch a bus
Tall - Short Pay a bill
Heavy - Light Drive acar
Early - Late Learn a language
Rich - Poor Meet a friend
Soft - Hard Open a door
Wide - Narrow Close a window

Task 2. Make some sentences with the words from task 1.

Task 3. Read the rules and play the game.
Dictionary story
Select a word at random from the dictionary. Use the word you chose, the word
above it, and the word below it to create a short story. Finding a way to create an
interesting story from elements can improve your ability to make connections and
combine ideas that don't necessarily relate.

Descriptor:
1. Use imagination;
2. Use as many linking words, appropriate vocabulary, and acceptable vocabulary
to create a story.
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for group-assessment

ilmagination

J
~

using appropriate
vocabulary on the topic
,

writing about past events
accurately using linking
words

Task on Logical Thinking

Class 8

Unit Our World

Level Bl

Aims 8.3.1.1 use formal and informal registers in their talk on a

growing range of general and curricular topics;
8.3.3.1 give an opinion at discourse level on a wide range of
general and curricular topics;

Skills Logical thinking (strategic thinking)

Strategies and techniques Problem-based learning

Assessment Group assessment using the criteria

Criteria Imagination, using appropriate language, linking words,
phrases

Ability to think logically

Expressing opinion

Materials needed A card with the task

Expected results Students use their ideas to solve the task;

Students reason and identify the answer to the question.

Task. Read the situation and find the answer working in a group with your
classmetes.

You find yourself in a room with four doors and a tiny window. Three of the
doors are false, that is, there is brickwork immediately behind them. And one door
with access to the street. You have been given a key that opens all four doors, but you
have no idea which door will lead to the street. You can try it once. When one door is
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opened, the remaining locks are locked mechanically and irrevocably. In addition, the
room is dark and slightly illuminated by the light of a single candle. How do you
identify the only door that leads to the street?
Descriptor:

1. Find the group decision.

2. Explain the answer.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for group assessment
Imagination
using appropriate language, linking words, phrases
Ability to think logically
Expressing opinion

Task on Critical Thinking

Class 8

Unit Sport, Health and Exercise

Level Bl

Aims 8.4.2.1 understand specific information and detail in texts on

a growing range of familiar general and curricular topics,
including some extended texts;

8.4.6.1 recognise the attitude or opinion of the writer on a
growing range of unfamiliar general and curricular topics,
including some extended texts;

8.3.7.1 use appropriate subject-specific vocabulary and
syntax to talk about a range of general topics, and some
curricular topics;

8.6.1.13 use a growing variety of modal forms for different
functions: obligation, necessity, possibility, permission,
requests, suggestions, prohibition on a range of familiar
general and curricular topics;

8.5.8.1 spell most high-frequency vocabulary accurately for
a range of familiar general and curricular topics.

Skills Problem-solving, Strategic thinking
Strategies and techniques Task-based learning, jigsaw reading*
Criteria Imagination, using appropriate language, linking words,

phrases emotional intelligence (interpersonal skills),
Recognizing writer’s opinion

Understanding details in the text

Materials needed Copy-books, a poster, felt tips of different colours
Expected results Students use their ideas to create an interesting story,
understand details in the text and increase their vocabulary

Read the text and do the tasks below.
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A heart attack, also called a myocardial infarction, g w 79
happens when a part of the heart muscle doesn't get enough ,\ %
blood. The more time that passes without treatment to restore A( ° L 2
blood flow, the greater the damage to the heart muscle. TN

The major symptoms of a heart attack are: g

Chest pain or discomfort. Most heart attacks involve
discomfort in the center or left side of the chest that lasts for more than a few minutes
or that goes away and comes back. The discomfort can feel like uncomfortable
pressure, squeezing, fullness, or pain.

Feeling weak, light-headed, or faint. You may also break into a cold sweat.
Pain or discomfort in the jaw, neck, or back.

Pain or discomfort in one or both arms or shoulders.

Shortness of breath. This often comes along with chest discomfort, but shortness of
breath also can happen before chest discomfort.

Call 103 if you notice symptoms of a heart attack

If you notice the symptoms of a heart attack in yourself or someone else, call
103 immediately. The sooner you get to an emergency room, the sooner you can get
treatment to reduce the amount of damage to the heart muscle. At the hospital, health
care professionals can run tests to find out if a heart attack is happening and can decide
the best treatment.

In some cases, a heart attack requires cardiopulmonary resuscitation (CPR) or
an electrical shock (defibrillation) to the heart to get the heart pumping again.
Bystanders trained to use CPR or a defibrillator may be able to help until emergency
medical personnel arrive.

Remember, the chances of surviving a heart attack are better the sooner
emergency treatment begins.

Remembering:
1. Choose the right answer:
1. A myocardial infarction is also called :
A) backache B) heart attack C) discomfort
2. A part of the heart muscle doesn't get enough
A) blood B) oxygen C) pressure
3. The symptoms that doesn’t occur to the heart attack:
A) Sneezing, coughing, high temperature.
B) Pain, shortness of breath, a cold sweat.
C) Pain, light-headed, shortness of breath.

4, , @ heart attack requires cardiopulmonary resuscitation (CPR) or
an electrical shock (defibrillation).
A) Never B) Always C) Sometimes

Answers: 1.B; 2. A; 3. A; 4.C.

Understanding:
204



2. Answer the questions according to the text:

1. What is the main reason of a heart attack?

2. What are the symptoms of a heart attack?

3. Why is it important to call 103 if you see someone with the pain in the center
or left side of the chest?

Answers:

1. The more time that passes without treatment to restore blood flow, the greater
the damage to the heart muscle.

2. The symptoms of a heart attack are feeling weak, light-headed, or faint. You
may also break into a cold sweat, pain or discomfort in the jaw, neck, or back,
pain or discomfort in one or both arms or shoulders, shortness of breath.

3. The sooner you get to an emergency room, the sooner you can get treatment
to reduce the amount of damage to the heart muscle. At the hospital, health
care professionals can run tests to find out if a heart attack is happening and
can decide the best treatment.

Applying:
3. Create a diagram of the symptoms of a heart attack.

Analyzing:
4. Search the internet to find some statistics for Kazakhstan and discuss them.

Evaluating:

5.Group the activities a person should /shouldn’t do to help a victim: call an
emergency, put the victim on the floor, give the victim a tablet or pill, use an electrical
shock (defibrillation) to the heart, feel blood pressure, feel the pulse.

Answer:

Should Shouldn’t
call an emergency put the victim on the floor
give the victim a tablet or pill
use an electrical shock (defibrillation) to the
heart
feel blood pressure, feel the pulse

Creating:

6. Imagine that you are a popular designer in the city. Create a poster/transit
advertising/billboard, etc. that will be useful for surviving someone’s life who
suffers from a heart attack.

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer-assessment
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Criteria

Imagination, using appropriate language, linking words, phrases

Emotional intelligence (interpersonal skills)

Recognizing writer’s opinion

Understanding details in the text

Task on Work Ethic

Class 8

Unit The World of Work

Level Bl

Aims 8.4.6.1 recognize the attitude or opinion of the writer on a growing
range of unfamiliar general and curricular topics, including some
extended texts;
8.3.5.1 interact with peers to negotiate, agree and organize
priorities and plans for completing classroom tasks;
8.3.6.1 link comments with some flexibility to what others say at
sentence and discourse level in pair, group and whole class
exchanges.

Skills Time management, communication

Strategies and techniques

Task-based learning

Criteria

Identifying the author’s viewpoint
Collaborating with classmates to reach an agreement
Responding to others

Assessment

Self-assessment

Materials needed

Worksheets with tasks

Expected results

Students use their ideas about key work ethic, talk about the
problems people can face, negotiate agree, and organize priorities
and plans for completing classroom tasks, identifying the author’s
viewpoint

Read the dialogue and do the tasks below.

Dina: Hello, Amira! How are you?

Amira: I’m fine, and what about you?

Dina: I’'m fine too, but I’'m in some trouble.

Amira: ’'m sorry to hear that. Can I help you in any way?
Dina: You know, Amira, [ missed many of my classes, and now I’m having trouble
understanding those lessons. The exams are also just around the corner.
Amira: I see you're really in a difficult situation. I'm lucky enough that I’ve been
punctual and attended all my classes on time.
Dina: You’ve really done a great job. Now I realize that I’ve made a big mistake. I
thought I’d be able to catch up on all my lessons before the exams.
Amira: It’s unfortunate that you made such a mistake. We should be strict about
punctuality if we want to do well in our exams.
Dina: You’re absolutely right. I didn’t even prepare my practical papers on time. I
don’t know how I’'m going to finish everything now. I feel so hopeless.
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Amira: I feel sorry for you. If you had been punctual, you wouldn’t be in this situation
now.

Dina: I can now understand the importance of punctuality in student life.

Amira: Yes, punctuality in student life is very important. You mustn’t forget that.
Dina: Yes, that’s absolutely true. Student life is the best time to develop the habit of
punctuality.

Amira: Exactly! If someone fails to develop the habit of punctuality, they will
definitely suffer later on.

Dina: Of course! Thank you for your valuable advice.

Amira: You’re most welcome. See you again!

Task 1. Complete the sentences:
1. Amira missed many of her classes and now she is having trouble with

2. She thought that she would be able to all her lessons before the
exams.

3. Dina can now understand of punctuality in student life.

4, IS the best time to grow the habit of punctuality.

Task 2. Choose True / False / Not given:
1. One of the students has some troubles because of her discipline during the

classes. T/F/ING

If anyone fails to develop the habit of punctuality, he must suffer. T/F /NG
They shouldn’t maintain strict punctuality in their student life. T/ F /NG
Amira passed her exams. T/F/NG
. It’s very important to prepare practical papers for all students. T /F /NG
Answers: 1. F;, 2T, 3.F, 4.NG; 5NG

gk w

Task 3. make a list of personal qualities that each specialist could have. For
example: 1. Punctuality

2. Reliability

3. Professionalism

4. Discipline

Task 4. Make your dialogue.

For self-assessment, students use the “Reflexive diary” technique. They
reflect on their experience whether they met the criteria and how they felt while
listening and write it down. Use the following criteria to reflect on:

Identifying the author’s viewpoint

Collaborating with classmates to reach an agreement

Responding to others
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Task on Problem-solving

Class 8

Unit Travel and Transport

Level Bl

Aims 8.4.1.1 understand the main points in texts on a growing range

of unfamiliar general and curricular topics, including some
extended texts;

8.4.4.1 read a growing range of extended fiction and non-
fiction texts on familiar and some unfamiliar general and
curricular topics;

8.3.3.1 give an opinion at discourse level on a wide range of
general and curricular topics;

8.3.7.1 use appropriate subject-specific vocabulary and syntax
to talk about a range of general topics, and some curricular

topics
Skills Strategic thinking, initiative
Strategies and techniques Task-based learning, jigsaw reading*
Criteria Understanding the key ideas in texts

Reading a wider variety of longer fiction and non-fiction
Sharing opinions on a broad range of topics
Using the right vocabulary and sentence structure for the

subject
Assessment Group assessment
Materials needed Worksheets with criteria
Expected results understanding the key ideas in texts about tourists

read a wider variety of longer fiction and non-fiction
share opinions on a broad range of topics
use the right vocabulary and sentence structure for the subject

Read the text and do the tasks below.
Danger for tourists

In nearly 20 years I've only been mugged four
times. Two of them were in my hometown, minutes
from my house.

Some countries are more dangerous than others. *
It's important to check for any government warnings
before you visit. It's also advisable to check Facebook
groups and other forums for the opinions of other travelers.
A word of advice — don't believe everything you read.
There are lots of articles about how to stay safe when traveling, but what should you
do if you actually get attacked?
Don't panic!

The first thing you need to do is report it to the police. You'll need a Crime
Reference Number to claim on your insurance. If you're traveling with Worldpackers,

208




your host will know the nearest police station and be able to help you with any
translation issues.

Once that's done it's time to deal with the emotional side. After | was attacked
in Chile, | became quite emotional. | was attacked after leaving a bar, beaten up, and
robbed. After that case, | didn't want to leave the hostel and | was suspicious of
everyone in the street.

| questioned myself. Why me? What did | do wrong? Was it my fault?

It wasn't my fault. | was just in the wrong place at the wrong time. It took me a
while to accept it, but it wasn't my fault. It wasn't personal. They didn't know me. |
was just a random tourist to target. Once | accepted that it was just business for them,
| felt a weight lift from my shoulders. That may seem silly, but it's an important
emotional shift to make.

You're allowed to feel anger, rage, and frustration, but you have to learn to let
it go. They're destructive emotions. The majority of the world are good people. Don't
let a few silly people ruin your journey.

Task 1. Finish the list of problems that foreign tourists can face.
Getting lost, losing a phone...

Descriptor:

1. Make a list of actual tourist problems;

2. Use appropriate vocabulary

3. Speak clearly.

Task 2. Imagine that you have one of the problems discussed. What would
you do in this case?

Descriptor:

1. Express the ways to solve the problem;

2. Use appropriate vocabulary;

3. Express their opinion.

Task 3. Ingroups make up and act out the dialogue describing the problem
with its solution.

Descriptor:

1. Describe the problems;

2. Express the solution to the problems;

3. Say at least 5-6 phrases for each speaker.

Task 4. Give some advice to the tourists who go abroad, especially for the
first time.

Descriptor:

1. Five concrete advice;

2. Mind grammar accuracy.

3. Use appropriate vocabulary
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To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Criteria for peer assessment
Understanding the key ideas in texts
Reading a wider variety of longer fiction and non-fiction
Sharing opinions on a broad range of topics
Using the right vocabulary and sentence structure for the subject

Task on Creativity and Teamwork

Class 8

Unit Our World

Level Bl

Aims 8.1.3.1 respect differing points of view; 8.1.4.1 evaluate and respond

constructively to feedback from others;

8.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;

8.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular

topics
Skills Collaboration
Strategies and Two truths and one lie
techniques Game-based strategy
Criteria Respecting other people's opinions

Understanding and replying positively to feedback from others
Using creativity to share thoughts, ideas, experiences, and feelings
Responding with some flexibility to unexpected comments on a
variety of topics

Assessment Group assessment
Materials needed Worksheet for peer assessment
Expected results Students form positive psychological atmosphere

Students make friendly relationships

Play the game and discuss it with the class.
Game “Two truths and one lie”

Team size: from 3 people
Time: 2-3 minutes per person

Rules of the game.

Ask everyone in the group to tell two facts and one lie about themselves. The
more exotic the facts (for example, “I went skydiving in Costa Rica”) and the more
credible the lies (for example, “I have two dogs”), the more fun the game will be. All
these statements can be compiled into a presentation, in which there will be one slide
for each participant, or you can play it without preparation. Ask each participant to



provide three such statements about themselves and have the group vote to choose
which one is false.

How is this exercise useful? This game is well suited for groups whose
members do not yet know each other well. What you share can later become topics of
conversation (e.g. “What else did you do in Costa Rica?”’) that can help you gain a
better understanding of those you work with.

Descriptor:

1. Follow the rules;

2. Respond clearly and creatively.
3. Respect other people’s opinion
4. Give your feedback

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Worksheet for peer assessment

Respecting other people's opinions

Understanding and replying positively to feedback from others

Using creativity to share thoughts, ideas, experiences, and feelings
Responding with some flexibility to unexpected comments on a variety

of topics
Task on Teambuilding

Class 8

Unit Travel and Transport

Level Bl

Aims 8.1.3.1 respect differing points of view; 8.1.4.1 evaluate and
respond constructively to feedback from others;
8.1.9.1 use imagination to express thoughts, ideas, experiences and
feelings;
8.3.4.1 respond with some flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics

Skills Collaboration, teambuilding

Strategies and techniques | Game-based strategy

Criteria Respecting other people's opinions
Understanding and replying positively to feedback from others
Using creativity to share thoughts, ideas, experiences, and feelings
Responding with some flexibility to unexpected comments on a
variety of topics

Assessment Group assessment

Materials needed Worksheet for peer assessment

Expected results Students form positive psychological atmosphere
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| | Students make friendly relationships

Play the game and discuss it with the class.
Game: Time Machine

Team size: 5-10 people
Time: 20—-30 minutes

Rules of the game. This team-building exercise is best done in a quiet place where
everyone can sit in a circle. Ask participants to choose a unigue memory from their
lives. The team can be given a few minutes to think about it. Then ask everyone to
share one memory they would like to relive if they could turn back time.
Not everyone may feel comfortable sharing memories at first, so encourage an
open atmosphere and make it easy for everyone to talk about moments that are
important to them.

How is this exercise useful? This game helps employees remember their
priorities and bond on a deeper level. In a team suffering from disunity or stress, a
sense of closeness can be created by having colleagues share non-work-related
memories. Although this exercise does not take much time, it is best to do it later in
the evening so that everyone has a chance to think carefully about what has been said.

Descriptor:

1. Follow the rules;

2. Respond clearly and creatively.
3. Respect other people’s opinion
4.  Give your feedback

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Worksheet for peer assessment

Respecting other people's opinions

Understanding and replying positively to feedback from others

Using creativity to share thoughts, ideas, experiences, and feelings
Responding with some flexibility to unexpected comments on a variety
of topics

Tasks for Developing Soft Skills in Grade 9

| Grade E
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Unit Science and technology

Level Bl

Strand Reading, writing, speaking, listening

Aims 9.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;
9.1.3.1 respect differing points of view;
9.1.7.1 develop and sustain a consistent argument when speaking or
writing;
9.1.9.1 use imagination to express thoughts, ideas, experiences and
Feelings
9.3.3.1 explain and justify their own point of view on a range of general
and curricular topics;
9.3.4.1 respond with growing flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics;
9.3.5.1 interact with peers to negotiate, agree and organise priorities and
plans for completing classroom tasks;
9.3.6.1 link comments with growing flexibility to what others say at
sentence and discourse level in pair, group and whole class exchanges;
9.3.8.1 recount extended stories and events on a range of general and
curricular topics
9.2.2.1 understand most specific information in unsupported extended
talk on a wide range of general and curricular topics;
9.2.3.1 understand most of the detail of an argument in unsupported
extended talk on a wide range of general and curricular topics;
9.2.5.1 recognize the opinion of the speaker(s) in unsupported extended
talk on a wide range of general and curricular topics
9.2.6.1 deduce meaning from context in unsupported extended talk on
a wide range of general and curricular topics;
9.5.1.1 plan, write, edit and proofread work at text level with little or
no support on a range of general and curricular topics;

skills Communication, critical thinking, creative thinking, interpersonal
communication

Strategies and | SWOT analysis, diagram, debate, case-method, decision-making situations,

techniques simulations.

assessment Peer assessment

Criteria Using speaking and listening skills to creatively and cooperatively solve

problems in groups.

Respecting different opinions.

Developing and maintaining a clear argument when speaking or writing.
Using imagination to share thoughts, ideas, experiences, and feelings.
Explaining and justifying your own point of view on various general and
school topics.

Responding with increasing flexibility to unexpected comments on different
topics.

Working with classmates to negotiate, agree, and organize priorities and
plans for completing tasks.

Connecting your comments to what others say in pairs, groups, and class
discussions.

Telling extended stories and events on various topics.
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Understanding most of the specific information in longer talks without
support on a wide range of topics.

Understanding the details of an argument in longer talks without support on
various topics.

Recognizing the speaker's opinion in longer talks on different topics.
Figuring out the meaning from context in longer talks on different topics.
Planning, writing, editing, and proofreading your work with little or no
support on various topics.

Materials: Handout, Internet

Expected Results: | students replenish their vocabulary;

students conclude that the use of technology should be moderate;

students conclude that for effective skill development it is better to abandon
technology;

students get acquainted with different types of skills

students analyze, compare, evaluate their skills and activity. planning skills,
time blocking

students recognize, respect differing points of view and explain and justify
their own point of view when talking about science and technology
students deduce meaning, understand most specific and

Analysis of the using of gadgets by teenagers in their fre

24 hours a day

8 hours-sleep
16- free time

Studing
h
Entertainment (music,films, posts) RS

3

hours

Chat
hours

Surf the Internet (social media)
4 hours

REMEMBERING
Task 1: Study the diagram. Answer the questions (according to the diagram).

What part of the population was analyzed? (kids, adults, teens)
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What does “24” mean in the infographic?

How long should a person sleep to maintain a healthy lifestyle?

How much time of the day is left for activity?

What is an integral part of teenagers' lives? (according to the diagram).
What activities do teenagers spend a lot of time? (according to the diagram).
Which activity is in the second place? (according to the diagram).

What is the third-place activity? (according to the diagram).

How much time do teenagers spend studying? (according to the diagram).
What is important in the lives of teenagers? (according to the diagram).

Task 2. Make a diagram of how you use a gadget in 1 day. (You can view the analysis
on your smartphone). (You may use canva.com)

UNDERSTANDING

Task 1. State in your own words the role of modern gadgets in the lives of teenagers.
What would happen if you continued to use gadgets too often?

What would happen if manufacturers don't release gadgets?

Task 2. Make a flow chat. You may use any flow chat online (canva.com) or use the
example

GADGETS IN OUR LIFE

APPLYING.

Task 1. Make your diagram. How many hours do your classmates usually use
smartphones in 1 day? What for? Analyze the findings. (You may use canva.com)
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Task 2. Search the Internet. How many hours do teenagers typically spend using a
smartphone each day? (You can look at the analysis on your smartphone). (You may

use canva.com)

Task 2. Survey the parents. How many hours do they typically spend using a
smartphone in a day? Analyze the findings.

Task 3. Compare the diagrams.
(You may use canva.com)

ANALYZING

Task 1. Make a list skill which you get using a smartphone. Use the prompt.

10 TYPES OF SKILLS
z S
© &
% = : o
% 2 & @&
% N
&
©®
Time management Problem solving
< %
'8\\*\ > 6/))
4 ;§ %9 "’0/;;
g S
S =
Qé’ 2

@reallygreatsite

Which way of getting skills is more environmentally friendly for a person with or

without a smartphone?

Task 2. Make a SWOT Analysis
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SWOT ANALYSIS
EXCESSIVE GADGET USE

STRENGTHS

d OPPORTUNITIES d THREATS

SWOT

USING ECOLOGICAL STAFF FOR GETTING SKILLS

e strengths weaknesses @

P

opportumtles

WEAKNESSES

threats

EVALUATING.
Task 1. Make a mind map. How can teenagers spend time more productively?
(You may use canva.com or the table bellow)
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REAL LIFE LIVE YOUR REAL LIFE

16 HOURS
OF YOUR
EFFECTIVE AND
HEALTHY
ACTIVITY

skill
skill

Task 2. Solve the case. The Internet was turned off all over the world for a week.
You need to do your homework. Write a biology report, an essay on the Russian
language, read a short story on literature, make up a dialogue on the English language.
How will you complete the tasks?

Use fishbone as a scaffolding for speaking

CREATING. Task 1. Imagine what skills you will master in a week while
performing your homework without the Internet. Make an infographic (Use
canva.com or the example below)
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f(‘)\:' CHECKLIST

12s” OF MY ACTIVITY n

MY ACTIVITY d_‘#’ﬁ MY SKILL

Task 2. Write an argumentative essay on the following topic «Is the lack of a gadget
a problem or a solution to many problems?»

Task 3. Debate in three groups.

Statement: The government has passed a law banning the use of gadgets under the
age of 18

1. The Government

2. The opposition.

3. Judges (I recommend giving students roles opposite to their student's point of view)
Criteria for assessment

Alan Albina | Kairat | Oleg Zhasmin | Sayan Peter

PRESENTATION
OF THE TOPIC

A) consistency
(logically structured,
consistent,
fragmentary
presentation)

B) consistency (unity
of purpose and result,
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clarity of position,

identification of
problems and
suggestion of ways to
solve them

C) content (relevance
of the presentation to
the topic, fluency in
facts, arguments and
arguments,
constructiveness,
abstraction from the

main issue)
D) speech literacy
(knowledge of

theory, use of terms,
scientific  methods,
creativity, quoting or
borrowing)
PERSONAL
QUALITIES

A) oratorical skills
(the ability to interest
the audience, make
them listen, the
ability to convince)
B) culture of speech
(diction, correctness,
compliance with
regulations)

C) psychological
characteristics (stress
resistance (degree of
excitement),  inner
self-feeling (free,
constrained), artistry
(emotionality of
presentation,
firmness of voice,
gestures)

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Peer assessment

Criteria \
Using speaking and listening skills to creatively and cooperatively solve problems in
groups.
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Respecting different opinions.

Developing and maintaining a clear argument when speaking or writing.

Using imagination to share thoughts, ideas, experiences, and feelings.

Explaining and justifying your own point of view on various general and school topics.

Responding with increasing flexibility to unexpected comments on different topics.

Working with classmates to negotiate, agree, and organize priorities and plans for
completing tasks.

Connecting your comments to what others say in pairs, groups, and class discussions.

Telling extended stories and events on various topics.

Understanding most of the specific information in longer talks without support on a
wide range of topics.

Understanding the details of an argument in longer talks without support on various

topics.

Recognizing the speaker's opinion in longer talks on different topics.

Figuring out the meaning from context in longer talks on different topics.

Planning, writing, editing, and proofreading your work with little or no support on
various topics.

I Ensure that the criteria used in formative assessments are consistent with the
lesson objectives and have been actively reinforced throughout the instructional
period. It is recommended to work with 1-2 learning objectives per lesson and
choose appropriate criteria for assessment.

Grade 9

Unit Science and technology

Level Bl

Strand: Reading, writing, speaking, listening

Aims 9.1.1.1 use speaking and listening skills to solve problems creatively

and cooperatively in groups;

9.1.3.1 respect differing points of view;

9.1.7.1 develop and sustain a consistent argument when speaking or
writing;

9.1.9.1 use imagination to express thoughts, ideas, experiences and
Feelings

9.2.2.1 understand most specific information in unsupported extended
talk on a wide range of general and curricular topics;

9.3.3.1 explain and justify their own point of view on a range of general
and curricular topics;

9.3.4.1 respond with growing flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics;

9.3.5.1 interact with peers to negotiate, agree and organise priorities and
plans for completing classroom tasks;

9.4.3.1 understand the detail of an argument in extended texts on a range
of familiar general and curricular topics;

9.4.4.1 read a range of extended fiction and non-fiction texts on familiar
and unfamiliar general and curricular topics;

9.4.5.1 deduce meaning from context in extended texts on a range of
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familiar general and curricular topics;

9.4.7.1 recognise typical features at word, sentence and text level in a
wide range of written genres;

9.4.8.1 use a range of familiar and unfamiliar paper and digital
reference resources to check meaning and extend understanding
9.5.6.1 write coherently at text level using a variety of connectors on a
growing range of familiar general and curricular topics;

9.5.8.1 spell most high-frequency vocabulary accurately for a wide
range of familiar general and curricular topics

skills Speaking, writing, reading, listening

Strategies and | Models of thinking, mindful practice, highlightning, decision-making
techniques situations, case-method

assessment Peer assessment

Criteria - using speaking and listening skills to solve problems together in groups

and respect different opinions.

- building and keeping a strong argument when speaking or writing.

- using imagination to share thoughts, ideas, experiences, and feelings.

- understanding most details in long talks about various topics, both in
school subjects and everyday life.

- explaining and supporting their own opinions on different topics.

- responding more flexibly to unexpected comments in conversations
about various topics.

- working with classmates to plan and organize tasks in class.

- understanding detailed arguments in long texts on familiar topics.

- reading longer fiction and non-fiction texts on both familiar and new
topics.

- deducing the meaning of words from the context in long texts on familiar
topics.

- recognizing common features of words, sentences, and texts in different
types of writing.

- using both paper and digital resources to check meanings and learn more.
- writing clear and connected texts using a variety of linking words on
familiar topics.

- spelling most common words correctly for a wide range of familiar

topics.
Materials Needed: Handouts, Internet
Expected Results: Students:

- use speaking and listening skills to solve problems together in groups
and respect different opinions.

- build and keep a strong argument when speaking or writing.

- use imagination to share thoughts, ideas, experiences, and feelings.

- understand most details in long talks about various topics, both in school
subjects and everyday life.

- explain and support their own opinions on different topics.

- respond more flexibly to unexpected comments in conversations about
various topics.

- work with classmates to plan and organize tasks in class.

- understand detailed arguments in long texts on familiar topics.

- read longer fiction and non-fiction texts on both familiar and new topics.
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- figure out the meaning of words from the context in long texts on familiar
topics.

- recognize common features of words, sentences, and texts in different
types of writing.

- use both paper and digital resources to check meanings and learn more.

- write clear and connected texts using a variety of linking words on
familiar topics.

- spell most common words correctly for a wide range of familiar topics.

Steve Jobs and Bill Gates, two iconic figures in the tech
industry, both took a cautious approach when it came to their
& children's use of technology, including iPhones. While there
Isn't concrete evidence that they explicitly banned iPhones for
their kids, they did limit their exposure to screens and
gadgets. Jobs, known for his role in creating Apple products
like the iPhone, believed in setting boundaries for his children's tech use. He
understood the potential negative impacts of excessive screen time on young minds
and wanted his kids to have a more balanced childhood. By encouraging them to
explore other activities beyond technology, Jobs aimed to foster creativity, critical
thinking, and social skills.

Similarly, Bill Gates, the co-founder of Microsoft, was reported to have
restricted his children's access to technology when they were young. Gates and his
wife Melinda emphasized the importance of limiting screen time and ensuring that
their children engaged in a variety of activities, including reading, sports, and
spending time outdoors.

Both Jobs and Gates recognized the value of p
disconnecting from screens and believed in the §
importance of a well-rounded upbringing for their 'S
children. Their decisions to limit tech use reflected their |
concerns about the potential drawbacks of excessive
screen time on young people's development.

REMEMBERING
Task1. Match the words in bold with their synonyms

Obstacle
Integral
Confused
Confines
Ultimate
Confined
Revelation
Chary
Influence
Overabundant
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Task 2. Label the text.
Task 3. Highlight key words.

UNDERSTANDING
Task 1. Make a crossword puzzle of words from words from the table. The main word
Is given to you (CHOICE). You can use your synonyms

Task 2. Make a mind map with key words from the text.

Task 3. Answer the questions.

1) What approach did Steve Jobs and Bill Gates take when it came to their children's
use of technology?

A) They banned all outdoor activities

B) They allowed unrestricted access to gadgets

C) They encouraged unlimited screen time

D) They implemented strict restrictions on tech use v

E) They promoted excessive screen time

2) Why did Steve Jobs and Bill Gates limit their children's exposure to screens and
gadgets?

A) To discourage reading and sports

B) To increase screen time

C) To limit creativity and critical thinking

D) To encourage a balanced childhood v

E) To promote addiction to technology

3) Which of the following skills did Steve Jobs aim to foster in his children by setting
boundaries on tech use?

A) Social skills v

B) Unrestricted gadget use

C) Limited creativity

D) Addiction to screens

E) Increased screen time

4) What activities did Bill Gates and his wife emphasize for their children besides
technology?

A) Reading, sports, and outdoor time v/

B) Unlimited video game playing

C) Technology competitions

D) Only screen time

E) Indoor activities only

5) Both Steve Jobs and Bill Gates believed in the importance of what type of
upbringing for their children?
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A) Unbalanced and technology-focused

B) Exclusively outdoor-based

C) Strictly technology-oriented

D) Well-rounded v

E) Non-educational and gadget-centric

6) What was one of the concerns that Steve Jobs had regarding excessive screen time
for children?

A) Balanced childhood v

B) Unlimited creativity

C) Addiction to technology

D) Improved social skills

E) Enhanced critical thinking

7) How did Steve Jobs encourage his children to explore activities beyond
technology?

A) By setting boundaries on tech use v/

B) By encouraging excessive screen time

C) By limiting critical thinking skills

D) By providing unlimited screen time

E) By banning all outdoor activities

8) What did Bill Gates and his wife stress the importance of in their children's
activities?

A) Limiting screen time and engaging in a variety of activities v

B) Increased screen time

C) Spending all time indoors

D) Focusing solely on technology

E) Limiting outdoor play

9) Which values did both Steve Jobs and Bill Gates emphasize through limiting their
children's tech use?

A) Strictly technology-focused upbringing

B) Importance of well-rounded activities v/

C) Excessive screen time

D) Unlimited gadget access

E) Addiction to screens

10) What were the potential drawbacks that both Jobs and Gates were concerned
about regarding excessive screen time for young people?

A) Improved critical thinking

B) Enhanced social skills

C) Promoting addiction to technology

D) Negative impacts on young minds v/

E) Increased creativity

APPLYING
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Task 1. Work in pairs. Design an invention which you need most of all.

Description

Tech characteristics
Cost

Target group

Your profit

Task 2. Make an advertisement for your product. Assemble your team. Which of the
classmates will be a good salesperson, logistician, marketer, accountant, manager,
engineer, etc.

ANALYSING
Task. Compare and write. What is a gadget for the manufacturer (inventor and what
is it for the consumer?

GADGET FOR INVENTOR

EVALUATING
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Task. Imagine one week without any technology. Make a list of actions that you will
need to do and a list of skills that you will get.

Action Skill
Make a fire patience
CREATING

Task 1. Recommend your generation the rules for effective using gadgets in any
approach. Make a video, poster, poem, post, etc.

Task 2. Write a thankful letter to any inventor

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:

Peer assessment

Criteria \
using speaking and listening skills to solve problems together in groups and respect
different opinions.
building and keeping a strong argument when speaking or writing.
using imagination to share thoughts, ideas, experiences, and feelings.
understanding most details in long talks about various topics, both in school subjects
and everyday life.
explaining and supporting their own opinions on different topics
responding more flexibly to unexpected comments in conversations about various
topics.
working with classmates to plan and organize tasks in class.
understanding detailed arguments in long texts on familiar topics.
reading longer fiction and non-fiction texts on both familiar and new topics.
deducing the meaning of words from the context in long texts on familiar topics.
recognizing common features of words, sentences, and texts in different types of
writing
using both paper and digital resources to check meanings and learn more.
writing clear and connected texts using a variety of linking words on familiar topics.
spelling most common words correctly for a wide range of familiar topics.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
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recommended to work with 1-2 learning objectives per lesson and choose appropriate
criteria for assessment.

Grade 9

Unit Charities and conflicts

Level Bl

Strand Reading, writing, speaking, listening

Aims 9.1.1.1 use speaking and listening skills to solve problems creatively
and cooperatively in groups;
9.1.3.1 respect differing points of view;
9.1.7.1 develop and sustain a consistent argument when speaking or
writing;
9.1.9.1 use imagination to express thoughts, ideas, experiences and
Feelings
9.3.3.1 explain and justify their own point of view on a range of general
and curricular topics;
9.3.4.1 respond with growing flexibility at both sentence and discourse
level to unexpected comments on a range of general and curricular
topics;
9.3.5.1 interact with peers to negotiate, agree and organise priorities and
plans for completing classroom tasks;
9.3.6.1 link comments with growing flexibility to what others say at
sentence and discourse level in pair, group and whole class exchanges;
9.3.8.1 recount extended stories and events on a range of general and
curricular topics
9.2.2.1 understand most specific information in unsupported extended
talk on a wide range of general and curricular topics;
9.2.3.1 understand most of the detail of an argument in unsupported
extended talk on a wide range of general and curricular topics;
9.2.5.1 recognize the opinion of the speaker(s) in unsupported extended
talk on a wide range of general and curricular topics
9.2.6.1 deduce meaning from context in unsupported extended talk on
a wide range of general and curricular topics;
9.5.1.1 plan, write, edit and proofread work at text level with little or
no support on a range of general and curricular topics;

skills Speaking, writing, reading, listening

Strategies and | Role-play, research, fishbone, case-method, decision-making situations,

techniques simulations.

assessment Self assessment

Criteria Using speaking and listening skills to work together in groups to solve

problems creatively.

Respecting different opinions.

Building and maintaining a clear argument when speaking or writing.
Using imagination to express ideas, thoughts, experiences, and feelings.
Explaining and supporting their own opinions on a variety of general and
school topics.

Responding more flexibly to unexpected comments during discussions on
different general and school topics.
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Working with classmates to discuss, agree on, and organize plans to
complete classroom tasks.

Connecting their comments to what others say more flexibly during pair,
group, and whole-class discussions.

Telling detailed stories and describing events on a variety of general and
school topics.

Understanding most specific details in longer, unprepared talks on many
general and school topics.

Understanding most details of an argument in longer, unprepared talks on
various general and school topics.

Recognizing the speaker’s opinion in longer, unprepared talks on different
general and school topics.

Deducing meanings from context in longer, unprepared talks on a range of
general and school topics.

Planning, writing, editing, and proofreading their work with minimal or no
help on a variety of general and school topics.

Materials Needed:

Handout, Internet

Expected Results:

students will replenish their vocabulary, learn new words

students will learn about the qualities that a modern person needs to be
successful

students will learn about the qualities that a specialist needs at work
students will think about their future profession

students will gain experience in getting a job, interviews

students will learn how to write a resume

students try on the role of an employer and employee

students will conclude that The problem of unemployment is created by
those people who do not want to work, do not want to develop

REMEMBERING
Task 1. Match the words with the meaning

self-awareness

the way in which you are treated and educated when young, especially by your
parents, especially in relation to the effect that this has on how you behave and
make moral decisions

communication

the process of teaching or learning, especially in a school or college, or the
knowledge

self-confidence

the quality of knowing what you intend to do, or behavior

upbringing knowledge that something exists, or understanding of a situation or subject at
the present time based on information or experience

education to be in a position of authority over someone and to have a duty to make certain
that particular things are done

optimism the ability to make yourself do things you know you should do even when you
do not want

goal-setting the belief that you can do things well and that other people respect you
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self-discipline

the process of sharing information, especially when this increases
understanding between people or groups

responsibility

the feeling that good things are more likely to happen than bad things

KEY
upbringing the way in which you are treated and educated when young, especially by your
parents, especially in relation to the effect that this has on how you behave and
make moral decisions
education the process of teaching or learning, especially in a school or college, or the
knowledge
goal-setting the quality of knowing what you intend to do, or behavior

self-awareness

knowledge that something exists, or understanding of a situation or subject at
the present time based on information or experience

responsibility

to be in a position of authority over someone and to have a duty to make certain
that particular things are done

self-discipline

the ability to make yourself do things you know you should do even when you
do not want

self-confidence

the belief that you can do things well and that other people respect you

communication

the process of sharing information, especially when this increases
understanding between people or groups

optimism

the feeling that good things are more likely to happen than bad things

UNDERSTANDING
TASK. Make a mind-map. What qualities do modern people need to be successful?

APPLYING.

The teacher divides students (in any way) into 2 groups employers and workers.
Task 1. The task for employees: Create your own CV. You can use a template or
make your own version using Use canva.com

230



https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/feeling
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/likely
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/happen
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/bad
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/treat
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/educated
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/young
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/your
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/parent
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/especially
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/relation
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/effect
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/behave
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/moral
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/decision
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/quality
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/knowing
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/intend
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/behaviour
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/exist
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/understanding
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/situation
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/subject
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/present
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/time
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/based
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/information
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/experience
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/ability
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https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/people
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/respect
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/feeling
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/likely
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/happen
https://dictionary.cambridge.org/ru/%D1%81%D0%BB%D0%BE%D0%B2%D0%B0%D1%80%D1%8C/%D0%B0%D0%BD%D0%B3%D0%BB%D0%B8%D0%B9%D1%81%D0%BA%D0%B8%D0%B9/bad
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TASK 2. Act as employers. Create and present an advertisement looking for a
worker. You can use a template or make your own version using Use canva.com

TASK 3. Look for information on the essential soft skills that a modern professional
should possess in any job.

Look for the following information: “What specific hard skills should a person in
your future profession possess?”
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COMPANY

We are

We are seeking a creative
Specialist to join our
team and help us

Responsibilities

Requirements

Send Your CV To:

Task 4. Students act as employers of different groups: a group of employers from
the same company, a group of employers from different companies, a group of
employers from different fields

Case

The employee meets with a group of employers (employers from different
companies). They ask questions and the employee answers. Employers need to
decide on which area they plan to get an employee.

ANALYSING
Task 5. Create your own CV. What knowledge, skills, and achievements do you
add there? You can use a template or make your own version using canva.com

EVALUATING
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Task 6. Conduct the research by analyzing the statistics. How many people in your
city, or region (village) are unemployed? What are the most demanded professions
in the labor market in your area?

Why do you think people are unemployed?

What should you do, what qualities and skills should you have so that you don't have
a chance to be unemployed?

Organize your thoughts in the form of a fishbone

facts

Unemployment conclusion

reasons

CREATING

Task 7. Make your future CV

What will change in your resume in 5(10) years? What do you need to do now and
do all the time to become a professional? You can use a template or make your own
version using Use canva.com

STEPS

successful person

000000

To assess whether students have met the learning outcomes outlined in the
learning objectives, the following formative assessment method is recommended:
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For self-assessment, students use the “Reflexive diary” technique. They reflect on
their experience whether they met the criteria and how they felt while listening and
write it down.

Criteria for self-assessment
Criteria \
Using speaking and listening skills to work together in groups to solve problems
creatively.
Respecting different opinions.

Building and maintaining a clear argument when speaking or writing.
Using imagination to express ideas, thoughts, experiences, and feelings.

Explaining and supporting their own opinions on a variety of general and school
topics.

Responding more flexibly to unexpected comments during discussions on
different general and school topics.

Working with classmates to discuss, agree on, and organize plans to complete
classroom tasks.

Connecting their comments to what others say more flexibly during pair, group,
and whole-class discussions.

Telling detailed stories and describing events on a variety of general and school
topics.

Understanding most specific details in longer, unprepared talks on many general
and school topics.

Understanding most details of an argument in longer, unprepared talks on various
general and school topics.

Recognizing the speaker’s opinion in longer, unprepared talks on different
general and school topics.

Deducing meanings from context in longer, unprepared talks on a range of
general and school topics.

Planning, writing, editing, and proofreading their work with minimal or no help
on a variety of general and school topics.

I Ensure that the criteria used in formative assessments are consistent with the lesson
objectives and have been actively reinforced throughout the instructional period. It is
recommended to work with 1-2 learning objectives per lesson and choose appropriate
criteria for assessment.
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binim 6epy mporiecinae MyraaiMaepre apHajifaH YChIHbIMIaMa:

Oxy MakcaTTapblH HakThUIay: [legaror oKy MakcaTbliH cabak MaKcaThIHA
artHanapIpa Outyl Tuic. byn makcarTap cabakThiH OachiHAa alKbIH KOHE TYCIHIKTI
TypZe OiTiM alymbuiapFa TYCIHIIPLTY1 Kepek.

Tingik opranbl Kypy: binmiM amymisimapasl aFpUIMIBIH TUTIHAE Ceiecyre
BIHTAJAHABIPY VIIIH CBIHBINITA TUAIK OpTa KYPy MaHbI3Abl. MYHBI iCKE achIpy YIIiH
MyFaiM OLTIM alylIbUIapMEH TEeK aFbUIIIBIH TUTIHAE COMJIECII, TarnchpMaiap oepyi
KEpeK.

WNurtepaktuBTi omictep: buniM  amymbuiapAaslH  KYHAETIKTI  ©MIpAe KUl
KE3/IECEeTIH KaFJaiap/ia aFbUIIIBIH TUTIHJIE Kaldail opeKeT €Ty KEepPEeKTIrH YHpeHyi
YIIIiH POIiK OWBIHAAP MEH JUATOTTap bl KOJITAHBIHBI3.

XKobanbIk xymbIcTapbl: buliM amymibuiapAblH aFbUIMIBIH TUIIHAE aKIapaTThl
1371ey, KUHAKTAy >KOHE YCBIHY JaF[bUIapblH AAMBITY YIIIH MPOEKT >KYMBICTAPBIH
YUBIMAACTBIPBIHBI3. byl oic OLIiM allymibLIapablH 3€PTTEY JKYPri3zy, KPUTHUKAIBIK
oiiyiay ’KoHE KOMaHAJBIK KYMbIC JaFIbUIAPIH JaMbITA/IbI.

AKnapaTThIK ~TEXHOJIOTHsIapAbl Tnaknanany: WMHTepHET pecypcTapbiH,
MOOMJIBA1 KOCBHIMINIAJIAP/IbI JKOHE OHJIAWH OMBIHIAP/bBI aFBUIIIBIH TUTIH YHpEHYye
nanganaHbiHeI3. by OUTIM - aymIbUTapablH,  TUIAIK — TaFAbUIApBIH - JaMBITyAa
MOTHBAIUSHBI apTTHIPAJIbI.

Tonteik xyMbIc: biliM anmymbuiapasl Tontapra 0esin, ojapiblH OipiiecKeH
»obalap MEH TarchlpMaliapbl OpbIHAAYBIH KaMTaMachl3 €TiHI3. by opekeT Oiiim
aTylWIbUIapAbIH aFbUIIIBIH TUNIHIAE THUIMJI KOMMYHMKAIUs >Kacay >KoHE e3apa
BIHTBIMAKTACTHIK JaFIbUIAPBIH 1aMbITYFa KOMEKTECE/I.

Ochbl YCBIHBIMAAP/IBI ICKE aChIPy aFbUIIIBIH T1J11 cA0aFbIHAAFBI (DYHKIIMOHAIABIK
CayaTTBUIBIKTBI apTTBIPyFa *oHE OUIM amylIblIapAblH TUAIK KaOUIeTTepIH >KaH-
’KaKThI JaMBITyFa BIKIAJ €TeIl.
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KOPBITBIHBI

Soft skills marapiiap gen arajarblH MKEMJl AaFapliap Kociow OiaiM MeH
JaFIbLTAP bl TOJIBIKTBIPATHIH TYJIFAaPaJIbIK KOHE KEKE KY3bIPETTEPIiH KEH ayKbIMbIH
oinmipeni. Omap OeliMieny, IIBIFAPMAIIBUIBIK, CBHIHM OWJIay, 3MOIIMOHAJJIbI
WHTEJUICKT JKOHE TOMTa JKYMBIC ICT€Y KaOlIeTl CHSIKThI KaCHUeTTepal KaMTHJIBI.
KoMMyHUKaTHBTI KoHE MKEM/II JaFIbUIapAbl JAMBITY KEKE KoHE KOciOW ecy YIIiH
MaHbBI3ABL. by marapuiap ajmammapra THIMII KapbIM-KaThIHAC Kacayra, e3repicTepre
OcHIMIIeITyTe KOHE OPTYPJI OMIPIIK jKOHE KOCIOM KOHTEKCTTEpIe TaOBICKA JKETYIe
MYMKIHIIK Oepemi. byn Te3 esreperiH aeM MeH KociOM KbI3METKE KOMBLIATHIH
YKOFaphI TaJanTap JKaraalblHaa MaHbI3Ab! (DaKTOP OOJIBINT TAOBLIAIBI.

Nkemai parnpuiapbl  1aMbITy TaKbIPBIOBI OpTYpJl  enjaepiae OelceHmi
seprrenyne. bemerusima U2ES xone HoGent KocCIMKepiliK OpTaibIFbl CHSIKTHI
OacTamayiap MKeMJ1 JaFabUIap/bl JaMbITy KypcTapbl MEH TPEHUHITEPIH YCBHIHAJIBI.
Ucnanus men ¥neiopuranusana 6u1imM O6epy OarmapiiaManapbl apKbUIbI TYJIEKTEPIIH
KYMBICKA OpHAJIACybIH apTThIpyFa 0aca Ha3ap ayaapa OTBIPHII, OChl TAKBIPHINKA KOTI
koH1T Oemineni. CoHFbl >KbULAapbl Eypomana wkemal JHaFabliapiibl JIaMbITyFa
OarpiTTasiran EO KapKbpUlaHaeIpaThiH OipHelie ko0a jKy3ere achlpbUiAbl. Mass
#K00achl MKEeMJI1 JaFJbuliap/ibl OaranayJiblH opTYpJil TOCUIACPIHIH MaHbI3AbLIBIFBIH
kepcereni. DAISS sxymbicchi3gapra ©3A€piHIH UKEM/Il JaFJbUIapblH OLTyTe >KOHE
nameiTyra Kosgay kepcerTi. HISS xo0acel nkeMl garapuiapabl 0aranay oAiCTEpiH
KoJiaHy el kKeHenTyre, am GRASS sxo6ackl pecMu Baiaaius YIiiH oiap/ibl CaHIbIK
Oaranayra OarbITTanrad. S-Cube »x00achl oJIEyMETTIK KOCINOpbIHAApJAA HKEMl
JaFabLIapAbl JKaKcapTy YIIIH OHJIaWH OKBITYIbl a3ipieni, an YES ME xoGackl
KaCTap.IbIH >KYMBICTIEH KAMTBLTYbl MEH YTKBIPJIBIFBIH JKaKCAPTY YIIIH XaTbIKAPATBIK
TOXKIpUOEnep i 3epTTe/Il.

TexHooruss MEH »acaH/bpl MHTCIUICKTTIH KapKbIHIbI JaMybl >KaFJIaibIHIA
AOMOITMOHAJIBI MHTEIIEKT, CBIHU OMJIay, IIBIFAPMAIIbIIBIK, BIHTBIMAKTACTBIK >KOHE
BIHTBIMAKTACTBIK CHSKTBI HMKEMIl AaFapuiap OUIIM alyIibliapra THIMAI KapbIM-
KaThIHACKA KOJI JKETKI3y YIIIH KOMMYHHKAIMS IIEHOEPIHICT1 ©3apa opeKeTTecy/Il
KakcapTyFa MyMKIHIIK Oepesi. backama aifTkan a, KOMMYHUKATUBTI JaFabliap MEH
UKEMJI1 TaFbuIap Ka3ipri oJieMJIeT1 TAObICThI ©3apa OPEKETTECY MEH KOC1OU TaMyTbIH
HET13Tr1 acneKTiepi 60k TadbLIaAbl. by narnpuiap xkeke emipe ae, Kocion emMipie
JIe MaHBI3bI POJI aTKapajbl, TUIMJII KapbIM-KaThIHACKA, ©3repicTepre OeiiMaenyre
YKOHE KYpJIesl Macesienep Al MeNryre bIKal eTe/l.

KommyHukaTuBTi JIaFIbLIaphI UKEM/I1 JaFabLIapIbIH HET13r'1
KOMITOHEHTTEPiHIH O1pi1 00JbIn TadbLIaabl. THIMAI KOMMYHHUKAIMS KOIIOACIIBUIBIK,
CBIHU OHJay >KOHE SMOIMOHAJIL MHTE/UICKT CHSKTHI 0acKa MKEMJIl JaFIblLiap.Ibl
TaMBITyFa BIKHan eremi. MepIcalbl, JKOFaphl KOMMYHHUKATHBTI JarablIaphl Oap
KOIIOAaCIIbl KOMaH IaHbI ITA0BITTaHIBIPAIbI JKOHE BIHTATAHABIPAIbl, KAKTHIFBICTAP bl
TUIM/II TIETIE Tl JKOHE CTPATerusUIbIK Imenrimaep Kaosurmaiasl. OKy OopbIHIApBIHIA
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IIeTe TUIAEPIH OKBITYJIBIH HEri3r1 MakcaThl OTIM aidylibliap/a HIbIFapMaIlbLIbIK
MIHACTTEPIl MISHIyAe OJapAblH OUTIMAEpiH THIMII KOJJaHy VIOIH KaKETTI
KOMMYHUKATUBTIK KY3BIPETTUTIKTEPAl KaIBIITACTHIPY OOJBINT TaOBLIATHIH/IBIFBIHA,
COHJal-aK T'YMaHHCTIK KYHABUIBIKTApIbl OCKITYIEe, KEKEe JaMyFa >KopJeMJecy/ie
XKoHe OUTiM Oepy camachlH apTTHIPYAa HETi3 00JIATEIH KOMMYHHUKATHBTIK JaFbLIaP
MEH UKEeM/I1 JIaF AbLIap bl JAMBITY apachIHIaFbl ©3apa OaiyiaHpIc OaiiKaaaThIHABIFBIHA
0aiiIaHBICTHI, TUINIK cabakTapia TEAaroruKaiblK —TarchlpMaiapabl THIMIL
naianany Kaxer.

MyHnaii TancelpManapibl KoJilaHy OUIIM  ajdyIiblIapAblH OKY IPOIECIHE
OesceH Il KaThICybIHA BIKIAT €TE1, oJapabl IenriMaepal o3 OeTiHIIe 13/1eyre KoHe
CBIHU OMJay/bl JJaMbITyFa bIHTAJTaHABIPAIbl. by ocipece MHHOBAMSIIBIK TOCUIIEP
MEH OKBITY OICTEepl HISHIYIl PeJ aTKapaTblH 3aMaHayd OuTiM Oepy KEHICTITIHAE
MaHbI3/1bl. KOMMYHUKATUBTI JKOHE MKEMI1 AarapLiapiabpl OKy OarmapiiamMaliapbiHa
OIpIKTIpYy T€3 ©3TEPETIH IEMJIC )KOHE KOCIOM KbhI3METTE COTTI Oedimenyre JalbiH
’KaH-)KaKThI TaMBIFaH TYJIFajap IbIH KaJbIITaCybIHA BIKITAT €T/,

OJIICTEMENTIK YChIHBIMAP/a aFbUIIMIBIH T cabakTapbelHAA 5-9 CBHIHBIN OLIIM
anyuibUIapablH MKemal garabiiapbid (soft skills) mameiTy sxoHe Oaranay macenenepi
KapacThIPBUIAAbI, OJap/bl KOJIAHYABIH MaHBI3ABUIBIFEI aTalm KepCeTLTin, opTa
MEKTENTe HMKEMIl NaFablaapibl JaMbITy >KoHE Oaramay TocUIIepl YCHIHBLIAIBI.
KymbicTa 3amaHayu NeAarorukaliblK oMICTep, Oarayiay Kypaijapbl, COHJai-ak
arbpUIIIBIH TUII cabaKTapblHa UKEM/I1 JaFablIapAbl HHTETpalldsIIayIbIH THIMIUTITIH
KOPHEKI TypJle KOpCeTyre MyMKIH/IIK OEpeTiH MPAaKTUKAIBIK MbICAJAap MEH KehcTep
Oap. buniM anymsuiapAblH KOMMYHUKATHBTIK JaFIbUIAPBIH JIAMBITYyFa KOHE OCHI
MaHBI3Ibl KY3BIPETTEP/Il aMbITyFa BIKIAI €TETIH KOJIAWIbl OUTIM Oepy OpTachiH
KypyFa OaillaHbICTBI MOCeTIeNiepre epeKIie Ha3ap aydapbuiaibl.

byn ycelHBIMZap mnemarorrepre HMKEeMJIl JaFabUIapAbl JAaMbITyFa JKOHE
Oaranayra sxoHe MOKMBC makcaTTapbIH iCKe acbipyFa OarbITTalIFaH SPTYPIl 9JICTED
MEH TOCULIEep/l KOJJaHyFa KOMEKTECe/l, OJIApJbIH >Kac epeKIIeTIKTepl MEH
MYMKIHIIKTEPIH €CKEPE OTBIPHIN, aFbUIIIBIH TIIIHAE KOMMYHHUKATUBTI JaFaAblIapblH
JaMBITy VIIIH OHTaWJbl JKarJaimapApl KamTamachld erefi. KoMMyHWKaTHBTIK
KaOUIeTTepAl JaMbITy, KapbIM — KaTbIHACTBIH HAKThl >KaFJallapblH jKacay »oHE
3amMaHayu OUTIM Oepy TEXHOJIOTHSIApbIH MaianaHy-OChIHBIH Oopl ajiFa KOWBUIFaH
MakcaTTapra THIMA1 KOJI AKEeTKI3y YIIIH KaXKeT.
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